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* these in the classroom and (3) involving parents in facilitating the

| " ABSTRACT , ' T
A PERSONALIZED KINDERGARTEN PROGRAM WITH SUPPLEMENTARY PARENT INVOLVEMENT

.

Kindergarten is the opportune time in the person's formal educational
experience to identify developmental delays and 1earn1ng difficulties.

It should be possible to develop a personalizedllearning program to fit
the needs of the young child in snch a wey that tne oelaped areas continue

to develop in a positive self-fulfilling direction and the difficulties

are corrected through appropriate instruction and practice. In an effort

Tk

to deal with this educational problem this project has dealt with (1)

systematic. observation of individual learning needs of kindergarten)

-
A
vy

children, (2) staff developments efforts to assist teachers in developing P

methods for personalizing their classroom programs and 1mp1ement1ng
educational progress of their child in partnership with the teacher.

The sample of children involved represented a cross-section of the school

district and comprised eight kindergarten classes each year with four

regular teachers involved. The average entering child was five years

six months of age, came from a middle class family with}t&o children,

and had attended nursery school for one year.

=

Specialists (psychologist, reading specialist, and speech therapist)‘were

trained and consequently evaluated ggch child individually on the McCarthy

Scales of Children's Abilities (MSCA) (1972) yilelding composities in five
arzas of development (Verbal, Perceptual, Quantitative,,Menory, and Motor). o
The Boehm Test of Basic Concepts (BTBC) was administered in small groups

within‘the classroom and the combination of the MSCA‘and BTBC became the v
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Kindergarten Inventory of Development (KID) for this project. A child-

was identified as a "high-needk\child if he functioned below the 25Zile

-

on three or more of the sik composite areas measured on the KID. Of the
children involved, 207 were identified as high risk ar. as "high-need",
'children in relation to present and future academic success prediction.
All children inlthese classes received a personalized Iearning program

to fit qheir needs for a part of each school day, however, a randomly
" - . : ’ s Q

-~
kN

“ selected half of the identified high need children also received. an "at-

home" parent directed learning activities program that was focused on

<

their particular learning needs. An "at-home'" program that centered around
Q

games and fun activities planned by the teacher, parent, and leatning
snecialist and.implemented at home for tenuminute; each day.” There was
obvious progress, beyond exnectations,Amade,bycthe pupils who were
involved in the parent directed activities.' This personal growth was

3

maintained over the summer and observed by both 1nd1v1dua1 testing and

v

teacher observations at the beginning of first grade. Childsénkinvolved

in the personalized school program only, made better than the expected

pro}ress in learning, but not as much as .the children who had both programs.

All parents of entering children in these schools were involved in sharing
relevantlinformation about their child with school personnel, receiving
reporta'of pupil evaluation results, parent enrichment workehops, and
participating in project evaiuation. “Eighty-six percent of the parents
responded to the evaluation questionnaire at the end of each year, of these
97.;% said that:

Given help from the teacher in planning activities and the necessary

materials I could help my child with supplementary practice that he
might need in some area of learning for a few minutes each day.

i1 ‘
' 6G006
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and 82.2%. said:

If my child seems to have a developmenfal delay in one or more
areas, I would be willing to meet with 3 or 4 other parents and
the teacher once a month to discuss ways of helping the child at home.

A4

In-this study there is evidence to suggest that 46% of the entering kinder-
garten children are functioning appropriately in all areas that were

-

meaiured, many of them functioning far-above normal'expectations for their
age. However, it appears that 16% of these childreﬁ come to school with
one area of.development Fhat should be-carefully obséfved aqd;the child
given a developmentally.blanned curriculum to fit these needs, simiLafily
12% of the entering children have two areas of lagging devéidpment, 67

of them héve three areas of delaygd devélopment, 6% have four areas of
concern, 3% have five areas of concern, and 47 were functioning far below
expéctations. If a ";igh—need" child can be rather arbitrarily defined

as one who has 4, 5 or 6 low areas then it appears that713% of the
enté;i;évkindergarten population could be considered "high risk" in }elation
to potential school success under ordinary curriculum approaches. In terms

of a class population of 25 pupils this would mean that 3.25 of the child-

ren will need a great.deal of learning experiences that are focused on their

A

particular learning needs.

A district wide survey found that teachers felt that there were 5.67% of the
children with the three most frequent types of learning disabilities

(sLIC, ED/BD, and P/CD). After two years of a personalized school learning

program (K-1st) ‘the 1lst grode teachers in these pilot sthools could
identify less than 2% of their children as being in these categories. Only

one child hac been placed in a special class from“this population. ;

iii
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According to the findings of this project,. there may be as many as 13/ - .

of the pupils who enter school with some developmental 1earning .needs
thatlwill cag:e learning problems later unless‘these problem areas are
corrected and/or the system changes enough-to adapt to each,child's rate
of learning progrees. A combination of both of these conditions have
been used in tﬁis study. . )

If the procedures described iﬁ this program could be implemented noét only

in the‘kindergerten program, but mainfaiﬁed through ;he early sehodl ‘ -

years (K-3) then the 13% could very likely be reduced to 2% or less who .

would "ever" need special education placement or perhaps even services.

>

o

Accordiug to the Special Education Director (BVPS) at the Board of Education

- ‘

meeting on June 9, 1975, "the plan anticipates 18% of the distrlct s

»

students as needing. special education"” and that the district has identified

-~

5% of them at the present time and anticipates finding an additio;al 7-10%
who need some type of consultative help by a spec1allst A cost estimate
indicates that the district (1975) is now spending $645.50 annually for

a kindergarten pupil, double this amountafor a regular full day program
child, and $1936.50 anngally for each special education ehilq at the
eiementary level. Obviously it does not take an accountant1to'éee that if
only 2% of the children end up need}ng special education help (as indicaeed
by the findings of this study) and the remaining‘fﬁPds were spent to -enhance
the regular classroom program through small pupil—teacher‘ra*ios, staff

_development, additional paraprofessionals, assessment procedures, materials

and 'equipment, and parent-teacher involvement all teachers and pupils would '

benefit.

iv
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While the kindergarten year (or earlier) appears to be the best time"to

focus on developmental delays that relate to’ ‘school 1earning, and begin

to correct learning disabilifies, there are several 1nherent problems in
. 3»)_

. the present system. A personalized 1earning program that fits a child's

need is contrary to the traditional approach used in education which
3

focuses on a curriculum content and fits the child tovit as best he can.

-

ConSequently if the curriculum does not -provide the instruction’and practice

that a particular child needs he can easily become lost and turned off

to the learning process. It is difficult to plan and provide learning
b >
experiences appropriate for the learning needs of even 25 children for

a portion of each schooi day, under ‘the best of all conditions. ‘For the

kindergarten teacher this reqponsibility is doubled since she has 50

] &5"'

children a day instead of 25, (25 in the morning and 25 in the afternoon.)

A full day kindergarten program for some, if not 7all pupils, sgould be .

\

sériously comsidered in any list of df®trict priorities.

LY

C e Ay .

The‘initial goal of°“this project as stated in the initial proposal (1972).

“ ’

Envisioned is a preventive program that will recognize areas of
immature development in the child and then offer an indiv1dua11y— g
fitted program to facilitate the child's success in the academic
program in tHe regular classroom setting. Preventing failure®before
the fact would be of immense value for both the self-esteem of the
child and for conserving resources of the district. ‘ R

has .been implemented.

[
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A PERSONALIZED KINDERGARTEN PROGRAM
- WITH . :
SUPPLEMENTARY PARENT INVOLVEMENT . .
. This is the final report of this three year Title III project. A
Personalized Kindergarten Program ﬁitH,Supplementary Parent Involvement'
was designed to fill spveral needs of the district: (1) to develop a -

children, (2) to assist teachers in developing methods for personalizing

’ birth to eight years, ’ is the most important time for laying a foundation

- . -

-7

systematic observation_ of individual 1earning needs of kindergarten '

Iy

4 -
their classroom programs and implementing'these in. the classrgom and

’ -

(3) toinvolve parents in facilitating the educational progress of
their child in partnership with the teacher. Each of these goals were

adequately fulrilled by the end of the program development period.

4 r—

-

Increasingly, it is probable, that the early childhood period, from

-

a

for, future educational success for the child. Neglecting the young
child often means that a great deal of money must ‘be spent later on

remeaiation, gocial and emotional problems of children, and more

o

expensive school programs. Envisio;ed was a preventive program that

would recognize areas of immature development in the child and then -

-

offer ‘an-s individually—fitted program to facilitate the child's success

in the academic program.

1oggoi0° .
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. Projéct Setting = - . ) e - : . : "’

B : -
- .
/A'

_ Boulder Valley School District Re 2 encompassesﬂmoré’th&ﬁ 500

Q. .
. - \ . ? - o .~ - .
square miles of Boulder and-Gilpih Counties in .Coloradp and includes o
. - 9 ™ ‘ Q L

- the city of Boulder and more ‘than 10 qthér fd&ns‘and communtities. ‘
: . - ' , o
According to -the 1970 census figure the population of the area described .

is 96,000, There are 45 school'buildihgs, includirig four senior high‘

schools, one jqniorLSenior high Echool,‘two middleiééhoois, seven junior

. : . & ' . .
high schools, and an area Vocational-Technical School. There are 30 .

-

elementary schobls.: The 1974-15 eg}ollment“?igure totals 23,300 pupils,
. . . . . . o} -
in-kindegg;rten-tWeiVe, The average annual expenditure per pupil was $1300.00.

. . ) &4 - a2’
-,In addition to the public school Facilities mentioned above, thgre are
/5“’ * . . [
eight private schools representing about 700 childrepn, the University

3

of Colorado with 24,000 students, a center for training and education ,‘
of severely mentally handicapped children and adults, and 42 érivate

nursery schools and group day care éentersvserViging‘1,326 c¢hildren.
; . et

(The public schools do not pfovide pre-school services.)

Te

The population‘of the Boulder Valley Schgol District is cbmposed primarily .
b4 . o
of middle class Caucasian résidents with approximatély 94% of the population ‘
failing in tﬁ%s category. Of the'remaining.GZ, the majdrity 64%) are |
Spanish-~American with only a few racial minority famili%s.C;The most recent
‘ %;milies with childrenﬁréceive
3

., some type of welfare assistance (yielding a total of 754 children in the.

figures indicate that apprdximately 240

e

school district). - v .

B

.

In addition to the University of Colorado community, employmernt is prbvided . ’

by the abundant scientific®and education research taking place.in the area

"

coor1 .
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‘ - .
o bt . - - T

. “and by the supporting. light and service industries.

g ‘ *igistrict Need

s

-
During the school year 1971-72 a study was made of- kindergarten children,

using a cross section of tne_distriét population, and their teacher's
judgmedts of their functioning. Eight schools, apnroximately 450 pupils -

. and thirteen full-time or part—time teachers were involved. Each school
. ] . LY

- had children who came from all socioeconomlc levels, however, some .schools
) .

had a much higher proportion of children from high, or‘ middle, or 1'ow,

than others. Brlefly, the fJndlngs suggest that in any given class of

entering children there is a very wide range of ablllties and functioning-
of the children within the group, and even within each child there are

- . % .
+ / definite strengths and weaknesses. Teachers, both experienced and R

’ ! ,

’ / inexperienced, were accu.rate in their judgments of what each child knew
-

- and what skills he had.:

/

Rt

. " +

However, when teachers were asked to identify specific_learning needs,

speculate aboub the cause of 'a particular 1earn1ng delay or disability

and con&equently plan a small step sequential developmental learning
/"
program . for that child they were Stumped. Yet, it seemed obvious to

1

these teachers, other educators, and the public in general, that kinder-
garten teachers are in an ideal position to identify children with
> - 3 . 43
) v .
potential learning difficulties qor processes that relate to school learning,

. i.“ _provide corrective and/or supportive programmlng in the regular classroom -
¥ ) © and coqsequently prevent or lessen future school learning d1ff1cu1éies'
) o .
(especially when the child’is faced with more compllcated learning

. , structures such as symbols in reading, writing, and arithmetic.) <Preventing )

°

) . o - .

v “

ERIC . I T X R ¥ - e




£or

not only their "high need" pupils but all their pupils.

failure before the fact would be of immense value for both the self- ‘

esteem of the child and for conserving financial resources of the district

A
¢

and state. Helping teachers learn some new skillé in teaching all children

in the regular classroom would increase their feeling of competence and
. el

willingness to keep childven with special learning needs in their classes..

3

i

Very real problems that needed to be caneidered involved such issues as A
: N :
the use of teacher time and energy when t§pica11y one adult (teacher) is

completely responsible for twenty—éive pupils in each morning‘and after—

~noon class. The usual teacher contact time is about two hours and forty

minutes each school day. Most teachers have learned to teach by whole

class activities in combination with pulling out an individual child or

_two ch11dren to help individually w1th special needs while other pupils

were involved in free choice or free play activities. Finding the time ‘

to help "high need" children'on a continuous basis was often impossible

By

"in the regular classroom so children were often sent out to other people

who worked with them for a few minutes each day. Sometimes volunteers

14
could be counted on to work in the classroom for a given amount of time

each week. Most téachers did have'the help of a paid aide for one—half

to one hour each day in some schools. However, the, biggest drawback

seemed to be that teachers did not know how to '"get started" and maintain

57 . : ' . ' .
a continuous program over time that met the individual learning needs of
. . S

~
[

&
bt

s

This project was designe! to ~develop and ﬁield test an exemplary model

that would deal with the isu-res and needs 1dentif1ed in the prellmlnary

study, which seem common to other'districts as well as our own: This

would be agecomplished "through the use of "personalized instruction . A

. t

06013
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‘ techniques", sequential small step developmental curriculum, individual

assessment of learning delays and strengths, staff development of teachers
and para—professibnals,'and by creating and using an active and practical
partnership between parents and teachers in support of the child's

learning efforts. : - .

~ Program Description | \

The pilot project began formal operation on July 1, 1972 and terminated

on June 30, 1975.

- -
—aa

The major emphases in the program were:

a

1., To implement the personalized learning classroom program for all

. pupils in the pilot kindergarten classes (10)*with regular classroom -
, :
‘ / . teachers and to extend this same type of instruction into first grade,

especially for identified "high need" .pupils.. - ' . >

P

2. To select (or develop) and field test assessment instruments needed:

’

to gain information from parents, teachers and pupils in an gffort
o to gather accurate assessments of each child's present functioning.

- 3. To assist teachers in improving their skills in personalized learning

Py

. techniques through the use of (1) a sequential curriculum, (2) use of

different and new materials, (3)“use of time and space management

1

(4) and use pupil assessmeﬁt data. To éssist tea@hers in efficient
use of paid par#:profeésion;l help and;in using their.expertiSe in
a closer teacher-parent relationship that extended the child's needed
learning as aisupplement to the school prégrém. I - . )

’ -7 4, To try out a parent butreach plan that involves all-parents and to involve

parents in facilitating the education progresé of their own child

K B _ ) \

o~
o

RN ‘ , ’ p
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(especially d:evelopmentally delayed pupils) with at-home activ.ities. .
o 5. To develoé a small step developméntal curriculum scbpe and sequence,
record keeping system and accompanying mateg}als appropfiate for a
. wide range §f>1earning needs (normally found in any given classroom). -
6. To identify pupils who could Be expécted to become educationélly

high-risk stéhents and focus on their specific learning needs.

Q-

Of the 1,700 kindérgarteners in .the school district each year, approxs
imately 220 children were directly included in the project and 310 pupils

were used in the evaluation design the last year. "The pilot program involved
- a /

ten sessions of kindergarten (i.e. five teachers) in four different

buildings. The four schools were seiected (Spring 1972) by the Pupil

¢

Personnel Director as representative of the-"district as a whole. This

1~

procedure should ”fe'sult in.pilot program conclusions that would apply . ‘
to the entire district. The implementation of the program took place in
regular classroom settings, group pareht workshops, as well as in homes

where parents supervised\the learning activities.

The personnel involved in this project included a (% time) project
director who had a background in early childhood education, child growth
and developmentland learning as well as in chiid psychology.. She has had

o . varying experiences including regular classroom teaching'at the primary

8 . RN . s

and intermediaté levels, school social worke:,fschdblipsychologist,

special education director, university professor, and coordinator of

. earlf childhood education for this district. A 1earninéf§pecialist was

-

employed to work 3/5—ti£e on this project to develop curriculum materials

N %pr'teachers and parents and to work with the staff development of teachers.’
%6 . N . . . v

e

~
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‘'This learning specialisé has taught in public schools for several years,

hours each day (also new to them), and at the same time becoming familiar

school program with helping parents of "high need" pupils to direct

most recently, teaching educably handicapped children. Each teacher was
provided with an aide in the classroom, three hours each day, to assist

with the personalized learning program and in preparaﬁion of materiais.

A great deal of frustration and uncertainty was faced by everyone at the
begiﬁning of the second project vear, when it was time to implement the
“personalizea learning program' in the classroom for all pupils. Aides .
;ere caught in the middle of the turmoil. Aides had been given a one

week orientation by the learning specialist to familiarize them with
materials and record kéeéing. This training had the effect of having the
aides know more about the maferials and record keeping than the classroom
teacher, at times, and oft?n put. them in a cpntradictory position. The

teachers were in the position'of trying to do something new to their way

of functioning, at the same time working closely with an aide for several

PO N

with many new maggrials and procedures.

a

One of the five teachers who started out in the project drépﬁed out ggv

the end‘of the segond &ear of the project because of professional and- “
personal .commitments. Another of the five original teachers méved té
another city at.the end of the second year andﬁa new teagﬁer to the project
was hired’ for éhe third year. Only one of the original para-professionals
who started with the projecf was séill in thg same position at the end

of the three years. At the end of theifhree year period, three of the
original five ﬁeacher% ére functioning beautifully asy"personalized
learning' teachers imr regular kindéfgarten classes and supplementiﬁg the

Hat

coole
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home activities' for a few minutes each. day, as well as planning and .
carrying out parent group-evening ﬁbrkshops. _Thg new teacher to the project
igﬂiq her first full time teaching position and it has been good training'

for the.project staff to helb her implemént this program at her level of

experience and training. She has said that she feels she is now where

- she could have expected to be after five years of teaching.

Rl
v

The school district provided the secpetarial, office spaéé, some duplicating

services, individual assessment personnel, some materiais for classroom

. use, some'project director time and some curriculum development time during
the summer months.

Procedures

e

At registration in mid-Adgust, parents were asked to fill out a one-page -
health and information form that had been developed by the nurses and the '

project personnel. (See Appendix.) After completing this form, the parents

2
»

were invited to v,i;it with the nurse and discuss anything that seemed of

interest or concern to them regarding their child. Theée visits were

typically between five and tem minutes in length. The conversations were

N N - 13
taped on a regular tape recorder with the parents permission, so that T

teachers might listen to them later. Also, at registration time, parents
' : ¢

weré given an eight-page child assessment questionnaire that could be

filled out by the parents'at home in their own leisure time. This

particular assessment is based on parent judgment and the statements are

¢

written in observable behavior terms on a continuum from less mature to ' -
N ) .

more mature behavior. (A copy of this assessient can be found dn the
“Appendix.) At registration, parents were also given a cover letter which .
explained the Title III Project and some indication of what would be

happening during the early part of the school year), particularly activities

Ric | | o
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L

that affect parents. (A copy of this is also in the Appendix.) The

parents' assessment cF the child was returned to the teacher on the first
LI :

day of school. It is noteworthy that there was almost 100% return of the

parents' assessment questionnaires. . T

This particular parent assessment serves several purpdsesg 1) tokdraw
the parent's attentipn to certain specific behaviors of their child (this
was the most successful'use.); (2) to give the teacher information. about
the child based on the judgment of someone who knows the child very well
" and the parents usually knowvthe child better than anyone else and, (3)
to see if we can use parent assessment of childrer to make decisions re-

“garding eariy schoolnprogramming‘for children at the beginning of the school

’”year.‘ The last purpose is probably weaker than the'first two.

-

Early din September parents were inv1ted to attend a special group meetlng

of kindergarten parents in order to explain the Title III ESEA Early Child-

- a

" hood Education PrOJect and answer questions that parents might have. At

this time, the kindergarten program in general was reviewed by the teacher

At these meetings parents were also given a hand-out of suggested

‘ activities, divided into developmental areas, that might encourage parents-
to give Etfhpme support to their child's development. (Appendix). These

‘actiyities were appropriate for all children of this general age group.

StafffDeVelopment took four forms: (1) Curriculum Development during the
summer by project teachers and s“aff, (2) the first Wednesday of -each month
was des1gnated as staff development day when all teachers (often aides,

principals and first grade teachers were 1nc1uded) were 1nvolved in training

4'
&
r4
i
4
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activities at the education center, {(3) classroom involvement using

- &

side-by-side teaching or modeling activities as well as specific help for

El

teachers and aides at the classroom level, and (4) mini-courses such as

”Organizing Independant Learning:' Primary Level”. Activities included *

@

. . * A - :
in staff development were: comprehending and implementing the "person- .
2 . v

alized learning p%ogram;_comprehending and implementing the parent involve-

-

vq

‘

anagement techn1ques, looking at children
I
from a diagnostic point of view; developing, revising and refining the

ment program; specific classroom

small step sequentlal curriculum materials; 'HEVElopInéranHAreV1sing record
keeping techniques, discussing the project obJectlves, formative evalu-
ation, and diffusion of prOJect activities in the district. Dur1ng the
last project year, Mr. Terry Shoemaker from NCE-BOCS spent %ne day each
month wlth the project staff infstaff develdpment efforts. He played a
very significant role in keeping the project personnel focused on‘the

current problems and was helpful in curriculum development and dissemination

efforts.

- . Y

~ The Kindergarten Inventory of Development (KID) included both individual

and classroom assessments. The spec1alists (psychologists, readlng LY

specialists, speech therap1st) were tralned to give the 1nd1v1dual

screening for the kindergarten childréen which was made up f the McCarthX

Scales of Children Abilities. (The Psyehological~Corp., 1972). (A wr1tten

parent permission was obtained before testing children. ) All the chlldren

in the pilot ghools were tested in four days during the last week of’

September. Using this procedure for assessing children, it was possible

for each team to assess 16 children each day. It was possible, not only

A}

to assess the 216 children 1in the four pilot schools{ but al§o to assess .

32 first grade pupils who had been in kindergarten the year before and a

o019 -
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large sample of children in a control school . he second project year.
Using this procédnre children were out of their classrooms c1ly once, and

they were in the same room with three other children as well as the

examiners. .This seemed to facilitate a’ relaxed easj—going,attitude on .. -

*

the part of the children. There was very little, if any,'resistance to
the testing sitnation (it is a game-like situation). The teachers
administered"the Boehm Test of Basic Concepts, (BTBC), Form A in the class—

room during the week after the MSCA was administered individually. vThe,,_ﬂ T
BTBC.and the MSCA- constitute the Kindergarten Inventory of Development

'

(KID) used in this project. The raw scores from the five composite areas

El

of the MSCA and the total BTBC were transferred to the profile sheet and
transformed into percentiles based on this population. Based on these

percentiles, the child was judged to be either above, within, or below

the expected level of performance or development for a child of his age.

.The cutoff p01nt for "“above expected level of development" was at or above

the 90 percentile while the cutoff for the "below expectation' was at or

below the 30th percentile. The lower cutofﬁApoint was set somewhat highef«

o

than, might be expected so that most children who were substantially 1ow

~

in a developmental area would be de cected or selection by the screening

‘subtest. Using this procedure (N=54; 1972; 44—1973;48-1974) high-need

. 4., .
children were identified from the sample of (220-216-175) who were tested.

-

. (These high-need pupils were later randomly’ assigned ’ to the "at-home

parent—directed activities group" ~-all children received the ‘personalized
. . . o

school»program.) ’ - ' .

From this assessment information a companion profile was made for parents.

The parent profile was the same as the teacher profile, with the exception




(=1

=
[a]
_—

s
“a

that the raw scores and the percentile scores were not included. A . ‘

designation of the child's -functioning level, represented on the record

- sheet with an X at that.point; was used. An interpretation of each of the”

" During the month of September each teacher used various methods to orient .

- The teacher-pupil classroom organizational Pyramid in Figure 1, is one

N
~

“r

.

areas measyred was written and accompanied the profile sheet toat was
mailed to the parents. A cover letter was enclosed explaining what had
happened and suggesting thaf‘parents with questions elther telepﬁgne the
teacher or visit with her at the parent-teacher conference time in a few
weeks. At the.time of the parent-teacher conferences the teachers were
encouraged to discuss not only the individual pup£1 profile of functioning

that resulted from the school assessment, but also the-parent assessment

that parents returned to-school on the first day for their child. “(Copies

v . .
of the pupil profiles and interpretation can be found in thé Appendix.)

pupils to school and each other, as well as her specific expectatiods. One
of the teachers goals was to help pupils develop indepeﬁoent 1earning skills.
Teachers began persooalizing their instructional efforts during the first
part of October, Their goal was'to have all children involved in some
specific activities for a short time each‘day thar were planned for their

particular 1earning needs, by the end of Noyember, , .

&

approach used.

A

In 1ate\0ctober and November the teachers were also planning and carrying

out the first of the parent, participatlon workshops. Workshops in Wthh

the parents of each kindergarten class were invited to come to the1r child's

school for a make-and—take" workshop, providing them with 1deas and

N




Individual
Instruction(1-1
Possible only on
occasion in school
“setting ok

“Parsonal izad Instruction(3-1
The teacher olans and givas
small stap-saquential instruction
according to puoil develoomental
learning neads

. Most effective and
efficient teaching

" cmethod for childran
wi'th sopecial’ needs
and sooronriate for
certain types of

particularly useful
after the teacher
gets to know each
 pupil well.

«

. learning for all -Lnnrnlng’tnntnrl (6-0) taacher structures th
punils. ctivities and assigns children for practice or

aintenance of skills (usually sel f-correcting angd
indepandent work involved)

o

13555555_5155!5..(h-0) Establlshad canters of high
interest content for ''frae choica' qctlvltles (minimum of
direct teacher-pupil involvement) :

Most effective
and efficient

anoroach for
' . certain type
of learning

particularly

" useful at

the beginning:
of the

chool

year

" small Group Instruction (6-1) Puoils are usually functioning
about tha same In some skill aras (e.q. reldlng~groups). This can be
used to good advantaga for diagnostic ourooses early in the school year.

Whole Class Activities and fastruction (25 puoils to | teacher) All pinils
Jo tha same Thing at the same time -

FIGLURE 1 "Fi{tting a Personalized Instruction Elemant into a Regular Clagsroom"

#Personallzed instruction and learning Is & proczdure that haz been davelopad and
refined in an exemplary Title 111 ESEA model project, "'A Personalized Kindergarten
Program With Supplementary Parent Involvement', Aftar a’'careful assessment and .
obsarvation of each pupil tha teschar is able to olan for specific learning needs
that each child has and Implement a classroom instruction and learning program to

_fit the needs of that child (with both short tarm and long term goals).

w%indlvidualized progress . can he supported by the parents at home: through teacher -
i oarent planning together, freauent intaractions, carefully developed small steo oractices,
and by loaning oarants all needed materials. )

. .
. N .

Ric N 1 X2 2
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materials for making things that they could do at home with - their own ‘
child. The seccnd of  these work%hopg was held in the Spring. These en-
richment workshéps were a fun time for parents and,anuopportunity to view

the teacher on a different sbasis. A more extensive description of these

workshops can be found in the appendix.

Beginning at the November conferences (during the 2nd and. 3rd project }ears)

one-half of the parents of the Tpigh—need" children were offered: an
opportunity to direct specificllearning activities for their child at .

home, for approximately ten minutes a day. It should be remembered that .

@

all children received the personalized learning program in their classrooms.

Each teacher selected all the "high-need" children from both classes, based .

=)

on assessment results, and her oBservations. One half of these children -

were then assigned to the "at-home" program. The teacher was given one

day a month of released time for parent contacts and extra planning time.

Most teachers used two half days rather than one full day each month. The

usual arrargement was for the parent to come to the school building at a

particular appointed time; however, if the parent could not come, then the

teacher would visit the parent at hoﬁe by appoiﬂtment. The teacher used-

her expertise and called on the learning specialist for help in planning
spe;ific "fun-type'" activities for the parent-child time togetﬁer; An ot
example of a pup{i's'“program" can be,found in the appendix. Since this was
a critical .part of the program,lit was evaluéted vefy carefully at the end

of the secont and third project years. This evaluation will be inéluded,as

part of the evaluation effort. Figure 2 ié“a graphic example of this pareht-

teacher-child partnership. _ | T - - . )

1o




,Specific "At
Home Activities"
planned by teacher &
lirected by parents

(few parents)

Small Group Parent-
Teacher Conferences
(some parents) ~

Activities that have
been developed and
implemented in the
project (Title
I1I)

Large Gfoup Parent-Teacher
Enrichment, Workshops

(most parents) &,

«

General "At Home Activities" for
Different Developmental Arxeas-
(available to all parents)

All Parents may participate in Back to School
Night Meetings, Regular Conferences, Classroom
visits, Notes to teachers, Report Cards,. Exchanged
notes and Telephone calls e

FIGURE 2 PARENT-TEACHER PARTNERSHIP ACTIVITIES
' SHARING - ' : .

Teachers share with parents:

By using their expertise in observing
children along with formal assessments,
the teacher can share this-information
with parents, and the child benefits.

Parents share with teacher:
Since the parents know the child
better than anyone else and have
expectations and goals for that
child it is important to ask
parents to share this informa-
tion with teachers. c -

-
M

-

L ‘ This type of parent-teacher partnership
v . builds a stronger basis for planning for the
child than either alone. ;

00024
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In the Spring the classroom post-tests were administered and thegsé results .

T

were again relayed to the parents with an lnterpretation of the pupil
profile along with a project evaluation questionnaire which parents

-

returned to the child's teacher. The Sprlng tesuslncluded the Metropolltano
Readiness Test - Form A, BBehm Test of-Basic Concepts - Form B, the Brenner
g - £ :
Gestalt Copying task and -the Draw-A-Child Test. For the third project year

_only, all pllOt school kindergarten pupils and a group of control school ~ RN ¢
pupils “were given these tests in the fall and sprlng by their Eeachegs. . -

o ~‘\ '
The first grade teacher “became involved only during the third project g

-

-, < . -~ —
year on a limited basis. Meetings were held with them to give them scfue NP

orientation and to plan with them for the following year during the Spring

months of the second project year.

< .
>

Description of Pupils in This Study o o '

A total of 220 for 1972 216 for 1973; 175 for 1974, enterlng klndergarten
children were involved in the project in the pilot schools. During the
third year the "high—need" pupils were followed into first grade and their
teachers were invélved. These children attended f0ur;schools,bduring 1972-
74 and three schools during 74-f5 whicn represented'a cross-section-of

the school district and comprised ten* kindergarten classes w1th four

regular full-time kindergarten teachers. Of this populatlon, 50 17 were
{ v
boys and 49.97% were girls (the "high—need'children were distributed in

nearly the same proportions). . Information was gathered from the 'parents at

registration time relat1ng to the place of this child 1n the famlly as well as the‘
2=
By

-

oceupation of each parent, education completed by each parent, and child's pre—

-

school attendance . .

*(8) classes 1974-75

o
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The follewing paragraphs and tables describe,the nnpils and families in
these pilot schools (The control schools were selected because they*
appeared to be matched schools in’ SES and teacher tenn;e )" 19% (17%)* of
the children were only children in their families 35/ (38)* were the
youngest child in their family, 29% (28)* were the oldest child in the
family? and 177% (17%)* qere midqle children in their families. Families
were made up of the following combinations:'.LQX (l7%)¥ who were one—child

families; 417% (45%)* were two—child families; 23% (21%)* were three-child

. - FS
families; and 17% were four-or-more-children families. = ¢

t
3

v

i *

The children in &he sample ranged in age from 57 months to 81 months with
the average age being five years and six months or 66 months. When the
age data wasanalyzed in re}l tion to "high—need" children, it was discovered

-

that of the identified "high—need" children, omne of three were younger than
the average while only one 6f ten children‘was in the older half of the
population of the "high-need" population. This suggests that children Wlth
July, August and September birthdays should be screened more carefully by
their parents and school personnel before entering~then in the regular
kindergarten program. (Incidentally, ﬁhe average age for the identified
"high—need" child Was five years .and three months.) By adapfing'the school
program to the pupil's readiness or learning needs, it should be poss1ble

to facilitate continuous progress. This style of instruction must continue

through the primary grades.

The data referring to father's occupation is givén in Table 1:

* represents data for 1974-75

. 66026
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TABLE. 1, .
_ Father's Occupetion Classification . . N ‘
"C1assification ‘ ) Percentage of Fathers
o | ! 1972-73 . 1973-T4 197475
Laborer & S SR . .
Semi-skilled laborer—-—---- cmm———=24.30 26.7 ' 26.0
Skilled laborer & SR ‘ 2 T
TeChnical——f-——; ————————————————— 36.85 0 26.7 v .23.0
Coliege Studentg-—————=————=""""""" 9.05 - 12.8 T 11.0 ,
. Semi-professional and » ) . 4
professional-® - ----29.80 33.7 » 40.0

. ’ - *
q : Y . .

-~

2 "
\ - " oo
A . .

/

’
.

The average OCCupational classification of fathers for this sample of-

families, fell into the technical—worker category Of the hlgh—need : o

o

children's fathers the average ‘occupational c1a331f1cation was also

technical worker with a trend in the directlon of" skllled laborer However, .

all occupational levels were represented 1n the father s occupations,

- as reported by parents at registratlon, for high-need ch11dren

N -

'TABLE 2 ‘
"Mother's Edhcétion ) '
Educetion Level . ' Percentage of Motﬁer
1972-73  1973-74 1974-75
_Less than high school 4.5 9.3 11.0
.High school graduates - ' .40 10 37.7 25.0
Some trained past high schoor ©20.0 30.4 .32.0
College graduates . 15.0 15.2 19.0
Graduate work 10.0 2.9 12.00
MA or MS Degree i 5.2 4.4 - ‘
MD, Ph.D., etc. . 5.4 0.0 1.0




The average mother had some training past high school in this sample

of children. However, she was not a college graduate. UCon;ra%y to the

father-occupation infbrmation where the

/

range for high-need children was

similar to that of the population distribution,‘thé mother's education

information in relation-to the highF

%

all education levels are represented more than half o

children's mothers had only a high school education or 1eés.

trends held over the three year data collection period.”

{ .

. Since pre-school experience is considered

the norm rather than the

need children indicates that although
f the high-need

These

exception in this community, information was .gathered at regiétration

- regarding attendance in pre-school for entering kindefgarten children.

0f this sample of children the followiﬁg table gives some indication of

o

jdentified sample of high-need children.

TABLE 3
Pre-School Experience W

Kindergarten Children

All enteriﬁg kindergarteﬁ
children s

?

g Identified high-need kinder-
) garten children v
b 3

<

-
[

Yes

1972-73-637%
1973-74-64%
1974-75-64%

1972-73-30%
1973-74-40%
1974-75-60%

Pre-Scheol

the difference between:-the regular entering kindergarten child and the

No

1972-73-37%

. 1973-74-367

1974-75-37%

1972-73-70%,
1978-74-60%
1974-75-40%




The .high-need children with pre-school eécperieﬁcg ;'attendeciyl\é‘s‘s‘,‘-pre‘-schoo] o ‘
.on the average than the average entering kindergarten cbild who had préf

school. The average entering Rindergarten chi}d had from seven td twelve

months of pre-school experience before éntering kindergarten, while the

high;need ¢hildren had six months or less on the average. Over the three

year period their was a definite trend toward identified high-need children

’ &
having pre-school experience.

>

The pupil assessment was a critical compoﬁent of this project. During the
spring months before the projeét was officially started in 1972, seyeral
meetings were hgld by the project director with éa;h of the groups of
speciélists (psychologiéis, nurses, reading specialists, épeeéh correctionists)
to discuss what kinds of Behavior needed to be inciuded in the formal testing

. .
and why., Many of the major and/or familiar pup‘il assessmen}: instruments o ‘
were reviewed. The decisiongwas made toluse a combination of different
asseéément devices in an effort to try out and make a decision about what

was most pracqical and helpful. The 1972-73 Fall assessment battery >

included the followingtl

Cognitive Development
1. Vocabulary Comprehension - Peabody Picture Vocabulary Test
2. Vocabulary Expression-:-— Stanford Binet Vocabulary Test

Information Comprehension - Peabody Individual Achievement

(%]

4, Arithmetic - Wechsler%Pre-school—Primary Scale

5. Concept Development - Boehm Test of Basic Concepts
ha b gl 4

Perceptual-Motor Development

-«
P

1. Auditory Sequential Memory — Denver Auditory Phoneme Sequencing Test ‘

v

2. Auditory Discrimination - Denver Auditory Phoneme Discrimination Test

"3. Auditory Association - Illinois Test ofuPsychdlingdistic Abilities

coo29 -




' : T4, Visual Discrimination - Peabody Individual Achievement Test-

5. Visual Motor Perception — Wechsler Pre-school-Primary Scale -
Copying Anton Brenner Developmental Gestalt Test of
F ' . School Readiness (gestalt & sentence)

a

" 6. Gross Motor - Dan McCarthy developmental Test of Motpr’Eﬁnctioning

7. Strength - Right and Left Hand Grip

Y ' Affective Development

'q ' 1, Body—Image - Brenner Developmental Test of School . ‘Readiness - DAP
4
2. Self-Concept - Brown IDS self-portrait Test

3. Impulsivity - Draw a line slowly —-CATB- Cincinnati Autonomy Test Battery

L. Persistence — MSU Puzzle Box
[2d

Speech Development'

1. Articulation - Templin-Darley Screening Test

2. Syntax - Northwestern Syﬁtax Screening Test

vVision and Hearing

’ 1. Distant Vision -KTesting and Depth of Perception Testing

1

2. Hearing

Teams of four members, 1nc1uding a schoolbpsychologists, speech correctionists,'
reading specialists and P.E. teachers were trained and consequently | .
administered the assessment battery in the school setting. Typically a child
would be out of his classroom with one of the specialists for 20- 30 minutes

L - ‘

| twice in one week. The battery was completed during the second, third and

\ fourth weeks of the new school year. ~Each team member scored his part of

o

' f
the assessment. Resulting from this assessment,a Pupil Profile of Assess-—
1 ment' on the Kindergarten Inventory of Development (KID) was completed for
. | each child. This information was relayed to teachers and parents. If a

1 childﬁfunctioned below the 25%ile in a particular area, this was noted and

2
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if there was a pattern of low areas and/or a high frequency of low areas

of development then that child was considered to be a "high-need" or "high

risk" child :n that particular developmental -area.

Very little-change from the regular school pfﬁg?am happened‘during t?e
first pfoject year, sipce this was a pilot;planning year. This was a
year ;o try out procedures'and_approacéés tb»see what would be feasible
and begin the second year with implementation of ﬁhese methods.

.For three years of ;he prqject the same $pfing assessmeﬁtiﬁas been used,
including the Metropdlitéﬁ Readiness Test, Form A; The Boéhm‘Test of masic
Coﬁcepts, Form B; and the copying and drawing parts of the Anton Brenner
Developmental Gestalt Test of échool R@adineés.

Since the KID battery for assessment wés lengthy and often difficult to
interprét in terms of planning fof each child's learning needs another
search was made to identify a more suitable assggsmeng instrument for

o ! N |
entering Rindergarten pupils. The decision was made to- try the new

McCarthy Scales of .Children's Abilities, (D. McCérthy, The Psycholigical

Corporation, 1972)7ané the Boehm.}est of Basic Concepts, (A.E. Boehm,

' The Psychological Corporation, 1969) as the KID baELery: The MSCA
satisfied the need for a_single.instrument“io facilitéte the assessment of
ydung éhildren gZ%—S% ygars)‘and proved to be a good overall functioning
‘evaluation as well as a means of ideﬁtifying strengths and weaknesses in

a very short time (45 minutes). There are 18 sub—;ests wﬁich combine ipto
five composite scales: Verbal,ﬂPercéptual—Perforﬁénce, Quantative,

Memory, and Motor. The MSCA in’combination,wiﬁh;fhe BTBC has been used
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.b each September for the past two years and at the beginning of'the third
progect year those first grade pupils who ‘had been identified as High—need
children were also re—tested (to ‘get a measure of growth and also to
evaluate treatment effects.) In the appendix of -this report ‘the reader A
will;be able to find a Recommended Kindergarten Assessment procedure
based on the experiences of the project personnel;’

TABLE 4

Pupil ?opulation and Identified High-Need Pupils

ALl Puptls  High-Need Puptls
0 1972-73 - 210 - 7 s X
¢ 1973-74 S T P
1974-7',,5.‘- e 175 ) 48
‘.I’ .
| “An advi tory council made up of parents and professional people has actively
supported’the project efforts and the dissemination of the project findings.
A list.of recommendations made to the Board of Education by the Advisory
.éouncil will be included with the recommendations ‘for this program.
With these recommendations will be budgetary considerations.
- ' Approximately $100,000. 00 in federal funds ($80,000.00 Title III) and local .

. district funds (820, 000 00 both in kind and dollar expenditures) were used
.over the three year period to pay the cost of the project development and |
extra salaries for learning specialist, para-professionals in the classrooms,
and substitutes. The project products included,a'thorough diffusion and
aissemination efforts involving a slide-tape Caramate presentation, four
thirty minute video- tape’ presentations, two brochures (one for professionals,

-

-one for layman), a program packet of useful information for a school ‘or

hd .
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teacher who might want to try the ideas, and a scupe and sequence chart . ‘
" with accompanying curriculum information and activities for the normal

i B ' ' ) . ‘ V ) . .

’ range of children found in a kindergarten program. The project rceport o
would have to be considered a -product since it swmarizes d groeat bady o '
of data as well as project;processes and’activities.

’ b
- . ; . . ~ . N
: . . A
Further dissemination of this project will include articles in professional (3
. : ' v
magazines and ERIC report resume.
, -
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'EVALUATION:

Objective A. - .

AS A RESULT OF THEIé PARTICIPATION IN THIS PROJECT EACH KINDERGARTEN
TEACHER WILL BE ABLE TO IDENTIFY DEVELOPMENTAL DELAYS AND PERFORMANCE
STRENGTHS IN EACH CHILD BY THE THIRD WEEK OF SCHOOL. -

Evaluation of this objective occupyed!by correlating the teacher‘s judgment ~

with the assessment results. Teachers were given a form "Teacher Observation

o

" Evaluation" to fill out for each child during the'third_wéek of September."

A copy of this form can be found in the Appendix . .The six developmental

areas measured were specified and a brief destription of the behaviors

measufedﬂinclhded. The’ teacher marked a scale from 1-5 for each aréa for

eéch child. The scale wgs set up to allbw each nunber to represent a
percentile range. The percéntile ranges représented spandard devdations

of ﬁast }ocal éssessment results. The data analysis involved taking the
teacher rating and the actual assessment ratiﬁg ktranslated”from'raw scores

to percentiles and consequently a number rating) and comparing the two for

1
r

closeness of fit. ‘A Crosstabs analysis of the data ‘strongly suggests that
teachers can judge pupils "in the ballpark" of their functioning by the
third week of September, but they are not. as accurate as they need to be for

planning'personalized 1earﬁing programs. . A combination of teacher\observation

.. > v

in the classroom and a few teacher_admipistered,assessments'would be a more

- &

appropriate pupil assessment than either effort alone.

The fdildwing table-is ; summary of fhe closéness»of fit between teacher
judémentq and'assessmeqt>resu1ts (M?Carthy compésites=5 areas and ﬁoghm
concepts=1 afea). Typically Eeacheré were poorer pfedictofs (or would not
cqmm;t theﬁselveéj at the’exefﬁmes of the range. On the ofﬁar hand whén

teachers were asked to pick fhe cﬁild;gn who appeared: to be funCtioning

© 00034
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Table 5
1
Closeness of fit between teacher judgments and assessment results at the

beginning of the school year (4 .weeks after school started) reoorted both
for exact prediction and also plus & minus one rating (in the ball park)

! .2 .3 S - 5
(far be!ow)(somg below)(ayerage)v (somefgbove)(far above)

/ .
- 0 * oo' N A n. A
Verbal Abilities o % 30% 36% A
| swmm| 7% | 9 | Cowr | yme |
Quantitative €| 13% - 22% LY/ 37% 12%
Abilities ; , . .
e s | wox |- 7ex 8%, 0% | 8%
i Conéepts?(basic) EP| L43% o 32% | 56% . 52% ' 38%
o +| s7% | 8% | 86% 89% 69%
Perception (visual) 9% 19% L6% L8 | N%
Performance : ' L
" 35% 65% 95% 97% 1%
Memory — gp| o ™% | 52 my | sy
< +| 260 | 0% o 100% 629,
Motor Abilities , '
EP 8% 26% L7 L2% 16%
s w2 | sey | 9ex | om | 6%

* percent of pupils whose assessment score matched
(came within the percentage range) what teacher
predicted it would, '

**percent of pupils whose assessment score fell within
; a plus or minus one rating of what the teacher predicted
. for that child. g ”
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lower than expected in some area and would need more elementary instruction

and practice they matched-.the assessment identified phpils 90% of the time.

« ‘ o

Based on the;e findings and a knowledge of'the usefulness of testing in
general,'the reéomménded.assessmenf for'kinaergarten phpils (foundjin tﬁe
3Appendix)'wés'developéa;i |

Objective B.

¢

BE ABLE TO SPECIFY A PERSONALIZED LEARNING PROGRAM BASED ON LEARNER
NEEDS FOR ALL PUPILS WHO INDICATE A -DEVELOPMENTAL DELAY IN ANY OF THE
'SIX BROAD AREAS OF DEVELOPMENT. ) T : :

Each teacher was able to successfullyfpersonalize the learning program,
not only for the identified "high need" pupils but for each of her pupils,.

by’the end of November. Each feaqbgr approached this task in a little

-

different'way. Al}”teachqzs used the first month of school to get to know

children, help themvbeéome familiar with.fhe classroom and procedures, and
feel a sgrong'idngification with this;élass setting. During this time also

' each teacher helped childrep begin to be able to work independen;l& or in

~

small groups so that she would be able to work withgq few childfen for a

-

few minutesrwithouﬁ,intérruption.Suggestions for ﬁGetting Started", derived

from the experience of these teachers, can be found in the Appendix of this

report. The new teacher to the project did have more difficulty getting

4

;tarted thet ﬁhe three Feacﬁers who had been in thg project for the full
three yéars., Howeﬁer,hby examing the'records"(whole‘class by séope and
sequence steps) 1t was ﬁossible for;the obsefvéf'to see that each chiid's
learning needs w;\g indeed being, taken into’ consideration in the'planning

o

~ for the daily activities, and at least 30 -minutes each day was being used

o

to focus on imstruction or practice that each child needed, according to

00036, T

AS A RESULT OF THEIR PARTICIPATION IN THIS PROJECT THE TEACHERS WILL\.?'

&

» i,




the teacher's ;judgment and assessment information combined.
g

!
o ‘. »

- ) / : i
At the November conference time each teacher initiated the concept of
parent directed at—home activities for a few minutes each day, w1th
approximately half of her ident1fied high-need pupils. This number ranged

from four to eight pupils across the four prOJect kindergarten teachers.
Records were kept on each of these pupils by,the teacher-in terms of what was

noe ’
e .

discussed with the parent, what was recommended and the materials loaned.
; ¢

_These contacts were kept up for the"remainder of the school year (for all

except a few who improved so much they didn't need it or they moved away.)

In order to evaluate the closeness of fit between the instructional effort -

‘and the pupil's learning needs three "experts" visited each teacher for a
half day each to obserye three'remdonly selected pupils and their inmstruction.
(each observer observed the same three pupils, all obseryations took.place
" during one week in the middle of January.) All three"observers had had
experien%? in working with young children and in curriculim denelopment.
All were acceptable to- the teachers and known to the teachers, The degree
i -of agreement between the judgment made by each observer.would constitute a
reliability-measure.and the closeness of fit between what the child‘was
experieneing and nhat he nould appear te be ready for would constitute a_

!

Validity measure of this objective.

Aiform was developed'and tried out by the project director to see what kinds.
of changts would be needed. The form used by the observers can be found in
‘the Appendix. The teacher s did not know which children were being observed. ‘
They weré%requested to pull six folders and they knew that the children .

were'amﬁng_theﬂe six, but not which children they were. After the three

A

SR 00037
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observers had visited all four classrooms, all of them together sat down
with the teacher individually and reviewed the observations and Judgments
The teachers seemed to appreciate this very much and did not seem to. be
personally or professionally threatened in any way.

v

Figure - 3  shows the compdsfte of the observations by each obserwver for
each teacher. As thié figure indicates three of the teachers could be
considered good" to very good in fitFing the curriculum to the pupil s
learning needs while one teacher was experiencing considerable more

difficulty in'doing this at that time. The agreement between observers

could be considered an ijndication of *eliability of this finding.

“
c0

The project staff and teachers spent one day a month in staff development

«

-

-

efforts as a group. Several days of thlS time was spent in workshop sessions,
(1) reviewing individual pupil,assessments, (2) planning "for the learning’

neéds of that child, and (3) planning for parent involvement efforts.

<

a

One other important evaluation of the tedchers' abiﬁity to .fit the program
» 4 - Lol

rto the child's learning“needs ‘took place during thé second semester when

26 of the.district kindergarten teachers observed these teachers for at

least two half days each. Their individual evaluations of these observations
stronglv suggest that they felt the;teachers were able to~fitvthe program

to children's'learning_needs. g | |

It is recommended that teachers who wish to really commit themselves to a
personalized learning program should be given one day each month of released

r

time for staff development with competent leadership, for a period of not

©
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&
‘ \ less than :two school years, along with some side by side demonstration and

"help. * This would probably be most productive with new teachers to the

.. grade level, since those with a great deaﬁﬁof_gxperiénce have developed
- . . N . J

.wéﬁs of doing thing that work for them and'often,find changing very difficult. .

4

* ' : Objegtive C. -
. PARENTS WILL BECOME MORE -ACTIVELY INVOLVED IN THEIR CHILD'? LEARNING o

p WHEN THERE ARE MORE OPPORTUNITIES FOR INVOLVEMENT WITH THE SCHOOL

. PERSONNEL. THIS”ACTIVITY WILL TAKE THE FORM OF MORE PARENT INITIATED
CONTACTS, WILLINGNESS TY DIRECT AT-HOME ACTIVITIES FOR THEIR OWN CHILD
FOR ‘A FEW MINUTES EACH DAY, AND A MORE POSITIVE ATTITUDE TOWARD THE
CONCEPT OF A VIABLE PARENT-TEACHER PARTNERSHIP IN THE CHILD'S LEARNING.

-
i

There are at least three reasons why it is important for the parents to

e
o

enter into a partnership with the schodl personnel: (1) the child's attitudes

about séhool and school learning wiil be’ different when there is a sense of

. .  cooperation between the parents and the SChckol; (2) parents will have more

[}

of a feeling of involvement and ownership in the school's activities and
o (3) if a habit of communication with school personnel can be established when

the child is young the parents will be bétter able to work with the school

to resolve any.kinds of problems that arise askthevchild grows older. . It is

becoming more and more important that the elementary school become the: local

s " -

gatheringhblaqe[for the people of the community and take a greater place of

importance than it has in the past few years.

-

4

. . The above objective has been evaluated in several ways. Teachers were

asked to keep track uf parent-teacher contacts durihg the regular school year.

There was a steady increase in the reported contacts by teachers over the
[ N

three year period.' During the last ﬁrbject year the reported contacts were

‘ ~ more than twice as many as. during the first project year according to the

~m

“ | ¢oodo

—




»

teachers. Teachers reported many more contacts than parents reported. ‘

Parents were asked at the end of each pfojept year to estimate the number

of contacts that they'haq had with their child's teacher (either by telephone,

<

1 1

in pe:sbn, or by‘note)\}HZt‘wés initiated by them and initiated by the
teacher. Thé fdlldwing_table sho&é fhé average number sf contacts as‘
reportgd by parents of alllpilot kindéréarten pupils. Information Qés
- gathered from the parents of pupils in thg control schools only during the

last projébt year. This information is reported in Table .
‘ i
TABLE °6 | o . .

. . ‘ * - ! . . ‘
The Average Parent Reported Contacts over the three year time span of the
project involvement. ' : '

Teacher initiated . ,/ Parent Initiated
. Contacts : ' Contacts :
1973 i - |
' 1.58 . . | 2.0
/ ;
. 1974 S | ' -
‘e ' 1.54 1.83
e ) . / )
s ‘/
- . 1975 e . -
[‘ v
. : 3.9 ; A 4.0
- . I3 /
e %(The dverage teacher reported’contact was 4.3 for the first year,

758 for the second year-andf12.5 for the third year.)

»
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TABLE 7

30

N

o

tacgs for 1974-75 for the Pilot and Control

" ~ The Average Parent Reported Con
~Schools : ¢
.
. Teacher Initiated Parent Initiated
Contacts Contacts
Pilot 3.9 4.0
. ' A
" Control 2.2 . 2.0 i

2




Table 8 shows a summary.of the parent evaluations of thejSpring'1974
énfichment workshops which 1is tipical of tﬁe.responses of parents over the
entire projéct period. At the béginnipg of the pfoject the staff personnel
" took the responsibility for the major planning for the workshops-with |
téachqrs éttending and helping out, by the end'of the third year teachers
were doing'alljtheiﬁlanning and directing the ﬁorkshops with thé project
personnel only attending as participant;. The atteﬁdanée was between 30-507%
of the parénts for ﬁhe yorkshqps‘with man; fathers attending. Further
information about the parent enrichment workshops caﬁ be found‘in the s
. . ’ . L. .
Appendix of this report. - . /
Table 9 shgws a summary Qf'the reéponséswmade b? the parén§§'of both the
pilot and control pupils, 1974-75, to inguiries relating to their attitudes
toward developing a mO(jSviable partnership with the teacher in satisfying
" the child's learning needs.: Parents who hqd'been involved in the
"Pgrsonalized Learning Program With Supplement;ry farenf I9volvement".seemed

»

more willing to form a closer working relationship,wiEQ\the teacher.
. . .
.\.
At‘the Fall registration time and again in the Spring on the end of ye;r'
quesfionnaire, parents were asked to respond to an itém iﬁtended‘to assess
their exaectations and hopes for their child during the first 3-4 years of
public school experience.v This‘info;mationAproved to be most interesting
and oéten enlightening to the school personnel. Table. 10 shows a summary
of the fesponses of both pilot and control parentg combined, When this in—

-

formation was broken down bydschodls, the lower the sociloeconomic level of

the neighborhood the more emphasis was placed on the 'child becoming skillful ' ‘ L

in reading, writing and arithmetic.

< YT




" The following compilation is the summary of the Parent Evaluation for

32

TABLE 8

o

the Early Childhood Education Title III, ESEA Workshops held at Washington
Elementary, Aurora 7, Whittier Elemerntary and University Hill Primary.

These workshops were held during March and April, 1974. : .
. : : _ . &,

1. I like this method of getting

together with other parents : L647% .28% .08% -
and the school staff. o Very Much Moderately Not Much
‘ 1 2 3 4 5
2. I.like the ideas and sugges- 58% 37 .03 02
tions that I have heard
. Very Much Moderately Not Much
about or picked up ,in this
: 1 2 3 4 5
workshop. , .
3. 1 %hin? 2z“childtziitienjoy 60 ‘ 34 .06¥ v _ o
some © ese actlvities: Very Much Moderately ~ _ Not Much
.1 : 2 3 4 -5
G- 1 think parente negd, tdes o s o '
thi g P Very Much Moderately Not Much
. S. 1 2 !3" 4 5
I attended the Fall ?arent Workshop ' .49% Yes - .517% No
I heard about. the Fall Parent Workshop from someone else. - 40% Yes .60% No
I think there should be .02%1, ..31% 2,121% 3, .46% 4 workshops a.year.
About how much time each day do you tfx to spend with_yohr kindefgarteﬁ child
_ on learning related activities? . 2 hrs - .03%
' . 1hr - .11.
R _ 30 min - .28
o 29 min - .15
15 min - .28
10'\min - .13
5 min - .02

. Have ydq visited your child's classroom this year during school time?

.
|

j .48%  Yes .52%  No -

*Percentages of total participants

06044
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Objective D

PUPILS IN: THE PILOT CLASSES WILL FUNCTION BETTER ON POST-TESTS.

THAN THEIR CONTROL CLASS COUNTERPARTS

When all pupils are grouped together in the pilot classes and all pupils
in the control classes arergrouped togetber, there was no significant
difference between the two groups on the end of year test results in

klndergarten (MRT & BTBC) or in first grade (Gates-McGinities Read1ng Tests)

Eigure 10B shows the similarity of the MRT

l97l (when the

info
All zgfgifmteachers involved are

¢

results.

excellent teachers, and all of the control

- as in,l97l'(one replacement hasdbeen made in the pilot classes).

. Assessment results indicate ‘that the Metropolitan Readiness Test (Form A)
and the 'Boehm Test of Basic Concepts (Form B) are

these children, and consequently there is a big ceiling effect.

n

end of the school year less tham 2% of both the pilot and control pupils '
scored below the -25%1le of the national norms, less than‘7Z scored below-

the 50%ile of the natiomal norms, ‘and only’

§
the 75%ile of the norms.

Move than 50% of
control schools scored above the‘90%ile on
" Boehm Test of Basic Concepts (an excellent

success) the same pattern evolved, with 3%

50%1ile of the national norm, 12% below the

ation for matching was gathered) -and the 1975 data

predictor of future school

75%1ile of the national norm,

33

'

results for these groups in
consider'ed to be very good to
school teachers are the same

o4

N

"easy" ' for most of

‘At the ..

approximately 20% scored below

the pupils in both pilot and:

1

this readiness test. On the

of the pupils scoring below the

7

and 55% of the pupils here scored above the 90th %Zile of the national norms.

o <y

(NOTE*

beginning of Kindergarten year tests ‘than end of year tests.

these particular tests are more useful in this district as

The BTBC is - ’ .

B

an excellent criterlon reference test and should be used because of this

feature by‘teachers.)

60047
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When all first grade children are considéred and their Gates—McGinitie

‘ reading scores (vocabulary and comprehens1on) 55 604 of the pupils -are
functioning on this vocabulary test above the national norm 75/ile (254
of the pupils are above the 9ch percentile of the national norns). On
conprehension skills in reading these pupils in both pilot and’ control
schools are maintaining a similar pattern to the vocabulary results, vith
93% of them functioning above the firsq duartile, 832 above the second
quartile,‘and 652 above the third quartile of the national;norms. Almost

-

207 of them were functioning above the 90th percentile of the norms, on

"reading comprehension. .

It is presumed that much of the reading success of these pupils can be .
attributed to the expertise of these teachers and the district commitment

to small teacher-pupil ratios in the'earlytSchool years. (the average

class si%e for these groups was 20-1). A strong parent -support of the

schools and their involvement is also present (as indicated by objective C).

The high attendance in pre-school programs (68%) and the availability of
educational T.V. (Sesame Street and Electric Company) for most of their

lives would also be considered as potential important influences.

.- -

There are some meaningful differences between the pilot and .control

classes that relates more specifically to this project. The next objective

deals with these differences more specifically.

ES .
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L

-this project and the high-need pupils on the Metropolitan Readiness Test

on the followingopage.' It is of interest to note that the identified

.garten vear. This comparisOn can be found in Table 12 .

Objective E . ' ’ ‘ N ”‘ N

- 'HIGH NEED (HIGH RISK) CHILDREN WHO HAVE THE ADVANTAGE OF BOTH THE \
PERSONALIZED SCHOOL PROGRAM AND. "THE HOME -PROGRAM OF ACTIVITIES - N\
DIRECTED BY PARENTS WILL "SHOW OBVIOUS GAINS IN THOSE AREAS THAT *© .
SEEM TO BE REQUIRED FOR . SCHQOL" *SUCCESS, BOTH FROM THE POINT OF VIEW
OF THE TEACHERS IN THE CLASSROOMS AND ALSO ON THE ASSESSMENT OF
THEIR FUNCTIONING -

.’

o

In order to evaluate this objective several different approaches were
c0ns1dered One approach was an attempt to evaluate pupil progress
based on group test scores at the end of the kindergarten and first grade

year. A comparison of all pupils in the sample population schools in

and a comparison to the national norm averages can be found in Table 11
1.

high-need children were functioning on this particular test within the
. | .
range .of the nationalrnorm“average at the end of the year in all areas

-~
3

measured on the Metropolitan Readiness Test.
On the Boehm Test of Basic"Concepts on which children were tested in the
fall and again in the spring the high-need children were fpnctioning

above the national average for basic concepts at the end of the kinder-—

Y v

" t
Another evaluation involved comparisons on individual tests. At the
beginning of the school year in September, all children were given the

McCarthy Scale of Children's Abilitdies and the Boehm Test of Basic Concepts

as a way of identifying the child‘s strengths and weaknesses, particularly

developmental areas that relate to school learning. One of the objectives

v 1

of this project is to focus on these particular children's individual
learning needs, to develop personalized learning programs for them, and

to give instruction and practice in: ,developmental areas that may be te,

6ooo0

y .
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‘ P>
delayed, both at home and at school. The children were randomly Zssigned

to two groups and a coin was flipped to determine which group would

. - -:

_revqive‘the at-home program as well as the school program and which.group

-

would"receive thé ét-homg program aSnwe11~as the school program and which
é‘ . “

-

ESON

group would}have only the school program.
) . : . o

-

These two groups acgodnt %6} a sample population quchildren within the
pilo; kiﬁdergargen classes (10‘c1aé;;s) that were idéntified as high-need
'children, howefer, it seemed wise to alsdAlook at.a group of simiiar
qhil&ren who were in a regular (but strong) kindergarten program outside
these pilot schools,uwhere 76 of 94 kindergarten children wer; gvéluated
and 20 éhildren were identified as probably high-need children; This
providéd us with three tféatment groups for our study fo£ the l973—74
school year.

Although ﬁhiscgample of children is not big éenough to do sophisﬁicatéd
stétistiéal anaiysis it can be viewed as very informative in‘a comparison
from gfoup—td-grdup and from the beginning of kindergérten to the béginning
of first grade. By looking at Figure 4 it is obvious that the cﬂildren
~Vh° were involved in the at-home stimulation progrém notionly maintain '
their improved skills twhich would have the black line ovegiapping the
:ed line~--the célcﬁlation takes into account the differeﬁce in ages of

the child) but suggests that most children in this sample were approaching

the national average i® all areas of development and in some cases

u

exceeding the national average by the begihning of first grade.

]

Thé data from the individual assessments at the beginning of first grade

-

¢« 66653 .
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*
N Comparison of the McCarthy Scales of Children's Abilities Mean Scale
. Scores for ‘all Kindergarten pupils in the Project Sample and the
.~ pupils who were identified as "high-need" for the project year 1973-
74 at the beginning of the year . ) "
] ’ ' o F
? . "
R . Perceptual-  Quanti- _ General '
. SOALE Verbal Performance  tative Cognitiva  Memory! Molor, ‘
. INDEX
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o group nOrms, ’ :
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: ‘ were impressive. ‘The testing personnel and the first grade teachers

8
Ve

were not aware of/yhich children belongedito which treatment groups. This
waswessentially then, a blind testing by the people who did the assessment.
In order to get another viewp01nt regarding the children in this small
sample, the first grade teachers were asked to rank all their children in
regard to reading ability based_on'the'teacher's judgment at that time
during the second week of October. It can be assumed that these high-need
children ‘were in the lower 10- 20/ of their classes at the beginning of /
kindergarten from. evaluations madé at that time. These teacher rankings

T yield the following information, of the children who had the home

stimulation program during kindergarten and we assume continued somewhat

during the summer time, only one child was ranked as functioning in the
lowest lOA of his class by his first grade teachers. However, of the
children who were in the "school program only" during kindergarten and

were considered high-need children, 664 of this group fell in the lower

\
.lQA of their first grade classes. A table of these percentages can be

found on the following page, Figure 5 . It is noteworthy that the
\children who had been in the home stimulation- program consistently were L

\ranked ‘by their. first grade teachers as functioning in reading ability :
Vo ~

/ 1
much higher than their counterparts who were in- the ‘'same first grade classes i

\ L

hlt functioning at a lower level in relation to their classmates. This is

-

'another way of saying that these children who received this added supple%

mentary stimulation program were 1ndeed functioning in some s1gn1f1cant ‘area

relatively better than their counterparts who did not receive the ho;g

% . ' ';‘stimulation program. This trend in reading success continued throughout'
| . .
| the 'school year accorling to Spring teacher ranking. . N

o obess /o N
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‘ - Pupils who had been identified as higﬁ-need children (high risk for

v

academic 1earning) in kindergarten were reading by the end of first grade
at an acceptable level according to the Gates-McGinitie Reading Test

(A). The average high-need child obtained a raw score of 34 on vocabu-

1ary (equivalent to 1. 8 grade level) and a raw score of 20 on comprehension
(1.8). The pilot and‘control sample of hlgh-need pupils were almost

: identical.

In February of the last project. year each of the first grade teachers in ~

both pilot and control groups was interviewed regarding the progress of

their present class members in the academic areas and along: with these

a

questions they were asked "How many pupils do you have this year who . have

: been remdved from ycur class to be placed in special education programs,
o

have been staffed for special education programs, or you feel should be
st~ffed for special education con81deration?" There was a s1gnif1cant
ditference betweenﬂthe number of children_so jdentified by the pilot an
control first grade teachers. The‘pilot teachers indicated that 2% of
their.pupils would?meet these COnditiops (only one child from the pilot - ‘
schools had actualiy been placed in a special education classroom) and the

r control teachers indicated that 6% of their pupils would meet these

' 4 coﬁditions. One of the major goals of this program has, been to meet
children's learning needs in the regular c%assroom and also give teachers

more skills and techniqges\for dealing with each child on a day to day

basis, thus, increasing her professional competence and confidence. From

these data, children are functioning much better than would have been

-

‘ ‘ expected in reading skills and teachers in the pilot classes are feeling
more competent to handle pupil differences in the regular ‘classroom than

\ are teachers in control schools.

66008
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School district personnel will be able to see this model as more ‘

f
v

" promising than alternative approaches for "high-need" pupils (and this

need can be met within the regular classroom with regular teachers, aides,

and parent involvemnt activities).

. Objective F
BY THE END OF THE THIRD PROJECT YEAR A DEVELOPMENTAL CURRICULUM
SCOPE, AND SEQUENCE CHART ALONG WITH CORRELATED MODULES FOR' CLASSROOM
AND HOME ACTIVITIES IN THE AREAS OF (1) BASIC MOVEMENT (2) MATHEMATICS,
(3) PRE-WRITING AND WRITING and (4) PRE-READING AND READING WILL-

BE DEVELOPED AND TRIED OUT IN THE PROJECT. R»

3

The end result of three yearsvof curriculuﬁ development utiliziné the
talents of the iearning specialist (Mary Barrell) very extensivefy and the
teachers, principals, aides, consultants and the project directoriis a
very workable éevelopmental scope and sequence chart and accompanying ‘
correlated curriculum card file.. The Scope and.Sequence Chart can be
found on the following page. Examples of the curriculum suggestions will
elso be included here as examples (more egampIes can be found in the

- Appendix). These materials are available, at this time, only to the
teachers in the district who‘have indicated an interest in the project
activities and are atrempting to implement some espects of the program in
. their own classroomé.

2, ) '
)
. . ,

The curriculum materials became necessary to provide concrete help for
teachers and aides when they started‘implementing a-'"personalized instruction
‘and learning program" in the classroom and giving parents directions and
traininglfor supplemenripg the school'program with at—home activities. A
great deal of trial and error was involved in the development of these ‘
materials. Initially it was the thinking‘of the project staff that

teachers would not need this type of specific help, but it would be helpful '

66009




EAS[C MOVEMENTS

- SCOPE AND SEQUENCE

r000304_oz CLIMBING & HANGING STUNTS & TUMBL | NG RECEIVING AND PROPULS{ON SKILLS
L walking 4 Galloping 1. Climbing ladder " i, Rolls 1. Throwing 1., Roller skate on . L. Trampoline
2. Running €. Movement Ed 2: Climbing Jjungle gym 2. Animsl mimicry 2. Catching . Kogn. skates (simple)
3 Jumping (2 f: ) Space Orlent3. Suspending own weight '~ 3. Kicking . 2. Jump gver rooe L. Swim
3. Hopp ng {1 ft.) 6. Sliding R L. Striking with object 3.  Bounce balil 6. Rhythms
7. Skipoing 4, Dribble ball
¢ :
MATHEMAT I CS . ) , )
A . , .
CONCEPTS . NUMBERS
I. Ccolor 5. Quantity 1. no::u.:m and one-to-one n01anuvo:nn:nn to 5 . 4. Numerals to 10. , 6. Seri umo: and ordinal position .
2.7 Shape T 6. Time 2. Counting and one-to-one correspondence to 10 'S. Comparison of sets 7. Addition and Subtraction
3. Size 7. Misc. 3. Numerals to 5
4. Space

PRE-WRITING AND WRITING

HAND-F INGER FLEXIBILITY

flal.Lind sl BB S

1. Uses Ror L hand alone

2. Rhythm-one hand or both hands

3. Balance-stacking and 7o_n_:o
writing tools

y

PRE-READING AND READING

e e

VISUAL PERCEPTION

1. likes and differences 1.
Position. closure part-
whole !
Directionallty
Reproduces designs
V-memory-patterns and
sequences
Pattern sequence
Classification
wnat is missing 7.
Picture & letter
constancy i
10. identifies & matches @ 10.
upper snd lower case
letters

~

AN i V]
o wwW N

RV
o

2/75 - Revised

.

A
o v PRE-WRITING

Consistant use of dominant
hand

L, " Eye-hand coordinstion 6.
s. finger play
b. worklng with clay 7. Makas circles easily
c. paper folding 8. Makes triangle easily
‘d. paper tearing 9. Makes diagona! lines ~
: e. use of scissors easily
5. Preclsion, control 0. Mixed practice
1. Makes curves,
easily

retrace

AUDITORY

Processes phrases
(spatial relationships
direction. etc) °
Uses present & past

identifies familiar
sounds repeats simple
clapping patterns

Follows verbal directions 12.

Fits words into categories tense
Name things that go together 13. Accurate ﬁnnnvﬂ_o:
Homonyms, homophones. 14, Closure .
sntonyms 15, Fluency
Naming parts of wholes 16. Association
S5ingulars and, Plurals 17. Recognizes parts of ~
Person, place thing _word (cdmpound words) '’
)na_o: words - 1€, Correct sentence order
onuna_vﬂ.<n toanu : 15. Rhyming words *

20. Hears beginnling sounds

Copies figures & desig
13.

th, Approach |:
(short vowe!, saquence
and sound approach)
15. Approsch II:
(visual racognition,
motor memory).

i

»

-

LANGUAGE ’ .

1. Understands stories
read orally
2. ldentifies nonsense
riddies
3. Predicts ending
L. Tells logical relation-
ships
5. Tells what is missing
6. Tells what doesn't cn_o:m
7. Pantomime .
-+ Retell story in mnn:nrnn
9. Recalls detail of story
10. Solves problems orally

BEGINNING WRITING

a. Traces own first name
b. Writes own first name

ns 16. Approach iii:

(Palo Alto-writing and

6G060

reading)
17. Supplementary skills
practice
18. Encodes words for own
v use
READI NG

1. Own name
2. Familisr signs, captions
3. Color & position 101nu

one, two, three
4, High frequency words
5. Own book

* 6. Word families™
7. Pre-primer
B . Primer
3. 1st-A
10, Ist-B

Boulder Valley School District:
Early Childhood ma:n-ﬁ.o:
Title 111
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- a

(SAMPLE) . o ,‘

. PRE—READlNG' Visual Perception 6 Percephon of Pattern Sequence ‘ s qud

T

One of the most |mportont pre -language and pre-reodmg skills, sequencmg ‘involves seeing and
remembering or heorlng and remembering as well as the ability to gain meaning from a series.
Emphasis should be on understanding relationships, not mere memorizing.

.Obiecfive:

~Assessment:

Maintainance:

PRE-READING: Visual Pereption 6 (cont'd) - Cad__*

Child can see and repeat a sequence of up to 4 gbjects, colors, shapes. Chnld can
_listen to directions and repeat a sequence of 3 or more objects, shapes, or colors.
In a visual sequence of 3 repéated twice, the child can tell what would come next

if the sequence were repeated a third time.

Child can begin by repeating simple bead and peg patterns as soon as he enters

. school. During the year he should be encouraged to extend his visual and.

auditory memory, and to undersfond sequences of letters and numbers by the end
of the year. : ;

Helping a chlld see sequence in everything structures his day, is useful in
learning measurements, days of weeks, who will be the helper next, etc.. Ask
children what you do first, second, third as often as possible, what came first,
next, last in a story, etc. Help chlldren see that what happened last was a
result of first and second activities. Represent a sequence with symbols |, 2, 3,
etc. Have children tell one~more,what comes after, what went before, etc.
Help children become aware of numerols in sequence: "Begin at'3 and count to
fen, " etc. ‘

5

(SAMPLE), (back of card)’

Maintenance (cont'd): Tell number stories putting pictures on board and taking away or :

adding: "Four litt birds sitting on a tree; one flew away and then there were three".

Substitute numerals for birds next time you tell the story, etc.

Parent Directed AcHVfﬁ'es‘: Help parent see importance of emphasizing order in'child's

activities when he goes to bed, when he gets up, when he prepares to do a
simple cooking task with mofher, etc. Tell aseries of three things out of order

" and challenge the child to tell what is silly: '

"Billy brushed his teeth and climbed into bed and ate his snack.”

Have parents cut out appropriate frames from the comics and poste on cardboard
Child puts story in order and then tells story.

Gome of Sequence: Child tries to roll 4 dice into a sequence of 3dice: 1, 2,3 or2, 3, 4 or

4,5, 6, etc. Using ployung cards to 5 in each suit, place cords face down
Players drow, each trying to gef a sequence of 3 cards for a "book", etc.

77
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PRE-READING: Visual Perception 6

Activities

- PRE-READING: Visual Perception

~ have him reverse _the sequence and start with the older members first.

P
u . . L0y

(SAMPLE) -

Card

g

~

&ifeu'iéls:

Using pictures of representative objects, have the child sequence family -

pictures (baby, toddler, elementary, teen, adults-for example), Then

" Show child pictures in graduated size (DLM Size Sequencing Pictures) and
" have child sequence from small to large and from large to small,

Show child other pictures and other objects and have him sequence by:
fat to thin, small to large animal, etc. Reverse some sequences so
child understands what reversing means. ‘

~ Go to more abstract patfern§ such as colored block or colored bead patterns: DLM Size Sequencing

(a) Same size, several colors in sequence. Child repeats sequence of 3. cards No. 288
: Child reverses sequence of 3. ° .

(b) Same size several shapes, child repeats sequence of 3, reverses sequence Bead patterns and

of 3, looks at pattern and tries to make sequence of 3 from memory . beads for stringing
" when pattem is removed. n - DLM 289, 290
(3) CKild makes sequence of 3 shapes, same color, then repeats exact ' - FM 15 (size sequence
sequence of shapes in different colors. cards) FM 28

(SAMPLE) (back of ca;?d) T
. ; Card

Activities (cont'd): - o ‘ ‘1 Materials:

(d) Child makes sequence of beads, shapes, pegs, or hooking :Isea_body (attribute logic blocks)

tokens and repeats sequence two times, three times. FM 10 1" colored cubes
f : ‘ FM 33 Beads and

Continue Activity 2, steps a, b, ¢, d using 2 shapes, 2 sizes, 2 colors.  patterns,

Next use 3 colors or 3 sizes. The sequence should be easy to under- '

stand so child can figure out what would ligically come next.

Place pictures of clothing and foods (4 or 5) before child and help him see

the relationships in the pictures (coat-hat, boots-mittens) for example as an

aid to remembering sequence. Have him make the sequence after cards have

been mixed up. Next show two more cards: another article of clothing for ‘

example, and a picture of food. Which picture would come next? (Not the food) .

Have child close eyes and remove one card from the sequence, mix up other

cards. Which card is missing (use sequential understanding, not memory to
determine this)
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to develop some small step sequential instructional materials for .
aides to use at the teacher's direction. .(Since.this report is being
written to help any outside person understand the prbcess of the program
¢ 2

development; the following’historieal account of curriculum development

will be included).

Extensive work on the paft of the learning specialist and the project

-

director during the summer aﬁd fall &f 1973 producéd a préliminary éet

of activity suggestions including sequential dééeiopmeﬁf&l materials both
across and‘within 1evéls of difficulty. These matéfials ranged from what
might be appropriate for a very immgtu;e child to a very mature éﬁild;

There were three major éreas developed which inglyded Auditofy (1406different
activity suggestions) Perceptual and Fine Motor (178 differént acti?ity
suggestions) and Gross Motor (118 actiQities in the areas of Relaxation,
Balance, Coordination). An.activity shggestion might be one lesson or 40
lessons. One lesson might last for one day or sevéral aays. These major:

areas included tﬂe'processes that are pre—requisite:to,more formal
academic learning in feading, writing and mathematics, usiﬁg symbols.\
For example, the auditory area included large ‘amounts of language and
con*ept_dgvelop&eqt, sound recognition, sound diffe;ehtiations, listening
and memory- letter s.unds and names, sequential memofy and comprehension

(project made cassesse tapes wccoupanied parts of the auditory material).

. - [
The Perception and Fine Motor area would relate more to pre-writing and

arithmetic skills as well as visual discrimination and matching, etc.

‘A record keeping system was developed that offered the possibility of _‘ .

keeping track of each child individually and a class record by activities.

66663




' Ekamples of the activity suggestions for use‘by aidés, can be found in

the Appendix.

Writing and putting these sequential activity Suggeatibns together was a

monumental task (along with purchase of appropriate manipulatives and

¥ | o
H 1

accompanying‘worksheets). When the bulk accumulated to a six-inch high
‘ . o2

pile of 8 x 11 sheets it is little wonder that the teachers were a little

overwhelmed at just becoming acquainted with the ‘contents and fitting
. 1Y
some or any of this to the child's learning'peeds. Initially the

I

chficulum maﬁerials were developed with the idea that any untrained

’

person could take them, after the teacher had decided what was required,

i
’

and providé the help a child would need on a continuing smal% step basis

with instruction and practice. A ‘ B

!
(!
[

It was obvious by the middle of the first implementation year that the
" teachers needed a- more explicit scope and sequence (that héd been proposed

1

but not‘yet dgveloped) and complete re-development of the\&urriéﬁlum"
materials for use by teachers. fDuring tﬁe Spring (1974) staff development
.and projecg staff involvement a scope andlsequencebwas developed‘tha;
addressed itself to four areas of curriculum that teachers felt would be
most hélpful to kindeygatten‘and possibly first grade teachers. These four
areas were:' (1) basic movements, (2) mathematics, (3) pre-writing and
writing;and (4) pre-reading and reading. lDuring a two-week period after
school was out in June, 1974 the project relat;d teachér; gnd thg staff
worked onArefinihg,ghis scope and sequence, developing a format -and

recommendations for a correlated curriculum involving both purposes and

activities for each step and a record keeping system that was acceptable

= o064
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Aruitoxt provided by Eic:

to all teachers. - It was left to the learning specialist to ‘put the

-

suggestions into a useful form.
Y .

s s

By using colored cards for different areas of déyélopment, and numbering

each card according to. chart number it is easy to find and return cards
to their place, The card file, using 5 x 8 cards on both front and.back,,

includes 78 mathematics cards, 45 pre-writing and writing cards and
. { ) '
137 pre-reading cards. The teachers used these materials during 1974-75.

s ’ :
These curriculum materials, the scope and sequence and the record keeping

system have proven to be very useful to teachers -and aides, particularlf
in.planning for the learning needs of "high-risk' pupils. By using a small
step sequential curriculum the child is.given help in_ggg}}hgmggg;gwggph

day with a great deal of emphasis on repetition and maintenance.of new °

learning. . : ‘ : ‘

It is said that educators are often re-inventing the wheel (there are

numerous curriculums available to teachers); however, the project staff

believes that this particular set of curriculum support materials 1is
v
. : : / v
different in two important ways: (1) it helps the teacher easily fit the
\

v

instruction and practice activities to the child's individual learning

needs without hours ofmplanning on the part of the teacher and (2) -the \

format of the curriculum items lends itself to helping the teacher \

(especially the new teacher) see how all areas of the .urriculum can be A
integrated yet she can see where the basic processes fit into a long-range A

v ‘ . ‘ \
scheme' as separate parts. , ) . ' ' h \
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district and many from outside the district during April and May..
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Objective G
TEACHERS IN THE PROJECT KINDERGARTEN CLASSES WILL BE ABLE TO
DEMONSTRATE THE PROJECT ACTIVITIES TO OTHER INTERESTED KINDERGARTEN
TEACHERS IN THE DISTRICT DURING THE SECOND SEMESTER OF THE LAST
PROJECT YEAR.
During the month of January, 1975 all kindergarten teachers in the
district (46) were offered the opportunity to attend an orientation ses31on
(meeting in one of the district schools in their area) which 1nc1uded an
over-view of project goals, a slide~tape presentation, and a look at the ~
scope and sequence chart and acc0mpany1ng curriculum materials. At. the
end of these sessions each teacher was asked to fill out a questionnaire
to be used in project evaluation and/for planning visits to the classrooms.

B -3
A copy of this questionnaire with - relevant percentages can be ‘found in

Figure 6 on the following page. All but one kindergarten teacher
attended‘one of the project'orientation sessions: Thirty-one teachers

asked to visit for two_separate half days in\one of the project classrooms -
with experienced project kindergarten teachers. (Three project teachers

were involved, since the one teacher new to the project was not asked to »
, , .
: / .
take visitors.this year).. .The three pr0ject teachers averaged three/
i
visitors a week for the months of February, March, ana April from the

' \
'

- N

[

Before a visiting teacher: arrived at the classroom the\pIOJeCt teacher

-

had received the 1nd1vidual questionnaire filled out prev10usly indicating

their interests and needs, Each visitor was also given a one page

"Gu1delines for Classroom Visitation'" (see Appendix)ﬁand an Observation

Evaluation form to be filled out after the second visit and returned to the .
school secretary (see Appendix). The evaluation questionnaire was usually

filled out in detail using examples and each of the;district kindergarten
J
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. ORIENT 0 S Tescher's Name
School___.__ Grade

L
A, Persenal 1zed Kindergarten Program wl th Supplementary Parent Involvement”,

“ATitle 11 ESEA Pllot Project  1972-76 BVPS Project

“ ) Please check each [tem:
1. Thers sre two major components of thls project: : \
) ' i | Do Some | Would Like
‘A A Pgrgonaslized Clas Program for a Portion of This To Do More
] of each School Oasy. s ‘Now ’
1. Both formal and informal u"s.imnt of
: esch child's functioning esrly in the yesres..coee. . .
, ' - 87%* | " 73%
2. Implementation of s procedure to glve st -
least & few minutes of personslized Instruction
and practice R .
a. for high need pupllis.cecccocccccaicsccnces 73.71 ZQ7 -
B, . FOr 811 pUPIISecececenroucsrooananarsinsars ' : °
’ ; . 63% 407%
3. A procedure for planning for both o ] e
et " 3
3 8. short range NEedSec..cccivocvosccscossccscse 7];{ 6.77
. . - - ccoldPean
be 10NG FENGE NEEASec.secsroncrosssosasssesans :
, _ B 40% 57%
4. A record keeping system that Is B &/ .
G .. fuslblo‘(l‘n torms.oof time & effort)eviecccs --19-7--- _13% .
b. polnts toward planninge.sccecvec secncsennse ‘
43% S71% -
5. A curriculum scope & sequence with sppropriste .
‘Instruction and practice suggestions (especislly
for "high need puplls™.ccee.cearassortosccceccscnns Lo
oo A 40% 77% .
9. Developing s home-school partnerghl In order 'to :
facllitate pupll progress !n lesrning snd enersl .
functioning. This Includes:
1. Parent sharing of Information about thelr child... o :
. 67% - 70%
2. Tescher shering of sssessment Information and .
) professionai coservation....c.cicsceceonicsnconeant. .
: : D] - 737 70% :
3. Group Workshops .- Meking and Teking of learning
. smes 8nd 8ldS.cc.ceccevcocccasne .
, gemes ) 27% 77% .
+ 4, Teacher-Parent planning together to glve. supplementary e
. at home'’ help for child who needs added practice and
. encoursgement in some area of develooment (using fun (o .
sctivities and games). e.eoeceosscsassssaionssessese .39_/_ .907% .
5. Aporoprlate T'at home' activities for sl puoils..... 10Z YA

2. 1 would llke to visit & project classroom: 31 yes 9 noj (1f yes, Indicate the
w ) day- of the waek in order
Don't know yet - 2 . of preference in sosce
.. . ' to left)
' . The agreement to visit Involves the following: .
1. two separate half dey visits to the same classroom, at feast -
2. discussion with the classroom teacher of her goals and techniques
3. & (chack 11st) evalustion after your observation by you
4, a follow-up Individusl review of the project materlal and your obscrvation ~
sid @ discussion with & project staff member, st the district education
center, (some convenient day-sfter school). .

3. Ve sre now planning three short video tapes, for Spring 1975 preview, of Inncvative

project technlques snd components, 4

Figure 6: District kindergarten%téacher's résponses to self assessment
and needs assessment at orientation session.(e.g. 877 of them
felt they were doing "some" of A-1 and 73% of them felt that
they would like to do more.) | .

A
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teachers ‘who observed could verify that they had seen each of the goals
“ (:A

being implemented by the clagsroom teaclher, feeding needed and valuable

I

i{nformation into the project evaluation process. ‘A typical example of

.

the response of one teacher is given as Figure ~ 7. on the following
two pages. The most frequent interest was in the concept of a

{
personalized curriculum approach using the scope .and sequence (and correlated
4

cards) and the next most frequent-interest‘was in the record keeping

"

techniques. Half of the visiting teachers 1ndicated an interest in an

[

efficiént and sensitive assessment procedure to help thqn identify each

pupil's learning needs. The parent involvement aspects of the program

created some interest and several teachers said that ‘they would like to

modify what they are doing now to include some of ‘the group‘type activities.
At this gﬂnt in the diffusion it was not clear to the teachers that the

parent directed at-home activities" which the teacher and parent planned
together was a crucial part of the program for highmneed pupils, or perhaps
these teachers could not imagine themselves taking ona this responsibility
-along with their more traditional responsibilities

Co

All of the teachers who visited the classrooms and indicated a/desire to

S
i inttiate some of the project activities were given a program packet, including

i

detailed information about "Getting Started' and lists of materials needed

’xw}

’

for classroom use and parent involvement activities Each of these teachers

also received several copies of scope and sequence chart and the box of

*

accompanying cards.
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Visitor's Name T A

&

PLEASE COMPLETE THIS FORM AND LEAVE IT WITH THE SCHOOL SECRETARY AFTER LAST VISIT

| ; ' Did‘you have enough time to talk with the teacher? . ( X)Yes ( No
2. Did you have an opportunity to visit with the principal? ' ; { )Yes ( HNo
: 3 Did you have an opportunity to talk with the aide? : | ( X)Yes {( )No
4.. Was two half days visits L(x )just righf ( )not enough ( )foé m‘.’uch

'I:*'4‘\:*‘.'.'*******************1\'****** N
..
AN

(if possible discuss the following goals with the teacher and then write your own responses)

GOAL A: To adapt the learning program to the needs of the child in a sequential developmental way.

How did the teacher: a. focus instruction and practice for children?
. . set up specific tables for practice and :focused her
personal attention on new instruction |

b. use small step development?

by continually referring to file and using it as a guide

A c. assume pupil success in task? L
. by teacher and teacbar aide judgment

i

GOAL B: Teachers will be able to use their ex'perﬁsé to meet children's needs using a variety of techniques |

How did the teacher: a. move between children and groups?
‘ She got groups started and moved on

-

b. help children use independent leaming skills?
5 used children to help instruct and stressed independence

o

. c. use the same materials in different ways? ..
‘ different explanations and by being specific with som~
children on how ic use it that day \ I

GOALC: To keep an on goin'g record of each pupil's leaming progress.

P, j / ‘
How did the teacher keep track of: - a. instruction o
. - keeps daily schedule sheets
. L o »
‘ : b. pupil practice? *

daily -schedule sheets

c. pupil progress |
. _immediate’ assessment--long term check sheets

(0069 (OVER
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e Whlch Gools are you most interested in at this time?

l. Focus instruction and practice for children in 9 sequencial developmental
: C ways, using small step developﬁent

/ 2. Identify learning needs, and have materials which w1ll aide in developing .
! independent work skills

3. Have good ways of identifying and pinpointing problems.
4. Have a way of evaluating what they had accomplished

i / ’
| [

COMMENTS: "

I would be most Jnterested in beginning any program of this scope with ‘
high-need children first. h

Once I felt I knew what I was doing, I probably
™ would want to codtinue to expand.

/
I would appreciatE ]

a list of the materials being used in these classrooms
‘and details of avhilability and cost.
|

T
Ao

/ | \‘\
/ }




45

‘ . .- Obiective H

AS A RESULT OF INVOLVEMENT IN THTS PROJECT THE SCHOOL DISTRICT PERSONNEL
WILL BE ArLE TO GAIN BETTER INSIGHT INTO THE INCIDENCE OF ENTERING
KINDERGARTEN CHILDREN WITH DEVELOPMENTAL DELAYS- AND LEARNING DISABILITIES
AND THE NATURE OF THESE NEEDS.

in the study made by the district in 1971-72 on which the present pilot
effort waé based it appeared that although many children were coming to
school with some areas of édvanced development (particularly in knowledge
‘of numbers and letters) they were iéss attentive, less considerate of others
and 1¢ss well developed in the motor and fine motor areas of development
than their éounterparts of ten years ago. The national interest in

1

ident;fying children's learning disabilities and delays early and planning:

programs (usually outside the regular classroom) had just gotten started.
©

" The data collected from the pu.pils-in the Fall of 1971 and the—data (same
test results) collected in the Fall 1974-strongly suggests that pupils are
coming into kindergarten‘even three years later with different learning
needs, strengths and weaknesses. Eight schools with approximately 400
pupils<§ere involved in the 1971 study,.eight schools (including ﬁilot and
control) with 383 pupils were involved in the data collection in 1974-75.

—w .. Using the means and standard deviations from the 1971-72 data.the pupils’
assessed in 1974 were ﬁunctiqning ope-half a standard deviétion higher in
vgcabulary compreheﬁéion, arithmetic knowledge, and fine motor coordination.
They were functioning on the average one whole standard deviation higher

on alphabet recognition, visual percepfion skills, and listening skills.

The typical entering kindergarten child in the district schools is already

functioning above the national aveéage on this particular assessment device.
. ’ To meet the range of learning needs in any classroom, thHe classroom
atmosphepg.must be highly variable in curriculum offerings and learning
Q | opportunitiés. If the teacher cannot offer a learning program that fits

66071
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the child's needs, then the child with learning dé‘lgys will feel . ) . .
congiderable frustration in not being.sﬁccessful in some activities, while

e

many class members will be bored and discontent for a big\part of the time.

The schools in the pilot program were selected by the Pupil Personnel
Directofvas representative of a crésg section of the diétribt. ff it can
be assumed that this sample représents the district and the ésse%ément
information is valid then district ?ersonne1~sh9u1d be ablé to draw some
conclusions from the following informatién: According to the information
obtained from the individual assessments 6f pupils, 15-17%Z of the enter%ng
pupils need a great deal of help and stimulation. in verbal functiohing
(including 1aﬁguage comprehension, vocabulgry develépment, fluency,’memory
and thinking); 10-15% of the entering phpils need a great deal of pre-
liminary help with maghématics concepts (including concepts, number compre- ‘
hension and‘uéage, problem solving); 14-167 of the'eﬁtering pupils will

need a great deél of ext;é preliminary help in fercep£ga1-mptor performance
(including closure; directionality, part-whole organizdtioﬁ, constancy,
differentiation of words and sounds, body control, etc.); 16-20% will need

a great deal of help in auditory skills.

Obviously some of these children‘havé more than one of the delays mentioned

above. A child who has perceptual-motor problems may also have mathematics’
related developmental delays, for example. The information gathered over the

past four years indicates that approximately 46%Z of the Children have no’
1earning‘deléys or disabilitieé wﬁen/they enter school. Sixteen percent

have one area pf development that should feceive some extra consideration; .
127% have two areas of developmental that will require specific attention -

at-a lower level of functioning; 6% have three areas of concern; 6% have
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.4 ’ 4 areas ovf concern; 3% have five areas of concern; and 4% are low in
all areas measured.
These children with learning delays are no; distributed evenly acroéé th;
individual schools at the beginning of kindergarten. 1In some schools the
observer would be hard bressed to find 10%<0f the children with learning
delays of any kind, wh;le in another school there may be 50-60% of the
children with one or more learning delay or disability to take into
vconsiderationa There are abvious implications here foy teacher-pupil ratio

H

and para—professional'help for classroom teachers.

v

The regular classroom teacher should be able.to adépt her program to the
learning needs of each chila, not only in kindergarten (where each teacher

. has from 40-50 pupils each day), but also in the first, second, and third
grades. Any other arrangement will éutomatically ;eligate some pupils to
a program ghat does not fit their_learning needs.and consequently either

a feeling of "failure" to learn at one end and a lack of challenge and

stimuiation at the other end. If a teacher sets up the learning siEuation
sb that each pupil must meet her learning criteribn (the second grade
curriculum content) then somé’pupils will always fail. If a teacher sets
up the 1éaxning situation so that she must meet each-pupil’s 1earning needs

then only the teacher can fail.

In the Appendix'of this report is a rather lengthly prescr%pt?on for how

a teacher can 'Get Started" if she/he wants to establish a ﬁe;sonalized

. . Lgarning Program with S_upplement:ary,Parént: Involvement. As indicated

earlier in this report, most teachers feel relatively confortable with the

average t0'briéht pupil and prbwme them with adequate programs, bdt the
66073




child withAsome area of delay or difficulty is often a mystery to the -
teacher and a much greater proportion of her time.is spent in trial and
error attempts to help this child. It would appear'that these trial and
error attempts are nog working Qéry.well when a higher proportion of
children end up qeeding special education help at the end of ‘third grade

then it would appear entered school with them at the beginning of kinder-

garten.
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SUMMARY

The Personalized Kindergarten Program with Supplementary Parent

Involﬁement Title I

a pers

and supplement this learning approach with a paren

would involve parents as partners with th

onalized learning porgram in the regular classroom for all pup

e teacher in their child's

° . X :
learning. Inherent in this objective was the need -

1.

To develop aﬂfeasible and thorough screeﬁing procedure

covering all areas of development that relate to academic

learning.

‘To train both teachers and aides in many techniques

. for working with individual children.

To try out a certain procedure for assisting parents in

directing "at-home" activities for their child.

To provide teachers, aides and parents with specific

activity suggestions that -would make it easier to establish

a personalized learning program for each child (for at least

a small portion of his time) and accompany these activity

.

suggestions with actual manipulative materials.

haring information

To involve parents and teachers in s

available to them about the child.

II ESEA project staff had one main gqal; to implement
ils-

t outreach effort that

o
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6. "To develop a curriculum scope and sequence and a feasible

~ record keeping approach, and finally

7. To evaluate the progress made toward féaching these
Aobjectiveé.
This project included 611 regular entefing ki@dergé;ten pupils in four
schools, involving five teachers.on regular agﬁignment, and parents of
each child. The projéct director devotea half time to this project and
a learning specialist devoted 4, tiﬁe to this project. Durihg the last
project year, "high-need" pupils were followed into first grade and their

teachers were given some help in planning personalized programs for them.

The prbgram was carried out in each of the five participating schools

"and in the homes of?;he children.

At régistration each parent filled out an informatioq sheet, including
family information, the child's chéracteristics, and background informa-
tion, é.g., the child;s attendance in pre-school. The parents were

invited to visit with the school nurse at this time also. Parents were '
given an assessment questionna&ré that'they took home anq filled out,

based on their own judgments of the child's fuﬁctioning, and returned to
the teacher on the first day of school. Parent group meetings took piace
in each of the schooIs_éarly“in September to;explaiﬁ the project objectivei
and answer_questeions. Individual evaluations of each child's'functiéning

in six areas of development took place in September. This information

was translated into developmental expectation charts and mailed to the
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parents in mid~October along with an interpretation and encouragement

“
to talk with the child's teacher at the up-coming parent—teacher conference,
rezarding this data. In November, all parents -were invited to attend

evening workshops where they could "make-and-take'" materials and ideas

"~ for working with their child at home. A specific area of development was’

emphasized. These were very well received by the parents who attended.

In cﬂé.meéntime, teachers were gradually implementing pe;sbnalized

learning experiences for all pupils in the classroom. Developmentally
delayed or "high-need" children were jdentified by arbitrarily determining
Athat if a child.appeared to be functioning in the lower 25% of the local
norms iﬁ three or more of the six composite a;eas,measured then he was a
"hiéh-need" child. By this»method, 146 "high-need" children were identified
of the 611 pupils. Each year the "high-need" pupils were stratified and
randomly assignéd to school only, or home-school proérams. .Al1l1 of the
children had the personalized curriculum in their'regular'school experiences
for at least part'of their school day. Half of the "high-nggd" children
also received the supplementary home learning’prog;am directed by their

“ . . ..
parents for about ten minutes each day. The parent(s) met with the learning

specialist or teacher about every two weeks for about 15 minutes to talk

about the child and exchange materials that were selected for that partic-

ular child's learning needs.

The ghildren involved in these schools typically came from middle class

homes, ﬁhose_mothers had more than a high school education, but were not

" college graduates and whose fathers were skilled workers or technical people

(however, the whole range of parent education levels and parent occupations

was involved). More than half of them had attended pre school (65%) for an

PRTRIN
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average of one school year. Interestingly enough, 607 of them daﬁe from
one-or two-child families. The average age of the children on Septeﬁber
lst was five years, six months. Oé this sample, 50.0% were boys. When
these children were cémpa}ed to the.national norms for the individual
assessment instrument (McCatLhy Scales) they would be described as very

average as a group.

«

I4

The following two pagses are summaries of how the procedures and techniques
developed and used in this project would differ from a more traditional

kindergarten program found in this district{




‘ . PERSONALIZED INSTRUCTION: = -
The differences.in<this program‘and other good individualized instruction
efforts are often subtle and may not be immediately apparent to the

observer. For example«

other programs may rotate children-in this project the teacher may use

. through a sequence of learning centers as an activity available to
centers based on a pre-determined all children or even assign children
kindeﬁgarten curriculum ~ to go there that day, however, this

is not the core of her personalized -
SR curriculum sequence.
‘ _

k : N

other teachers may divide the -in this project- children are often

children into small groups divided into small groups but the

and then give instruction and. constellation of these groups will

activities according to the change for different learning

norm of the small group over experienc:¢s on the same day, from
b a long period of time o one day to the next, or on a weekly

or bi-weekly basis according to the
planning of the teacher for that day.

' : o
' . other programs migoh,t set up a . -in this project the teacher directs the
' ~ cross section of learning - choite of learning experiences rather |
experiences - (gross motor, pre- than pupils selecting what they wish
writing, auditory, and math) to do during the personalized learning
and allow each child to choose time (there will be ample opportunity
an activity for a certain . . for free choice and pupil selection
length of time with-a limit on at other tLimes).

the number of children who could
choose that specific activity
at 'that time : :

in some programs the teacher uses -in this project the teacher focuses on

the over view of the curriculum the needs of the individual child and
to select certain activities : selects activities to enhance and
for the day's instruction develop that child's learning needs.

Knowing that a child has deficits in, the auditory area of development for
example and being able to identify-the specific breakdown and learning needs
(example, short term memory and following directions) consequently plan a
small step stimulating sequential learning experience to focus on that need
[ is both difficult for most teiachers and crucial to a quality learning
: ‘ experience for each child. ' :

O T X 7 I .
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PARENT INVOLVEMENT:

The differences in this program and other good parent involvement programs
is that this project takes the good things that have developed over the
years and extends and supplements them with meaningful-productive activities:

tradition registration

parent—-teacher visit before

school starts

'kindetgarten/first grade teas

teacher informal assessment

of children

back to schoollpight

parent group meetings

teacher-parent conferences

phone calls and notes

Spring conferences for few °

|
f
I

|
i

0

o

0080

~-sharing of more detailed information
abdut the child that only parent knows.

-parent assessment of their own child
-to share their judgments of the child
in his home environment, with teacher.

-review of personalized efforts, look
at some of the materials that will be
used this year, give parents '"Suggestions
for Developmental Home Activities",
introduce concept of parent ''make.and
take" workshops

-both formal and informal assessment
and sharing of all information with
parents in the form of a developmental
profile

-use for a variety of activities such as‘,-
displaying materials with cards to ~
specify how this is used for different

, types of learning, ''make and take"
something that child can use at home,
show slides of classroom activitieg of
past year, discuss how parents can "
extend the. school program at home

-"make and take" workshops relating to
certain areas of learning (imagination
and pretending,\story telling and
listening, making puppets and using
imegination, etc)

—use conference to give parent time to
tell about the child and perhaps plan for
some specific ''at home' parent-directed.
activities that supplement the school
program for that child. Loan all needed
materials to parents .

-encourage parent communication with
frequent "happy notes" and/or phone calls
that identify positivelleasming progress

-sharing of spring assessment info'rmatio‘
and show pupil growth from fall assess-
ment for all children




. i )
' The accomplishments of this project ipclude: \ /

A‘

1. Development and field test1ng of a feasible model for personalizing

the_regular classroom program during the early public school years. .,
B - ) N

. ) p
» - : . e :
. P 0 ;./ R : -

2. Development: and field testing of a feasible procedure for sing
the best efforts of both thé teacher and parents in an a tive -
partnersh1p to enhance the probability that each child i1l make
Wl . steadyvcontinuous progress+in important developmental processes,
expgs&ally those pre-requisite?to 1earning academic skills.

'

3. Development and field testing of a practical district wide pupil

Ty

s
e
.

ik d

assessment program in order to identify each child's learning needs.

hd )

0
ad ‘L)
L

g 4. Development and field testing of several inngvative ways for'public
\ , , H

A . . school people to interact With parents, e.g.isharing of morev
detaifed information about the child,.givingiparens assessment.

\ A results twice a year in the maii: active'participation worKshops,

\ planning with parents for at-home.directed activities fcr their ’

child, asking parents to evaluate’ the teacher and the school program,

gathering informatibn concerning parents hopes for their child
| v @
in the public school experience, etc.

o v

5. The development and revigion of a useful scope and sequence chart

- - - o

in four areas of development, appropriate for pre-school and first

grade as well as kindergarten age pupils.
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Development ’and trial-of a cérd curriculum support system to .
correlate with the/scope and sequence steps, aimed particularly
for helping teachers meet the needs of the delayed or learning

&isabled pupils in her class.

Dié;usion and dissemination‘of project activities and findings to:
A. District Personnel - Face to face Feport

all kindergarten teachers (46)
.all district primcipals (26)
all district specialists (25)

5 other district personnel (75)

‘B. Board of Education presentation,”March 17, 1975

&

C. Out of District Educators

invited-two hour presentation at Colorado Regional Reading N
Association - March, 1975 ‘ .
inbited-Z% hour presentation at Colorado Association for- :
" Education of Young Children, April, 1975 - '
invited-exhibit’ for the national early childhood education
conference sponsored by the U.S. Office of Education
May, 1975 ‘

D. Pamphlets Brochures, Packeté.

2000 brochures describing the project, aimed at educators,
have been distributed '

1400 pamphlets describing the project, aimed at laymen,
have been distributed : . )

250 packets of detailed information for ''getting started"
have been distributed upon request to districts or
or individual teachers »

Several teachers wifhin the district have indicated a strong
interest in implementing some aspects of the project in their own

classes, all of the project teachers have verbalized their desire

to continue with the program in their classes. Several districts

in Colorado have visited and are setting up parts oOr all of the

project activities in their districts. The University of Colorado | ‘

2
b

06682 p




" Appendix) ahd the project goals and objectives were being met an
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dirqbted Title I program in the Deﬁver Public Schools as a

supplementary summer Program for "high-need” pupils is using fhe
curficulum activities extensively. ﬁequestélhave been recelved
froﬁ most state; and as far aY?ngs Alaské for ihformafion aboup_
the projéct activities and fiﬁdinés. From this interest it'mus;‘
be assumed that the ﬁroject was timely and could indeed help

meet a felt need by many educators.
/o '

Although the project has received favorabie reviews by the Voﬁ—site"

evaluation teams for the three years (reports included in-the

AN .
administrative decision was made not to request a national

validation.study with the hope of becoming one of the nationally

vvalidated Title III projects and eligible for further disseminatipn ?‘

'

money. There was no money specified in the district budget for

the 1975-76 school year for further diffusion or continued

.implementation of the project in the diétrict. The recomnmendations

made by the advisory council are included on the next few~pages.
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Recommendations:

\?he following statements are maaé onlphe assumption that the reader has

£Ead major parts of the projectfreport,and-at least scanned the- Appendix.
The recommendations are made aﬂsoﬁwith ?he knowlédge that this particular
project will not be continﬁed in this district and that only bits and pieces
of the projéct activities and %indings wiil be utilized anywhere. Ihe

project director and learning specialist will be terminating district

employment : '

The teazher and her instructional skills are ithe most influencial factor
in any given classroom learning program-—theréfore, teacher gontinued self
improvement through a systematic staff development program is crucial.

RECOMMENDATION - Teéchers (next year K-1, following year add 2nd grade;

following year add 3rd grade teachers) receive on~ day a month of released

‘ .
time for staff devglopment and parent involvement activities. Adequate

|

coordination and leadership should be provided By the central staff.

Because children changerso fapidly at this age and each chfld is different,

a sensitive assessment procedure is needed to supplement the teacher judg-

ments. RECOMMENDATION - an assessment procedure should begin before the

“ 1

child gntérs_school, either at three or four yeaﬁs ofiage, with a continued
distriét wide procedure during the kindergarten, Eirst, second and third
grade. This assessment should include more than achievement in écademic ’
areas. All information about the child should be shared &ith the parents,

and the hopes and fears of;the parents should be ﬁakem _uto careful considera-

3

tion by the public school personnel. E

Young children learn from experience, particularly observation and manipul-
| (o34

- - - _

(3
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atién. When children are préssed into the world of symbols preﬁaturely
irreparable damage can be done. RECOMMENDATION - A great deai more value
shduld be placed on the use of luterest centers, learning centers,
exper;ence.stories, and natural observations as well as manipulative
experiences for young children in K-3 classrooms andvless on dealing with

only symbols (reading words, writing, arithmetic, and listening to teacher

talk). e

If we really believe that the kindergartén year 1s the time to identify

an& correct learning problems, then teachers should ?e given time and

energy to really do a good job with fewer children. The present teacher
load of 40-50+ pupils each day makes this an inhuman task. RECOMMENDATION -
the district should g;a&ua11y~£ransfer from two élasses each day at

half a day for each class to a fullvtime equivalent school program for

five year olds. Each teacher wquld be responsible for only one class

each day.

The following is the recommendation made to the Board of Education by

the project Advisory Council,:made up of laymen and professionals.

. ‘
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RECOMMENDATIONS TO THE BOARD OF EDUCATION
March 17, 1975
by

Dr. Fred L. Walls : : )
Co-chairman of the Early Childhood Advisory Council

1t is urgent that a tangible commitment be made now to the critical years (K,1,2,3)
which form a. foundation for all future academic learning. You have seen from the
data presented and the presentation of the previous speakers, that we know how to
significantly improve the academic achievement level of children, especially those
who initially show a low performance level. Unless a direct commitment to continue
this project 1s made now by the Boulder Valley Board of Education and Administration
the findings of this research will probably be relegated to the closet and the
district will derive no benefit from the very valuable insights which were gained.
It is the consensus of the Early Childhood Advisory Council that of the many '
diverse activities which were undertaken by the project in the last 3 years that
the following 3 specific enterprizes should be implemented district wide:

1. In the area of staff development--we recommend that adequate release
time and paraprofessional aid to meet the requirements of the early »
childhood education model developed within the project be made avail- -
able to each participating teacher. Typically this would mean 1 day
a month release time and 2hours a day paraprofessional aid time for
kindergarten and first grade teachers during the first two years of
implementation. : . '

2. In the area of Testing~-we recommend.that the streamlined testing and

' screening procedure. which was developed in the project be used district
wide. This would mean that every kindergarten student would be
evaluated at the beginning and end of the school year by his teacher.
Information about the child would be shared with parents. In turn
parents share their expectations and knowledge with the teacher. ’ »
Students in first through third grade would normally be tested at
the end of each year. ' . '

3. 1In the area of learning materials~--we recommend that the learning
materials found effective by the project be supplied to each partici-
pating classroom. Typically this would mean a one time expenditure i
of $1000.00 for a totally empty kindergarten classroom.

Recommendations such as these may seem unrealistic i the light of present day
economic circumstances. We make them never-the-less with the following justifi-
cations. ' ’

1. First we strongly believe that the beginning years of school are highly
critical in a child's life and that dollars spent at this time to
establish a firm foundation snd an attitude of achievement for all
students will preclude the penditures of many more dollars in

remediation in later years, not to mention the savings in human terms.

2. Second implicit in the original agreement funding this project was the
understanding that successful aspects of this project would be
implemented district wide. The parts of this project that we are
recommending have certainly met all success criterion.. ‘

66086
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3. _Finally we ask that these recommendations be implemented in | e
consideration of those children who will be encountering school .
in the Boulder Valley School District in the coming years,
unfortunately they were unable to.come here tonight and speak
in theilr own behalf. -
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BOULDER YALLEY PUBLIC SCHOOLS

Bamard D. “‘Pat’® Ryan, Superintendent .
_P.0. BOX 11 . DEANE DARNELL
BOULDER, COLORADO 80302 . ) T Coordinotor of Early -
(303) 447 - 1010 . Childhood Education
‘August, 1974 ‘

3

70: Parents of Kindergarten 6nd Firs{ Grade Children
FROM: Deane Darnell, Coordinator of Early Childhood Education ‘ \ ,

Your child's schéél'is one of three schodls in the Boulder Valley Public School ]
District which is participating in an innovative Early Childhood Education

. program. This program started ih 1972-73 and will be continued this year. This

program is for all kindergarten children and for first grade children who can
benefit most from it. . . .

~ The following objectives are involved.

1. V]Q develop a closer [elg;iongﬁlg betkeen';he home and §chool. thus

forming a.partnership In the child's learning betyeen the parents,
child, and teacher. This Is accomp!ished by a more open and extended
sharing of information available to both parents and teachers. The
questionnaires you will be asked to fill out are part of titls system,

" the information we obtain in the Kindergarten Inventory of Development ..
(KID) will be shared with you directly. Parents are invited to a wider
variety of group meetings and parent-teacher conferences dur.ing.the
year. ' ' '

2. ' kl n ild* n weakn
in all areas of development relating to school and plan for his needs.
This is accomplished by obtaining information from parents, teacher
observation, and a thorough screening by our own schoo'l specialists.
Each of the teachers in this program has been involved in planning and
implementing a personalized learning program within their own classrooms -
during the past two years. '

3. To_inyolve parents more directly in their own child's learning. This is
accomplished (1) by giving you a set of suggestions that :an be used
. in any way you wish, (2) by inviting you to attend workshop sessions
- at school where we make games and learning aids that you can use
at home, (3) by working closely with the classroom teacher on supportive.
and practice activities that can be carried out easily at home in a
few minutes each day. ‘ .




'll'.

2.
3.
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5.

6.

10.
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BOULDER VALLEY SCHOOL DISTRICT RE-2 GILPIN AND BOULDER COUNTIES (A11 Kan.

———

Early Chlldhood Education 5 arents
o : T ¢ nlease fill
IDENTIFYING. INFORMATION AND HEALTH INFORMATION out this
- ! form at
School 4 : . _ reaistration)
thild's hame : g . Birthdate
Home Address . . Telephone
Father's Occupation Education Level_
) ‘ (1ast year completed)
Mother's Occupation___ Education Level
: : - (1ast year completed)
Did your child attend preschool? Yes No If yes, where

and how long

Please'éfve.the age of your child's brothers and sisters.

Have any of fhe older brothers and sisters had»problemé related to school learning that
have worried you more than the usual amount? Yes No

please desctibe your child using two or three sentences,

3

At what age did your child: Walk: under 9-mos. 10-14 mos. after 15 mos,
(circle appropriate age) Talk: under 18 mos. 18 .mos.-2% yrs. after 2% yrs.

Please circle anf of the following that are appropriate for your child:

a. sleeps soundly - i. very active child
b, restless sleep L j. usually.a good appetite

¢, frequent nightmares (2 or more per k. history of ear infections

_ week) ' 1. frequent stuffy nose or colds .

d. wets bed (2 or more times per week) m. bangs head on’'purpose

e. wets clothes during day : n. sucks thumb

f. solls clothing with bowel movement o. wears glasses

. “during day ' . p. has been hospitalized.  Give date
g. qulet child { g. has had surgery. Give date

h., h~s friends with whom he/she plays ~r. 1 would like a visit with the nurse

cwell 4 yes > No

12,

53.

14,

R/

List any significant health problems your child has such as allé}gies, diabetes, selzures
or other chronic illnesses. ’ ‘

Does your child have any physical limitations? Yes No
{f yes, describe

Is your child taking any medication at this time? Yes No. . If yes, what kind

fo what reason

"Please rank the following behaviérs, that you hope your child will gain from school

experience (Kan.=-3rd.), "in the order of importance to you (1=highest priority, 7=secon) :

() well liled by ( )skillful in ( )considerate of  ( )creative é&nd
other children reading, writing others and able to pursuc
and adults and arithmetic well mannered own interests

S - 66090
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BOULDER VALLEY PUBLIC SCHOOLS

Bamard D. ¢“Pat” Ryan, Superintendent !
‘ P.0. BOX 11 . o o DEANE DARNELL
.BOULDER, COLORADO 80392 o : Goordinator of Eorly
(303) 447 - 1010 Childhood Educotion

August 197%
, .
Dear Parents:

5 You have been your child's best teicher since birth. You know this child
J better than anyone else, Now you are going to enter into a very actlive
partnership with his school teacher, :

We want to take advantage of your knowledge about thls child and use it in
. olanning for hls initial school program, By checking the puplil profile

‘ questionnaire for your child and returning it to school on the first day of
school for Kindergarten pupils, you will be helping us and the child by
making it possiblte to adapt hlis school program more speclfically to his needs
much sooner than wouid be possibla otherwise, His teacher will take your
comments and along with her observations come to know your child very quickly.
This information is for the teacher's use only and will not become a part of
the child's permanent record at any time now or in the future, :

It will be possible for you to review some of your observations about your
child and the teacher's observations at the first parent-teacher conference.

Please take this Pupil Profile home and fill it out. at your convenlence and
 return it with your child on the first day of school, We are not asking parents
v to fl11 out the parent questionnaire at school because of the time involved,

If you have questions please feel free to discuss them with the school principal,
your child's teacher if she is In the building, or feel free to call me at my
office L47-101n, Extension 361, S N

B ) . ' Slncerely; _—
' Deane Darnetl ' -

v | Coordinator of Early
‘ . | - - Ch11dhood Education

ERIC . 00091




BOULDER VALLEY PUBLIC SCHOOLS
Early Childhood Education

‘NAME

06692

19__-_ School
" Teacher ‘
PRE- " PYPIL P LE
i. .AUDITORY RECEPTIVE SKILLS 2 3 5 FALL: SPRING:
, A. Comprehension word meaning Pa
8. Retention of information '
C. Discussion comprehension Tr[’ l 1
0. Following directions
: , ) Av.=12
11. AUDITORY EXPRESSIVE SKILLS 2 3
- Ay Vocabulary usage - Pa
Bs Sentence structure
C. Word recall
D, Storytelling _
E., Verbal output Tr
. A Av.=15
t}. USE OF SYMBOLIZATION 2. 3
A. Recognizes colars__ Pa['
8. Numbers____ L
C. Shape Recognition Tr
D.: Readirg words
. Av.=12
.1V. ORIENTATION 2 3 A
- A. Awareness of time ~ -
B. Llocation orientation Ta[::[ lj'a:‘l
C. Comparison of relationships _ - e ‘
" V. “BEHAVIOR ; 2 -3
. A, Cooperation P%"
B. Attention
.C, Organization -
D. Self-control
E. Social acceptance by peers_ Tﬂ
F. Social acceptance of peers
G. Responsibility Av.=36
H. Completion of assignments
I. Consideration for others
J. Emotional response
K. Choice-making & follow through
L. Coping with change 5
VI, MOTOR SKILLS 2 3 L 5
; A. Large motor & rhythm P4
B. Eye-hand coordination
C. Detarmination of handedness T =
) Av.= 9
'Fall Observation ~ Spring observation
' Date Age Date Age
Yr. Mo. Day Yrs. Mos. Yr. Mo. Day - ¥Yrs. Mos'




description

i y of school

DIKECIIONS: Circle the
,2,3,4,5) that
best describes your child now

RETURN to child's teacher the

PARENT'S ASSESSMENT™

’ ' BOULDER VALLEY PUBLIC sngOOLs

i. AUDITORY RECEPTIVE SKILLS

A. Comprehension of word meanings

immature level
of understanding

2

misunderstands many -
simple word

Early Childhood Education

s )

undersfondAosf

things said to him/

Child's Name
4 5
understands clearly has a

well and can
comprehend a

large vocabulary

 and understands

almost total
lack of recall

2

retains simpie
ideas and pro-
cedures if

repeated often

retains ideas
and information

gooc] delayed
and immediate
recall

meanings her
few abstract many abstract
words words
B. Ability to retain information thathe hears
3 4 5

remembers both :
details and content
over a long period
of time =

C. Comprehension of Conversation

“FRdapted from Littleton Public Schools report card

06093

23250

| 2 3 .4 5
inattentive listens but rarely listens and understands becomes involved;
and/or unable to comprehends well; follows discus- well and shows unusual
follow and under- mind often wanders- sions benefits from understanding of
stand conversation from conversation conversations material discussed .
'D. Ability to follow directions
| 2 3 4 5
often unable to ‘usually follows follows di- remembers and skillful in f
fo.r directions ~ simple verbal rections that follows extended rememberingand -
. directions but are familiar directions following :
‘o often needs in- and/or not y directions ___
: dividual help complex _ ‘

—_.—
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1 AUDl}fl}ORY EXPRESSIVE SKILLS

. Vocabulary usage_

- 8

/ | 2 -3 . | 4 5
/ oo ) 2' ’ 3 5
jses imature or limited vocabu- adequate 'frequently " consistantly uses
improper lary including vocabulary 'uses precise | precise words
vocabulary primarily simple _descriptive to convey
N ' nouns; few descrip- ‘'words messages A
tive words . '
}
B. Abilily to speak in complete s‘zr?fencés - /"
* : /
. 2 3 4 5
uses mostly frequently uses often speaks in usually speaks speaks in correct
single word incomplete. sentences; few -in sentences sentences \
responses sentences errors of omission and rarely ' - K

or incorrect use ,
of prepositions,

~ verb tense, pro-

nouns

makes errors

5,"

C. Abiiity to recall words

2

/
;

3

unable to often gropes for occasionally’ rarely hesifafe‘s_’) " never hesitates
call forth words to express gropes for onaword = or substitutes
the exact himself correct word / words
word - J
D. _Ability to tell about his own experiences

| "2 3 4 5 ;
unable to tell has difficulty is able to frequently can remember and
about recent relating expe~ relate uses logical rete|l experiences
experiences riences in experiences sequence when in detail

/
/

orderly
sequence

telling about
his experiences

06094




£, Verbal output

4

5 e

can count 5

o' 2 3
- . 1
avoids verbal communication adequate use initiates appro-  outstanding abjlity
verbal often inappropriate, of verbal’ priate conver- to converse
- communication - talks incessently communication - sation with appropriately | |
) : children and >
adults {,
. ’ N ) . \\\,, ‘
I1l. USE OF SYMBOLIZATION | b
“A.” Recognizes colors . : "
i . :

. | ;
often cannot can point fo can name color can name .’ can put shades of ./
tell the name ; color you you point fo color he points color in order =
of a color 'name -correctly to correctly - from light to dark

. ] - y

B. Numbers —— f ‘,
o :_' . . X ) :
~ | O 3 4 5 [
cm* by i can count 10 can count ~can tell 'HO\,{I

objects touching

carrectly with-

many objects. by

can name a
circle

“

t circle and

circle, sguare'
and triangle -

c¢ircle, square,
triangle and

rote to 10 " objects touching

‘ , | each one as each one out fouching glance (upto 5 N
L % counted " correctly each one objects) / :
S i i ' il
. z' ¢ / I
C. Shape Recognition, - ' R
5 . ) ] ‘. 3

| 2 -3 4 5

| can name a can name a can name a can name a.

" circle, isqua-e,
frianglF, .oval and

words ¥

name

words such as
stop, go, exit,.
Tetc.

(6000

square
‘ . oval whényou  cross .
\ | ! point f.
: /-
- i
. v ' i
D. Reading words 4 ; ;
: A , ,
Y, I N .2 o 3 ' 4 B / { 5
. ) . ) . /’ ’ :
to gae knowledge recognizes own " reads familiar reads many reads easy
re’nizes no words -/ books




Y g
[l /
s ]
N}

-4. .
// ' S A ‘ ' .
/W .ORIENTATION | ' '
A. Awareness of time
[ 2 | 3 A / 5
appears confused uses time poorly, can tell when task oriented, skillful at
unable to handle tends to - familiar ~ makes good handling
simple schedule * waste time : activities come . use of time schedules; plans
) 3 : ) in a sequence _ . and organizes well

~

B. Location orientation

| | 2 3 - 4 1 5

§ S . ‘ E
. " -
( H B . ' »

unable to frequently gets can maneuver . rarely cohfused adapts to new

maneuver around confused in in familiar in familiar locations,
[ . afn - + LY * - -
neighborhood ' familiar / locations locations - situations and
. t oy . ’ . .
easily b surroundings , ‘ . places easily
: S : S
T = -
C. Comparison of relationships: big, little; far, close; light, heavy . : .
- . '/' ' e ! .
[ o : 2 ‘ ' 3 / 4 5 .
) : - /
o B / . ' ale . Y
comparisons,are makes easy average ability makes- accyrate makes accurate
difficult . comparisons - 1to make ' comparisons - comparisons and
‘ ' ' comparisons but does not _generalize to new
. ' - generalize to ~ situations and

: ~ new situations experiences ’




V. BEHAVIOR

A.‘ooeeration

2

\

"y

.

=

l .3 \ 4 5
cohfinually un«:oo‘perafive , often waits his turn cooperafes well cooperates with-
disrupts; unable speaks out of turn > ' out adult
to control encouragement
responses )

B. Attention &

! 2 3 4 5
easily ~ attention attention almost always always attentive
-distracted; - frequently adequate attentive to important ,
rarely. listens wanders ’ aspects; long

. . attention span
'C. Ability to organize o .
is highly often disorganized maintains ability to always completes
disorganized . in manner of average organize and - task in a highly_
working; inexact, organization complete work organized manner

\/\ careless of work consistent

D. Self-control
ﬁ‘ ————E . A "‘3

\ K |

! - 2 3 4 5
ex}‘qemely often over-reacts; behavior reliable; ex~ outstanding.
excitable; loses self-control adequate; hibits unusual self-control
lacking in - shows self~ self-control :
self-control control '

L~ /

, - f
E. Social acceptance by peers . ~

{ 2 3 4 5
avojded by tolerated by liked by well liked by sought by
0 or others others others others
rejected

O
ERIC o
60097
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° cppropriate

o

- often disregards
others' feeiings

seldom considers
others' feelings

usually con-
siderate of

~ others' feelings

V. BEHAVIOR (continued) )
F. Social acceptance of peers .
| | 2 7 .. 3 4 5 '
makes no has limited is friendly, acceptance’ makes friends
attempt to acceptance of but seldom of peers easily. - "
make friends peers; has few initiates | 5y '
friends conta. ! -
G. Acceptance of responsibility
| 2 3 4 5
. rejects avoids responsi- : dccepfsrespon- enjoys respon- seeks responsibility;
responsibilitf bility; limited sibility; adequate sibility; almost always
seldom initiates acceptance of - for age frequently takes takes initiative
activities role for age initiative or with enthusiasm
' volunteers
H. Completion of Tasks
N | 2 3 4 5 [ 2
does not ~ seldom finishes often follows usually consistently
complete tasks unless ~ through on completes completes tasks
tasks given much tasks tasks without without supervision
even with individual supervision
individual ~ ~ direction ' :
direction :
1. Consideration for others
o 7
I 2 3 4 5

polite, con-
siderate of

~ others' feelings

mature awareness
of others' feelings

J. +Appropriate emotional response

! 2
“limited in appro-

priate emotionc|’
response

rarely gives the

situations

3

responds
appropriately
to many

6009

4

initiates
appropriate
responses
with ease -

@

e
exceptional - ‘
ability to respond |
appropriately |




V. BEHAVIOR (continued)

K @Bhoice-making and fol low=through °

| ‘ ) 2 3 4 5
%nuhle to needs quidance able to moke usually makes makes choices
“gﬁ:ke choices to make chaices choices good choices wisely; becomes
e : ' involved with
his selection
- L. Ability to cope with changes
N 2 3 4 5
uncomfortable needs reassur- adapts adapts easily very adaptable; |
or withdraws_ ance; often adequately with self- shows initiative -
o afraid- ’ e confidence s
) f/ )
d .
@

OVER

66099




VI. MOTOR SKILLS

8-

o

A; Basic loco-motor skills, and rhythm. . running, climbing, hopping, walking, skipping, marching .
~galloping, .jumping, clapping, balancing o | . ’
‘ ] 2 . 3 4 5
very poorly below average average above aQerage excels in this
coordinated coordination coordination ° coordination area
" forage = - -
B. Eye-hand coordination; ability to manipulate materials and equipment
I N 2 3 . 4 - 5
very awkward works with “holds crayons shows zon- has excellent
in use of i crayon or . and pencils siderable dexterity; uses
crayons, scissors, ‘pencil properly; can control in equipment
etc. : cut with scissors ~ sworking with skillfully
crayon,
pericils and
scisscrs on a ? :
line e '
C. Determination of handedness
| 2 3 4 5 )
,confused; usually prefers shows adequate _ handedness “knows if right or
random use of - one hand, but prefererce for apparently . left~handed,
-left and has tendency to one hand established uses preferred
right hands change without s hand well
ith no apparent reason
preference :

COMMENTS:

C4100
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.. - - B ' APPENDIX C

) " BOULDER VALLEY SCHOOL DISTRICT RE 2
: EARLY CHILDHOOD EDUCATION PROJECT.
E.S.E.A. Title III

‘The foiiowing suggestions*are for your consideration and use
at home with your own child.

These activities can be part of the child's regular daily involvement
when he is alone, playing with his oeers, or doing something with parents.

a \,)
»

. .. Deane Darnell, Project Director
R : S Coordinator of Early Childhood Edu¢,

1. Motor Coordination

Gross-Motor Coordination - This refers to the large muscle activities
and his general coordination. There are some specific thiﬁgs that parents
can do to help in this area.

a. Encourage climbing activities, (within reason, a chilad 15; 
usually more capable than overly cautious parents give him
credit for). .

b. We are basically concerned about the child's ability to move
around in space. An "immobile" child will not learn as
well as a "mobile" child. Jumping activities such as hop
scotch, jump rope, broad jump, hop, skip, etc., are good
activities, . :

. c. Encourage running activities,

¢. Encourage walking‘activities; stress andﬂemphasize arm
movements with legs.

e. Encourage other physically arranged games: tag, hide and
seek, Simon Says, Captain May I, ). ”

f. Encourage skipping activities. Balancing activities, such as
walking on a board, a line, or standing on one leg, are good
developmental tasks. s

g. Look for various types of apparatus that could be used both
indoors and outdoors; don't be ,afraid to visit the playground.

h. Encourage the child to respond with answers that demand more
than one word. Wrong: "Did you have a good time playing
outaide’" Right: "What did you play while your were outside?"

i. Provide experiences with "polar opposite" words such as
top-bottom, in-out, on-under, over-under, first-last, out-in,
etc. "Where is the top of this paper?" "where is the top of
your head?"

* adaoted from STRATEGIES IN EARLY CHILDHOOD EDUCATION oroject, Waupun, Wis,

(6101 ,
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Rody Awarnnnng -~ This relatas to tho child's self-concept of his own bodv
and ‘some ¢hildren are in need 6f Aevelnping thn naming process -of his
body parts. It conld be done as a nama in vhich the pavant points to the

partn of their body or the child's hodf'nnd askn tha child to namn the

-’ T

part. Thears aro ﬁﬁny variations of tbiﬁ typs of»activitv and it is
important to the child if he is ablo to learn tha basic conchtn o€ right
and left. The child ﬁ-eda to ba taught that he has a mid-pointlof his
éo?y, qnd a'left lid%}lnd a right sido. ge should knov his lJeft sid=
from his right side. Putting a red ribbo# around his right,leg,'arm,
etc.; is one way of teaching him over-a period of timé the differqnce
betwean right amd 1e£;. Thero.lro.mAny other ways of doing it and
parents are encouraged to use their own iQAQinatibn finding out pethods
that turn this tyée of activity into a gams.

a

t'ine-Motor Coordination ~ Difficulties in this area relate basically to

Ay -
e

small muscle or hand Eoordinatign development. The primaryﬁmethod of

2

helping this skill along 1l'to give the child specific activitiesﬁghich

{’\
Y

require devolopment of fine-motor musc¢les.
< . -
a. Encourage tracing and/or drawing activities. Use solid aids,
such as cans, covers, blocks, forms, puzzle parts, etc., for
the child to "draw around.”

b. Put dots or X's on a paper and amk a child to draw lines
between them. Make dasigns .or ' pictures with these squares,
- circles, diamonds, etc. ;
c. Small scissors and cutting activities are very important,
especially when a child learns to clean up his own mess.
0ld magazines make good material for cutting and you might
give added help with~-"Find and cut out all the pictures you
can of cars." (Also treaes, food, fruit, etc.)

4. Encourage pasting activities, "Now that you have five
pictures of cars, paste them on the road that I have drawn."

6. Encourage the child to play "Tinker Toys" type games And
activities, ' \

—3-




. f. Encourage thea use of both hands in activities at least until
i .age six. "You drew that real well with your right hand.. Now
. ses if you can do the same with your left hand."

2. Audito:xjoovnlopmcht - Sometimes children with learnind problems have

difficulty in associating 1d.’l (such as similarities, differences,
ca;ogorizing éoncaptu, generalizing, etc. received%throuqh the audltory
(listoning) channel and exprolaing the 1doal vocally. Reading for these
children becomas Laphazard. ~Theqe childraﬁ in the upper grades may try

to skip the laund and go directly to tEe meaning. He may, for example, >
read look instead of see, big instead of tall, etc. ’
Work with your child in the following kinds of activities:

a. Follawing directions--give them directions--in regard to
— . .- activities--first on & simple level. Then gradually

increase the number of directions given. .

_ b. Helping him categorize objects is an important activity. o ©
. 1. "Tell me all the things you would find in a‘living room."

2, "Name all the animals you can think of."-

3. "Name all the birds you know."

4. "Name all the psople who help us,"

5. "Name all the things we eat for breakfast."

6. "Name all the sounds you hear at home."

c. Develop the same-different concept.

1. "Do flowers smell alike.or different?"
2. ";n what way is a car and truck alike-different?"

d. cCcause and effect.

l. "what would happen if the sun stopped shining for a long,
long tima?"
2. "Why do we need cars?"

.

Discrimination of Sounds - This is the ability to.discriminatevvarious

sounds and words. Children with difficulties in this area may have
trouble learning to read through a phonetic approach.

a. Begin by giving him a sound or word and having yrur child g
. ‘ repeat back the same sound or word.

Ric | . 06103




b. "Tell me {f these words are alike or different."

hand arm Z0oo *from ‘go hat
foot arm we to’ go sat
S

c. Do the same thing with nonsanse words.

oop ickle
© ap icle
d: Miko the sound of various animals. Have your child guess
what animal it is. , h

e. Give them a word such as Peter Piger {(preferably from sto:ie§
you have.read to him) and have him guess some other words
which begin with the same sound.

Auditory Memory - This is the nbility or difficulty in remembering things - --

you hear in the proper order or loqueﬁbe.
a. Have your child repeat back letters and numbers in a sequence. >

b. Start with one or two sounds. Have them repeat back each
sound. ~ ' )

c. Have thehirepont’blck exactly simple sentences.

- <. : %

d. Utilize clapping patterns. Have child repeat the pattern,
such as louvd-soft-goft-loud.

_ | ‘
e. Tell s le stories and have the child recall the events
in sequence.

visual Development _ ]

Figure-t round -“This deals with the ability to visually discrimidate

2

figures against a complex background.

a. Object differences. Using maéazines and pictﬁrel, etc., have

the child do such things as: "Point out the big house on the . «
hill across the street.” "Point out the doll:in front of the
hOUl. . " ) . * ‘

- b. Form differences. Teach them to‘distinguish forms such as a
squars, circle, tiiangle. Have them do such things as: ,
"Point out the square things in the room, point out the round
things in the picture." ’

c. Trace Lwo or three dimensional forms with fingers and trace
objacts on paper. '

Coi0q =
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§ - T \\ : . A N
d. Hide figures by drawing heavy lines over pictures. Have

' child t¥ace figure or cbject that is hidden Also ovarlap\\
various figures. . . - . A

.. Utilizo puszles as “ar nctivity and elpocinlly tholo with a
ground figure ooneralt. , . g

- o« “

Visual-Motor ihtgg;ntion - The process of‘vilunl-motor intagration is

3
very complexed--with many areas which might possibly need development,

however, there are some general suggestions of items and activities
that can be performed with the child that right improve his” functioning
in this area. ) '
W " *>
a. Encourage the reproduction and copying of designs, symbols,
letters, etc. Begin with simple designs such as squares,
boxes, etc. and move to symbols and letters. ' ’

b. Encourage writing or drawing with a finqer in sand or "in the
air® .on paper, mn cloth, etc. By using the finger you,are
also using the feeling process which tends to reinforce the

N\ imprint on the brain. - : .
' . \{F.“ Encouiago peg-bbard activities, :
' : : ? .. A
) 4. ‘Encourage threading activities such as beads, buttons, ° L
- . lewing, etc. < .
¢ . .-
- fr

e. Encourage tossing and throwing nctivitiol at targetl such as * T
bean bags, etc. N _ . 0
' £. Encourago sorting activities. Pick up objécts, such as
S buttons,’ color dbbjects, poker chips, pennies, etc., and have
the child lort them.

qg. Encourage puzzle type activtties} howaver, make sure that h@v
is capable of handling the puzzles. Gradually have him move :
to more difficult puzzles as he progresses in this skill. N ‘

h. Teach the child the simple ‘geometric forms, both two dimensional
and three dimensional. (Circle, square, rectangle, diamond,
triangle; ball, box, etc.) Also, help the child work in' trying.
to reproduce these in written form. However, avoid having him

~work on anything that is too difficult such as a diamond which .
- is a seven year old task. - A child of five or six should be «
able to do a triangle that has three sides and connects at the .
. ends. However, a child from five to five and a half years old .
' will have some difficulty in doing this. Crosses and squares
. ‘ are some of the other items that can be worked on.

Q R o ' .8 G i 0 5
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Vocal Dovelqpmant - VOdal dovelopment deala with the chxld a@gbcabulary ‘

n o

devzlopment and his devolopment in the ability to comunicate his- thoughts

to" others.. In ozder to do thl-khho child must bae able to understand words
given him. It is not enough that -he knows what an object il used for or

where it is found, ﬁe must be able to assign a name to it, The greaéest‘

@
$

secret to helping your child develop in ‘this area is patience. Too often

. &
when a young child mult search for the right word to express himself,

parents aupply the word for him, or they may even tell him to wait and

-5

. talk to them later whongthey have more time to listen. Be sure to listen

patiently to your child. You'll help him learn to find the right word

3

and to feel pleased with his own ability to communicate. This is the

primary method of teaching-listening to children, which is a skill in
itself. - Next time he uses that particvlar word h;sAsearchinq time will
decrease and the word will soon be a part of his regular vocabulary.

Here are some spscific suggestions:
. 7 ) ,
a. Help the child use different descriptive terms ("Yes, Susie,
that is a big tree and it's not only big, but it is huge,
~ ,immense, and gigantic too.")
” b. Encourage the child.to talk. This could be done through.
your queltiona. "What -else happened?" "What did it
. look like?" and "What else did you notice?"

c. Encourage the' use of abstract words.as well as concrete
. words. Concrete words label "solid" objects as tree,, dog,
- house, cat, etc., while abstract words label concept-,

P ideas, activities, etc., such as happiness, honesty, horror,
play, etc. The abstract words need more attention, more ]
examples, more exposure, than concrete yords. Most children
pick up the.concrete words but when they a limited
, amournit of abstract words they tend to misinterpret them in
the communication procoll.

4. Encourage the child to c1asaif§vobjects.n watch for
opportunities such as grouping an apple, an orange, and a
banana and using the question, "What do we raise in gardens?"
"Wwhich of these can we taste; bells, thunder, clock, cake,
stones, cookies?" (Substitute hear, see, touch, kick, etc.)




K

¢

‘5.

Encourage’ the child to tell and retell stories, (origxnal

appréhch for putants at this age. . o . .

e ‘
-and others, fairy tnloly)nursery rhymes). "Tell me about the .
three bears." "Tell me a story about a big brown bear." . )
"What would you like to do if you eaw an elephant in our . _
buckyurd?"
. . { e
f. Read as much ae pou-ible to the child. ) . -7
qg. show the child pictutol and aak him to make up a sbory. ©
. . g
Artichlation - pParents need not be overly concerned xf this area xndxcates . ‘vvh

4

a need for more trainingv Many ‘minor f?ticulation dxfficulties go away ‘ -

without the need for any lpoech therapy. - During kxndergarten the speech

¢
2

therapiet is moatly conco:nod with childran who are<pxgh1y difficult to

A v

undorltnndﬁéi epeak unintelligibly. Patience with the child who has

&

minor difficultiea plus occanionul correction of words is the best

¢
,\ 8 o

o .
s

General Information Abbut‘heirning - There are thousande of Actlvities

art gallerys% and factories can be real trips of discovery to the child.

the-mark

. to them,

that can increase your child's fund.pf knowledge. .Islevilion gégﬁhinly

has its place in the life of a 'child. So 'dc the stories you read to

him and picture books he loqkl at, Excursions to beaches, parks, museums,

)

It 13 important to discuss these kinds of trips within the fnmily and

f: [t 1

what they mean to the child. They a;so tend to teach bim rqull of

fadtl and experiences. Even a walk to-the neighborhood school and

<,
ot

u .
playground can expami) his world. Let him be your guide on the way home

‘s for an,exqpple. He can then soon ;earnnéo,direct you to and from school,

st, a friend's houee, etg. From such simple activities as this
; A

he will learn to pay attention to details in his environment and respond

.

&

Children need to make judgements ard to see "cause and effact"

relationships especially when presented with everyday practicui éituationa.

GGi07
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" . . *Thera

o ..
first is to help them to recognis

:'c{ v
are two g.nerai a

¢
.-"'-

<~

Ask tham Quoltionl that require a judgement, such as "What
would you do if you lost your coat on a very cold day?" or
"why do you vear socks?" "Why do we need cars, railroads,

: .tc-?" & v

1. "If yon 7 -und a pocket full of money, what would you

P—d

Give them a problem to -solve, such as:

do?"

2; "If you’
- do?"

-

o Some -p;éitic suggastions are:

‘ll

%

]

ppéoachol to help children in this area. The

cause and effect” relationships in

-

"""QY?" ' )
fiit a shoe in the neiqhborhood,»wﬁat'would you

b

3. "what would you do if ‘you got lost in a department store?"

Tell why and how certain thingl happen, such as "Why an umbrélla

stops rain?" or "How to wash your face."”

I3

.,.(/’

chci; everyday life. The second is to get them to solve problth varbally,

-

o
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.APPENDIiX D.

' Explanation of .
' The Kindergarten Inventory of Development =-----= Fall, 1974

The following suggestions-may help you interpret the results of the sc‘l:éening given kinder-
garten children:

|.. The screening gives valuable help in showing how the young chilc reacts to new
situations, school expectations and is important as a base for comparing his progress
at the end of the year. It helps point out areas of development for the teacher to
~check with her own observations, It does not measure all areas of a child's ability .

u ~ of course. N
| \
\

2. Children vary widely at the rate at which they acqui‘re\ kills, For example:
girls usually develop faster than boys in some areas. The\number and ages of brothers and
sisters as well as many other things may influence a child's readiness for early school -
experiences. Children are unpredictdble in their leamning rates at this age.

3.- Most children have one or more areas that need more attention than other areas of 7
development. Only a few minutes each day of extra practice in the slower- developing
areds can be very effective in preparing a child for later success in reading, writing,
spelling, etc. ' - ’

o 4. Children born in July, August; and September will be the youngest in the class and -
: ‘ - will often score lower in some parts of the screening. .

5, The placement of the child's marks on the sheet.given parents-is based ‘on a national .
sample of children his age and aiso on how he compares with his classmates.

6. Teachers usually use screening results as about 25% and their own observation and
g experience as about'75% in making judgements for planning the child's learning -
program, ‘ .

7. Some children will do poorly betause of a vision or hearing difficulty. The school
nurse contacts parents where the school vision and hearing tests show there may be
some difficulty or question. However, it is spmetimes important to check further.
You can call the school hurse or discuss this with the child's teacher if you have any
doubts or questions. o ' -

& .
8. We encourage you to ask any questions and to discuss your child's screening results
with the teacher. We welcome calls at our office, 447-1010, ext, 36l. Your -, =
opinions and comments help greatly in showing us what information is most helpful
to parents. S ' 7

S - ’ - . Deane Darnell,, Coordinator
e

b ) Early Chi Idhood Education

p

‘ . The following baragraphs ;i\ve a brief explanation of the tasks measured in the screening.

1

Qofog



COGNITIVE DEVELOPMENT

o

G .
3

VERBAL FUNCTIONING: The child shows his ability to express himself in words by using

phrases, and-sentences. Short-term and long-term memory are shown as the child recolls
names of objects pictured on a card, as he names and repeats words and phrases, defines , |
words, names as many things as he can in a’given category ("How many foods can you . \

‘name?") and re~tells a short story.

ARITHMETIC SKILLS: The child is'given sevesal tasks that show his arithmetic skills

-

and understandings. All items are bout things that interest young children. The child gives
number information, repeats back a series of digits and counts and sorts blocks into equal
groups. (Visual perc‘e;f)fual“ skills and lisfeninguskilﬁls are also needed here. ) If a child,

scores low we can help him in one or more of these areas of development as he also

develops a better undersfandihg of the meaning of numbers.

\
Y : B

CONCEPT DEVELOPMENT: How well does a child understand words used in talking

about posffion , direction, time, quantity? Can a child put an X on the cat that is on the
fence? Some children need much help in understanding and using the ianguage of concepts.
These fifty basic concepts are the ones that children can learn at this age in their daily

activities.

10/30/74




" PSYCHOMOTOR DEVELOPMENT

VISUAL-PERCEPTUAL: The child is evaluated on several tasks that are like games and

do not require the child to speak. He classifies and organizes pictures, pattemns and
puzzles visually, builds block structures, draws a picture, and copies designs. These

are important learning steps before the child is reéady to use symbols (letters and numbers. )

AUDITORY-PERCEPTUAL :  The ability of the child to remember what he hears, to hear

differences in the sound of words and other groups of sounds, to irterpret sounds, is in
some ways the hardest to assess. These skills aré very important ta later success in .
¥ reading. Language involves using sounds and symbols in a sequence and also developing -

" accurate listening skills. Many young children need practice in this. We want to be

sure that because a young child is getting meaning from a whole sentence we do not overlook
the fact that he is missing meaning in some parts - of the sentence. Children often

remember some of a direction given them, but not all of the direction. This is a very

important pari; of the screening, and is very_heipful information to teachers who cannot

spend a great deal of time with individual children at the bégfnhing of kindergarten.

GENERAL MOTOR . FUNCTIONING: The child needs to have general body coordination,

" balance, to move smoothly. in space, to sense his relationship to other things in space, etc..

e™

This helps the child perform better, Lll'eel more confiden‘*”"bnd':elake_d , feel better about

yself. He is not so jerky and does not tire so easily when doing school work. He enjoys

A3

playing with other children more. Learning to write often becomes easier.’ Parents and teachers

.

can do a lot to help a child at this age in his motor development..

&

-

i)
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Early Childhood Education
Title III ESEA
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APPENDIX E

Kindergarten Assessment

q-e following is a recommended procedure for kindergarten assessment with limited diagnostic evaluation.
his procedure has evolved from several years of trial and error approaches and the review of dozens of

tests and assessment insfrumenfs. &=

This assessment program would provide the teacher with basic informction at the begmnmg of the school
year and some measure of progress made by the end of the year.  The same information would be clear
and meaningful to parents. First grade teachers would be able to use the ost feshng results in their
initial planning phase. :

An effective and efficient assessment program must satisfy the following constraints: The program should: -
() be administered by teachers ard useful to teachers in their planning for the child's learning
expenencea. (2) be administered in a regular classroom atmosphere under normal conditions, (3) take

only the minimum amount of time, (4) be unobtrusive to the child, (5) be sensitive enough to varify
teagher observations and/or identify possuble developmental delays, strengths and weaknesses, (6) produce
information that can be shared with parents in a meaningful way, (7) contain the possibility for pre-

post feshng, and (8) not be prohibitive in cost to the district. .

\

TIME LINE PRESENTATION

<

August Regisfrcofion + All parents will fill out the one page (yellow) IDENTIFYING AND HEALTH
A INFORMATION sheet and return home with the PARENT £EVALUATION OF ‘

. - OWN CHILD « queshonnaure which is o be refumed to the teacher on the
‘v B ~ first day ofischool. .

September Assessment | Teachers (with the help of aides or ofher available adults) w.II guve the
: following assessmenfs in the classroom setting:

o BOEHM TEST OF BASIC CONCEPTS - Form A (fall) and'B (spring) (Form

.. A also in Spanish) This is a test of tifty basic concepts considered

" necessary for achievement in the first years of school. Most children who

rese assessments achieve well in school understand and use these concepts by the beginning

would be given - - of first grade. The concern is not so much with whether the child is high

. each child in both or low, but which concepts he will need help with during the coming school
the Fall and Spring~ .year (both in instruction and practice). A class composite gives the
with follow-up - §  teacher a readily available means for planning, Each teacher who has
-sharing of results used this test as a class assessment has indicated a desire to continue using
with parents and. _it.. The correlations between this test performance and all other areas of
first grade .§ ~ cognitive development are statistically significant. (cost-18¢ per child
teachers, oo . for each adm.) Thus is a group test.

ANTON BRENNER DEVELOPMENTAL - GESTALT TEST OF SCHOO L READINESS
This test quickly assesses the child's .unctioning in visual-motor perception,
number knowledge, and the Draw A Man, as well as a teacher scale rating

R of the child's functioning in both acﬁlevemenf-abuhfy and social -emotional
‘ : _ behavior. The number knowledge part of this test must be given individually
: : (about 2 minutes for each child); ofherwwe, all of the dbove items are

group administered. (cost - 19¢ per child each adm.)

e | " OVER GoilA




.STORY TELLING - Critical to school success appears to be the ability to .

listen, remember, and recall information in an orderly sequence. This is
simply a short interesting story that the teacher tells to each child and
asks him/her to retell the story. Verbal fluency, sequencing and
expressnon are evaluated. (no cosf) , .
Sepfember-chober Dlagnoshc - For the ten ercenf of the children whom a feacher mlghf need \
further more comprehensive assessment, a team of four district specnalfs\
(psychologlsf reading specnallsf speech therapist) will be scheduled
in each school from one to'¥htee days, to administer the MCCARTHY
SCALES OF CHILDREN'S ABILITIES . In a two week time period, the
teams can visit each school, give the test, score it and interpret it for
each teacher,

In most buildings it will be possible tu also pick up those few first grade
pupils who appear to need an evaluation at the beginning of the year.
The McCarthy Scales of Children's Abilities will provide a valid
preliminary evaluation for children who mlghf be considered eligible for
special education at some future date. This test will also provide
teachers, psychologists, and reading specialists with valuable information
for planning a program to meet this child's Iea(nmg r\eeds |mmed|afe|y.

LA

" The above récommended assessment procedure will provide the district with the following information .

for all entering kindergarten childien: (I) parent occupations (2) education of parents (3) the

child's attendance in pre~school-where and how long, (4) age of siblings, (5) general developmental
. history (6) health history (7) an indication of the parent's hopes ‘for the child in the first years of
school, (8) parent judgments and observations.of their own child in such behaviors as following
dlrechons, involvement in conversations speaklng in senfences, use of. colors-hunﬁers-shapes, efc.,
awareness of time, location orientation, attention and self-control, peer relations, attention to
tasks, motor abilities and coordination (9) concept development (space, quantity, time, etc.) which
relate to all areas of cognitive development at this age (I0) auditory skills (listening, recall, ’
followmg directions, discrimination between words), (I) number producing (12) number recognition

(13) visual perception organization skills (neurological developmenf or maturity indicators) (14). ‘copying ==~

eye-hand coordination dnllhes, (15) established hand use L-R, (l6) Drawing of a Child, a long
accepted method of assessing developmental levels in children of this age, (17) a feacher judgment
of the child's achievement, ability and social-emotional development, (I8) sequential memory

(19) verbal expression (20). verbal fluency. .-
< J

The parent involvement in the assessment would take place at reglsfrahon and before school sfarfed
The teacher would replicate the fall assessment in the spring for all children.




APPENDIX F

. _ . . |
September,l9-23, 1974 ] : o
: (child's name) |

[

‘ Please mark this child on each of the six developmental areas below according to your
‘ best estiimate of his present functionlng in relation to the average Bouylder child.

S=Far Above (86%99%)

- : " L=Some Above (71-85%) N T -
" - . 3=Average (36=70%) S
2=Some Below (17-35%)
I=Far Below (0-16% )
(Circle the Number that best describes)
(Please do not mark between numbers)
. 1. VERBAL ABILITY: |
In relation to verbal abilities (e.g. ability N :
to express himself verbally, short and long ] 2 3 4 5 |
* term memory, verbal fluency, opposites) he is v . : |
2. VISUAL-PERCEPTUAL PERFORMANCE: . " |
In relation to tasks requiring reasoning and -
c6pying through the manipulation of materials
=child not required to speak- (e.g. simple .
classification, R~L orientation, block and , -
: puzzle activitles, drawing & copying) he is - ] 2 3 L 5
3. QUANTITATIVE ABILITIES: ° A . , o
~ In relation to questions involving number o " |
‘ information (e.g. child has 2 candies and | : ' : »

give him one more, how many will he have?) L = N
and equal grouping as well as. repeating : S : .
digits this child would probably function 1 2.3 L 5

L, .MEMORY: C ¢ . ST
This particular memory evaluation involves i
both visual and auditory (but is mainly
weighted in the direction of short term
. auditory memory) two of the.four activities
involve both looking and listening at the -
same time while two activities Involve only

listening, This child wi-ll probably function.. ] 2 3 L 5
5. MOTOR ABILITIES: . - W | | , .

as he performs a variety of gross motor and

|
-
These tasks assess the child's coordlnatiOn o ‘ ] ]
fine motor tasks (leg.coord., arm-hand coord,

imitative action,” drawing and copying). This .. °
* child will probably function..ceeescscscocoss - 1 2 3 4 5. |
6. BASIC CONCEPTS: R o . s

Of the 50 basic-concepts (listed.on-the
supplementary page) this child will probably
get—correct................................(place number here)

. R N

- ¢ . . . : : |

; i . |

- . |

’ - |
|
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CLASSROOM OBSERVATIONS OF INDIVIDUAL PUPILS —'bLOSEﬁiSS OF FIT BETWEEN NEEDS

: . AND PROGRAM

(pupil's name) .

(Schébl and- teacher)

AM PM s -
(observer

Major concerns and needs: (assessment Other relevant gactors:

1. . 1.

2. 2. ’

3. 3.

4. 4.

5. 5.

Activities in prbcess at time of gbservation:

- - - . 4 T 4 T " o S S P S S S T — T — — — — — — ———

<

Learning Experiences as, per needs:

N

Nééd\\ Experience " Appropriateness of match
T ‘ ‘ 1 2 3 4 5

A RN no little some good very ex-
o P P N _ ‘ - .
' 0 U1 1'7 f&‘relation \ good celle
‘ \ghip ;

) C AN
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’ ©  APPENDIX H -

Implementation in a Classroom

A Personalized }\';ndergurren Program With Supplementary Isarecnt Involvement
Title 11l ESEA Boulder Valley Schools
Early Childhood Education '

~ “Getting Started"

The implementation of a personalized leaming prograni, preparing for the learning
needs of egch child, should start very gradually. In this project, the teacher had
enough flexibility td develop procedures appropriate for her own classroom and her
adaptability. She was able to add .components of the plan at her own rate. These
teachers have recommended that any teacher using this approach to teaching for

the first time, use the gradual implementation method.

The goal of this program is to provide a learning experience that fits the personal

learning needs of each pupil, for at least a small portion of each school day. A

specific plan, based_ on the child's developmental strengths and weaknesses, is .
\5\1}"’ teacher. The goals for children are adjustable, varying from a plan

for one child\lasting a week to a plan lasting over the whole school year for another

child.

The rationale for this approach is based on the developmental theory of learning

which states that at this age the child is developing many critical processes that
underlie later success in reading, writing, and arithmetic. Finding the time and

the means to help each child with his individual needs will establish a solid foundation
for later-learring and missing this opportunity at this time will often cause much
anguish and later learning problems that will be both expensive and difficult to
remediate.” d ‘ -

Each teacher in the project has tried different proceduires‘ and has gained experie;\ce
in classroom techniques that worked smoothly for her. The satisfaction of seeing
children functioning in a day to day program at their own learning level, with

. planned activities that met their needs, made the initial uncertainty and frustration

worthwhile. The following pages are an attempt to compile the experience of
several teachers over a three year period into a feasible and workableprocedure
for implementing a personalized kindergarten program. These same procedure for

implementing a personalized kindergarten program. These same procedures could

be used by first, second, and third grade teachers as wel| as'kindergarten teachers.




. To Begin:
Step One - Before School Begins

A. Gather information from parents at registration and before school l;egins dccordipg to
the recommended kindergarten assessment plan (separate section).

- B. Organize classroom so that small groups of children will be able to work independently -
or with instructor without distracting others (but so that you can see al| parts of the
classroom at a glance). ’ :

C.  Re-evaluate all your learning materials and games in relation to the S.cope and Sequence
and Curriculum Activities recommended by this project (or according to your own plan).

D. Arrange for another adult (or older student) for classroom assistance for a regul;:r part
of each day. This could be a paraprofessional paid by the district, parent volunteers,
university students, other volunteers, etc. . "

Si'ep‘ Two - School Begins

A. Establisha feeling of togetherness and interdependence within the group. Necessary
rules and routines are established early in this relationship. Children know what their
choices and their responsibilities are. :

B. A significant part of this initial school introduction is the skills all children must have

to work independently for a few minutes each day. These skills are available to the

- teacher through MiniCcurse g - Organizing Independent Learning: Primary Level
developed by Far West Laboratory of Educational Research and di&gr“)ufed by
Macmillan Educational ‘Services , 8701 Wilshire Blvd., Beverly Hills, Ca, 902Il.
This is a five week film-discussion-classroom trial course that our teachers found helpful.

~ The paper-back book that accompanies the film series is available: separately, and.
contains the essential elements, if the films are not available. (Try your Board of
Cooperative Services). . : - »

-

C. Within the;framework of your regular classroom procedure, set a time when all children
are involved in activities that youselect for them and are‘usually different from group
to group (4-5 children working together at the same type of activity or with the same -
materials). This time can be as short as five minutes at the beginning with a single
activity involved, but gradually evolves info a longer.time with two or three different
learning experiences. As the teacher, you are able to work closely and without

. . interruption with one group for a few minutes and then go on to another group (the aide
_also works with groups in this manner) and remain mobile enough to check on the work
~ children have completed. '
Step Three ~ Diagnosis and Personalizing’
A. Hopefully by the end of September you will have gathered some informal and formal
assessment of each child's functioning in basic developmental areas. The recommended
kindergarten assessment (in a separate section) offers one plan.

«
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Step Three ~ Diagnosis and Personalizing (continued) < .

B. Based on teacher observation, informal and formal assessment, and parent judgments of
the child, the teacher starts planning specific sequential activities to fit a short term
gocl for two or three children dnd implements it during the independent work time

period each day (Ch"dw to call this “job-time" in some classes). - <

C. The b st diagnoses is an on~going one bo§gd on the puéil's individual response to
certain learning activities that have been selected by the teacher to pinpoint more
exactly what the child needs. , )

The developmental scope and sequence chart of progressive steps in mathematics, pre-
writing and writing, pre-reading and reading, and basic movements was developed by
the teachers and staff of this project to aid in diagnosing and planning for children.

~ This chart is a prt of the materials packet. ' '

The scope and sequence chart not only helps in pldnning a sequential series of
activities for a child, but it also helps a teacher check diagnostically for strengths
and weaknesses and in keeping records on a child's progress.

A set of back-up curriculum cards has been developed to suppori a teacher in her
diagnoxtic and planning for children, correlated to each of the steps on the scope and

o epe . . T
sequence chart. Included are activities for checking on proficiency as well as
curriculum activities. - (By following the scope and sequence, checking out whether a
child can do suggested activities, a teacher would have an accurate and complete
picture of a child's needs). However, although the éards are helpful they are by no
means exclusive. Teachers may prefer to use their own ideas or supplement their ideas

with these planned learning sequences.

v

-

~

D. One successful approach is to limit the initial sequential planning to one area of
development and become very familiar with that area before going on to another area..
For example a teacher might-plan personalized sequences in pre-writing or mathematics
before branching out into auditory activities. ~ ~ v , o

Step Four - Sequential Programs for a Few Children in More Than one Area of Development |

~ A. Planning for a child with many needs within a reasonable time span is more time

consuming and requires more record keeping. .Some children need a great deal of
repetition and maintenance. They need sequential activities in very small steps.
They need carefully planned activities that give needed practice in several skills in
a short time. . - :

Example: Using I" colored cubes the child can build as many block-combinations of
4 as possible. He gains a concept of what 4-ness is and learns to identify
groupings of 4 objects without‘counting. He can see that five is one more

_ than four by adding a block to each set. ‘

00120 o
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& = Step Four (éohfinued)

“Continue the block activity mdependently (teacher‘works with &nother .
group). The child makes block patterns by using " Designs in Perspective" -
pattern cards, leaving designs intact for the teacher to check {visual
perception). In a group situation, each child can be given one different
pattern to do. The whole group can’ *then attempt to work together on one
harder cattern. . '

. -When the teacher returns, all children in the group@do a visual memory
exercise by watching the teacher make an array of 4 blocks, cover the
‘blocks, and have the children try to duplicate the array. ,
. ) - %
or, Do a short auditory .memory exercise by asking the children to place
the blocks as you say: - Three red blocks on the bottom, one yellow b'ock
on the fop, etc. (basic concepts and numbers also) . o

<

-~

. B. Recommendations:

1. Wérk with only a few ch||dren (even though the temptation is greaf to help more)
until the techniques of planning, fitting activities to the child, room management,
and record keeping are secure and yoy are confident and comfortable with what

“ : you are doing. (all pupils will be getting the samz heip and instruction fhey did
~ before you began to personalize). ,

-

e

~
N
.

" Always keep in mind the specific develqpmenfal s|<|||s you are emphasizing, fry
to keep child's interest focused, keep the work period short.

3. Keep goals for the chuld realistic (and goclls for whaf you can do for the child
within possibility).- Children can only learn at their ovn rate; siqwer ‘children
cuannot be expected to "catch up" or meet the same curriculum .e:bechhons next year,

_ 4, Toke time to develop ‘a strong planning and record keeping system, even if this
' means working very specifically with only two or three children for the first year )
" in this personalized way. Become really, familiar with your tools (the scope and .
sequence chart, activity suggestions, possibilities of use of basic materials for
improving vusual perception, auditory skills, mathematics, etc.) before expanding
program. Don't bé stampeded because another teacher is dmng more or doing things’
ina dlfferenf way. Think fhrough your own ideas,

C. Ophons during first year ~ ° o .

a

Limit the personaluzed Ieammg program to the "high need" children in your classes and
- continue the traditional curriculum as usual. ‘

8

Add to the school personah..ed program for the few high need chuldren an "at home"
component directed by the parenfs (see fhe section for Working With Parenfs)

Add more children to the personalized program on a gradual basis durmg fhe second s emester

of the first year, and perhaps all chuldrqn during the second full year you use this. method.
Qo .. n - —_—
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y 7 writing) for all chijdren in the class during the first year on.a personali?zed learning basis.
. (Planning and implementing a program for all childrer, in two kindergarten classes,

Step 4 ~(.confinued) © '

s ~
.

/Plan and implement the curriculum in one area of dqvelopmen‘f\(e‘.\g. pre-writing and *

across all areas of learning is indeed a monumental task and takes many years of
experience and a master teacher, if if can be done at all.) ’

Step 5 - Improving Diagnastic Procedures For All Children |
A. Diagnosis is done through (I) teacher obsergatio”n (2) formal assessments (3) use of ,
activities in a sequential ‘way to find where'a child's strengths and weaknesses lie.

(the Activity Cards are especially helpful here since they give a scope of skills and ;-
. a choice of activities underlying each skill from which a teacher can gain a very
clear picture of a child's needs). - ‘ e - ' L
* © ¢ . - ' 4 !1!;
i . . . el 7
Example:- Agtivity Card (Pre-Reading) Auditory 2 - Activity 5 ' s Lj

~Give directions using positional .._wd‘rciis, "Put your hand on your eye,
foot, etc. .Over your head, in front of, behind, up, down, etc. '

(It tells you a good, deal about some children when thgy are asked to .
look up and they loak down, etc.) o X ‘ ’”’i/

Ac'tivity Card (Pre-Reading) Auditory 13 = Activities 3, 4, 6
(closure) We sleepona _ We sit on a-;__r;r.rwéikegp food cold ina -

My mouth is under my | My teeth are inmy __, etc. St
~ " | will start a sentence. When \ poin'f to you, finish it so
¢ _ it makes sense," s . :

+

" Jack fell off the _ Today is vew;_ In the water | see a
4 . i -
B2 Didgnosing week by week and keeping a.sequential record of needs might be done by
* rotating children, working with a few each day during "job time" for the the first-
semester. R '

o . - .. . B

Step 6 - Planning Follow Up To Diagnosis for All Children in One Class

"A. If the first semester was given to improving diagnostic procedures for all children, it
might be realistic to plan simple follow-up activities for all children the second semester.

B. Personalized activities should be appropriate, conceéntrated, séque.nﬁal and presented
in a way that sparks the child's interest.

C. Persoriqiizing'fof all children seems overwhélmi'ng. until you realize that for some
children a few days special attention in one area may be all the special help they need
beyond traditional kindergarten experiences . ‘

B 1T £ 3




Step 6 (continued) .
|. Begin With a few “hlgh need" children. - Plan a tentative long-range way to reach ‘
some goals for them. Keep the goals realistic in terms of their rate of progress and
your time. (improving auditory mémory may be your long-range goal for one child
even though he needs more. Eoch day he has a few minutes of concentrated practice
in that area, )

. 2. Plan for a few chlldren whose needs can be.met rather flexubly over a limited time.

“The child who can't share or‘b,cooperate in games. -
2 The.child who s brlght but slow in starting a task, entermg into activities with
other children, answering queshons, etc. ‘ 4
3. The child who monopolizes ..onversohon , bosses games, etc. S
4. The chlld who is a loner. ' :

’.
-

3. Plan fime for the child who is gene‘roll); competent but needs special help in:
o '/cutting, using scissors, posting things in posifion, etc.

4, Group chlldren who need help in fme-motor pottermng before going into wrmng.ﬂ
‘ . (We found the Dubnoff School Program from Teaching Resources superior.* It is

;e programmed step by step and can be supervised by an older student or @ volunteer.(

5. Plan for a grouping of chlldren needing the same things in common. Some children
. may stay in the group a week, others much longer: =~ o _ : ‘

Auditory «closure, fluency, vocabylary, following directions

Perception of beginning and/or rhyming sounds, etc. .

Gross motor activities (Basic Movements) , ' -
Visual Perception games and achvuhes, etc.

6. Plan somethmg (if only one thing) for the brightest children. Problem solving games
like Cubic (three-dlmenslonol tic-tac-toe) , Skunk (q math game) or Scan’ (o visual
perception game) , etc. - :

a

D. Practice using moterials jin “different v)ays~

. Example Go Together Lotto is avalloble in many stores and costs obout $| 25 It is
® ‘. “only 6ne of many lotto sets that can be used in different ways with different
children: . oo , ~ s

l. Vlsuol Percephon Children match the gard tbo the board, deciding which
° plcture card goes with the picture on the board. ‘
‘Harder: Show the card and hove chlldren look up and then down at the
board to see if they can.match the card. (Do not say the name of
' the picture, although be sure the child already knows the names of
the pictures on the boords and the cards. before doing this activity.)

60123 -



Step 6 (continued) ™ : . -

-2,

Harder: Hold fhe card-up for only 5 seconds, then remove it. Allow
o children a litte more time to decide if they can claim the card’
to fit their board but do not let them Iook longer.

Visual Memory: Use one board and the six prcfures that go with that board.
Allow the child to match the pictures and the cards. Then place the cards face |
down on the table so the child sees where you place each card. Now ask the
child to draw the card that matches the first picture on the board. [f he draws
the wrong card, he replaces it and waits until the next turn. When he has
successfully drawn the first card, he tries for the second card (somewhct delayed
recall).” Two children may play wufh the same board, not competing but
"helping” each other.

_ Place two, three, four or five cards faae up in front of the child. Remove one

card while child does not look. Re-arrange other cards. See if child can tell .
the card fhat is missing. 4

1.anguage Children look at card drawn by teacher. They say name of card and
name of the picture on their board with which it goes. Use a complefe sentence:
"The antenna goes with the felevnsnon" if desired.

Audlfory After children have played the lotto in the usual way, the teacher
draws a card but does not show it. She says the name of the object on the card
The child matches the picture on his board to the word dnd claims the card.

Auditoy Memory The teacher says the names of two things fhaf went fogefher on
‘the 'child's lotto board. . She also adds another word. Child tells the two words that
go together, or.the word that does not belong. (anfenna , vefrigerator, T.V., etc.)
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SOME EXAMPLES OF PROCEDURES USED BY CLASSROOMATEACHERS

¥ .
Room Arrangement:

Each teacher must arrive at her own personal room arrangement based on her needs as a teacher,
the group of children involved in a given year, and the space-materials-equipment available

to her. It would seem appropriate to have some open space for large muscle activities such as.
throwing and catching, some quiet places for listening and reading activities, a large open floor
area'where the class as a whole meets together, some noisy play areas such as the block corner,
and other appropriate spaces that help children identify experience with setting. &

Included with this section are several floor plans that have been successfully used in other self-
contained classrcoms. These were not necessarily kindergarten classrooms. '
One thing that should be kept in mind is the possibility of changing the room during the school .
year. What children may need in kindergarten.at the beginning of the year may not be neces(/
sary at the end of the year. For example, a play house corner may be very important at the
beginning of the year, but by March that space may be more interesting to children as a book- -
making area or cooking center.

<

Planning' Procedure and Record Keeping:

Each teacher will also arrive at her own planning procedure based on her experience and needs. ‘
" “In order to get the most out of your planning tir':rle, it is advisable to set aside an uninterrupted
block of time at least once a week. A block of time shou4d’be at least an hour and should be.
two hours or more. This time is needed to review the planned learning experiences of the past .
few' days and plan (formally) for the next week. This is not a luxury but a necessity.
B _As suggested in the "Getting Starfed" section you would want to use games, puzzles, craft =
activities, clay table, etc. to provide for interesting and useful learning experiences (not
personalized yet) for seyeral groups-of children at the beginning of the year when you were
getting started with the personalizing of instruction and independent activities for a few "high -
‘need" children. Gradually you could add and/or change the groupings and the extent of your
planning procedure. - . : o - '
If you have an aide for an hour of each half day, the aide should be able to get materials
ready for different groups, interact with childreniin a given learning situation, and instruct -
and give feedback in particular activities designa@ed by the teacher. We have found that
aides or paraprofessionals function successfully if they are given detailed instructional guides
to-follow and some teacher supervision and training. Regular volunteers can be used in much
the same way. Older students (5th-6th graders) who come for 30 minutes twice a week can be ,
of immense help in auditory activities, counting and sorting, pre-writing, etc., for example. =«
(Upon request we can provide-an example of a detailed instruction model that ‘Wwe used at the
beginning with trained aides.) ‘ '

L ’ !
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‘The record keeping system. used should provide a continuing focus for planmng both short
“-term and long range 4étivities. - The record keeping used by teachers in this project involveds

both ¢lass. population and individual pupil records. A whole class was listed on a rather
pliable but durable 110 Ib. index paper, 22xI7 inches! Each area (e.g. pre-wrmng\ of the
curriculum had a class listing. These sheets were folded and kept with the weekly planning -
book or taped to the back of a closet door (whichever a teacher found most helpfull. Across
the top of this sheet was listed the individual steps in that sequence, e.g. in math,-¥4
Numerals to [0. Down the center of the sheet all children in that class were [isted - giving
the feacher two square inches of space to keep notes on that child, {

CLASS RECORD PROTOTYPE

, 22" V
Mathematics

————————————— <
(24 . i

< L, fiest (1-7) Concepts (1-7) Numbers
step in 3 ’ - L

. - \ sequence . NAMES ’ o o

Y |7n : L E— '.
2,

W
.

-

The 8xIl Scope| and Sequence Chart was used by several teachers to keep track of each
child's overall functions and to show parents when conferencing. Notes could be made on
the single sheet to indicate a child's initial diagnosis and some indication of his learning
needs. A looseleaf notebook could be used to keep the individual sheets and anecdotal
notes. ‘ a0 - ' . )

- The weekly planning book was used to plan the overall weekly schedule, including the -

personalized instruction and independent ‘activities: ‘For example, 3-5 children might
spend the personalized learning time during one week on a sequence of ciosely related

_ activities such ds visual memory patterns.and sequences because of ‘a need to increase atten-

tion span, visua percephon-relahonal skills, completing task, counting, visual memory,
problem solvmg, and hand -finger control.

1 X . -
- .
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Explanation:

APPENDIX I .

BOULDER VALLEY PUBLIC SCHOOLS
TITLE Il ESEA
Early Childhood Education

"A Personalized Kindergarten Program
With Supplementary Parent Involvement"

Most matermls available in a kmdergarfen classroom are
appropriate for use in this program, although the teacher’

‘may not be presently using them in the context we suggest.

e

The project deﬁnmon of.a personallzed" klndergarfen : S
program involves using materials in such a way that the :
child's proficiency is increased in one or more develop~ -

mental areas. Emphasized are mathematics, pre~
readmg,,pre-wrmng and basic movements for all childrer.,

Al. .

The program Scope and Squnce chart and the ac-
companying Curriculum Cards give sequential steps and
activities for all children which can be used with any
disirict program.already in use, and‘enable the teacher .
to emphasize both sequential pre-academic learning
and sequential deve|0pmenta| activities.

Materials listed are some of many fhaf would be .
apprOprlate. The list, in addition fo usual materials
found in the kindergarten classroom, should provide

enough materials for some parent involvement., Many
" other materials which can be used are not included.
. {Most materials are used in many different ways so costs

are conS|derab|y reduced. Teachers niay wish to have
two, three, or four of some items so several children
can work at the same time, possibly using'the same
material in very different ways.)

Important:* When selecting materials the teacher should
provnde for'a great deal of sequential practice”
in each developmental area.

Example: A child with poor auditory perception may need months of
practice with beginning sounds. Many different sets and
games, plus flannel-board, peg~board activities should
be available for thorough learning .and maintenance.




A, Basic ‘Movements:
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Mai'erlals in this area include:

+

Tape for making ||nes and mazes for child to follow forward and backward; ball jump ropes,

balance beam, climbing ladder, quoifs, bar for suspending own ‘weight, clown board for
throwing balls or bean bags into holes, etc. ~

Almost all mai'erials are easily available in most school systems.

¥

Mathematics.

Because success in mathematics is closely related in early years to visual.-percepi'ual
development, many, materials listed here are appropriate both for developing quantitative
concepts and for de\/el'oping visual percepi'ual ski“s. . ) . ;
Colored I-inch blocks and block burldlng patterns (two dimensional patterns and. desrgns
in pempechve available through Developmental Learning Materials (DLM)
(’J N

Multivariant Sequeng:ing Beads and Bead Patterns (DLM)
Large and/or small parquetry blocks and patterns (DLM) ’ <
Sorting Box and Accessories (DLM or can be made)

Spatial Orientation and Se ‘uencing Board,rods on board 10 across each row to 50 (five rows)
for hanging rings or discus counters (DLM or can be easrly made)

Geo-boards for rubber band pattems, counting, position orientation, etc. From DLM with.
rubber bands and pa.i'erns. Additional boards can be made.

Large pegboards wii'h large pegs (5 holes across, 5 rows). (ldeal) eye hand coordination,
.L to R progression, visual sequencing, visual membory, concept of numbers, following
. directions, etc. :
Large pegboards and pegs (100 hole pegboard) colors, lefrers, shapes, help for child with
reversals and directionality problems, concept of units of 10, memory of pattern, whole-
part relationships, positional concepts (above, below, under, over, middlée, first, second,
etc.) follow oral directions. :

DLM Color Discovery Cards (colored one side, plain on other) many games in number,
memory, sequence as well as color matching and recognition, etc.

Milton Bradley Educational Play Money (cardboard, realistic looking, enough coins to be
- useful, helps child-put concrete meaning with symbols, see value relationships, etc.)

Materials that have been suggested on the list for Parent Program

~
o~

Materials appropriate for use with parents as well a$ teacher
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_ Dimensional Concept Cylinders for use in discovery, ordering, problem solving, find the’
. - »rule, etc. (TEACHING RESOURCES) and other cafalogues . ' _

‘ |. constant diameter, varying helghf ' : < : o w
T 2. varying diameter, constant height - :
3. diameter and height varying directly

4, diameter and height varying inversely

+  Milton Bradley Teddy Bear Counters (very popularin 4 colors)
c+ Round plastic counters in colors (ETA) - . .

[-<10 Peg Board with horizontal number ||ne on one side and verhcal on fhe other wnfh pegs
from ETA :

‘ +_ Round discus counters (with hole in center for flexibility of uses)from ETA
+  Colored plasfic counting sticks (100 each in 4 colors) (ETA)

—f Real Things Counters (from ETA) counters in shape o‘f'cars, birds, etc. 4 colors;
+  Everyday Object Counters (from ETA) Round counters with pictures, 6 different colors and
pncfures .

Q@

-

Beginners' 0 to 5 counting pasfs (individual posts ) hold exact number of beads (ETA) |

Rods and Counters (smal_l)_,indi'viduai counting bases and rods to 10 (CHILDCRAFT)
- . . , &

. Flannel board numbers and cut outs

. Attribute Blocks, 5 shapes, 3 colors, two thicknesses, two sizes desk set (CHILDCRAFT and others) -

-4

Counting Tiles in 100 board (CHILDCRAFT)

+  Number Sorhng Cards (number groups in 6 drfferenf ways: Picfures, rods, dots, squares
cnrcles total 60 cards) ETA

+ DIM Rhofo..Number and Group Card Game (cards with dimensional pictyres of dots, pegs, dice) ‘
+ Four Games, color games (CREATIVE PLAYTHINGS)
+ Box of ldrge fish, plashc |am|nafed with large flshlng poles (SCHOOL SPECIALTY SUPPLY)

+  Cheves Part 4 (Pkonics Puzzles and Games) use uncluttered game board with dice to have
child roll and move counter or draw card and move counfer (TEACHING RESOURCES)

+  Cheves Part 5 quantity and number relationships (TEACHING RESO_URCES)

o+ Cubees (blocks, uncolored, w,ifh value related to size (TEAéHING RESOURCESY

oo otz




Space concepts: space relationship cards- (match word and picture) (éHILDCRAFT)

+  Positional Words and pictures (set of 4 boxes) (CHILDCRAFT) . ‘ N

. Spatial Relation Picture Cards (DLM)

+ . Prepositions, Parts of Speech (excellent pictures of position and’space concepts with words .

(TEACHING RESOURCES)

C. Visual Perception (in addition to math materials ~ especially block design, parquetry,
rubber band design, pegboard design, etc. - the following are excellent visual perception
materials.) ' ’

+  Halves to Wholes Cards (easy) to.match top to hottom s categorize into sets and discuss houses,
clothes, buildings, etc.* (DM) . . R ) .

T - .
+ _ Fizzog matchtalves in game like dominoes, faces require awareness of internal detail,

(CHILDCRAFT)

“+  Symmetry match halves in game like dominoes, use succession of toys, etc., as mevmory‘
- exercise if desired (CHILDCRAFT) '

+  Geo~form.boards (fit shapes into indented board or match’ shape with fhner..shape, in sets
of two boards (CHILDCRAFT-DLM) w '

Shape Groups Match set of shapes with the finished arrangement into car, truck, etc.
In sets of 3.  (CHILDCRAFT) - :

Same or Different D;.asign Cards awareness of detail. Tell if two designs are alike or not.
Easy to hard. (DLM) ) '

. ”
|

Visual Matching, Mem::ry and Sequencing Exercises (6 strip books) easy to very challenging
- for kindergarten.  (DLM) ' .

Visual Memory Cards Level 11l - instead of using as memory exercise, put one of the longer
series of signs [@ == T = ] in front of child and ask him to duplicate the same design
with the single cards while looking at the pattern. Left to right progression, work with more
abstract materials, sequencing practicé, etc. Some children will leave out one sign ina
series of five or will reverse signs in a sequence showing they need much help. (DLM)

Size Sequencing Cards (easy) Order from large to small or small to large. Put werds with
q g Y
pictures in size order or in inverse order to size. Sort into piles of largest pictures, smallest
pictures or middle-size pictures.  (DLM) ' . < J

18 -In-One Puzzle Match harlv_es to make large, square puzzle, also can be used as a good
memory or language activity (DLM)

Spatio Match (3—shape’ sgquences; to sort and match) (TEACH,ING RESOURCES)
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8I—I7O Matching C‘ardS'(ChiId‘r.en' paif. cards in sets for identical match-ups (TEACHING RESOURCES)

81-150 M_afcixing Pairs (Children pair cards in sets for internal detail, external detail, position,
etc. Quite difficult but may be given in small number of pairs to start. Begin with 6 cards, ‘
3 pair for child with severe problems. (TEACHING RESOURCES) ;

Lotto: Easy--Zoo, Animal, What's Missing, Farm, etc. After child plays game ceveral times,
stress speed in finding pictures, . Match picture drawn, to picture on.board, as rapidly as
possible. , * :

¢

Harder--Outline shapes in several sizes, number lotto, letter lotto, dot lotto (arrangements

of dots to correspond to card) etc, can be purchased or made
Match Patch very popular lotto game (CHILDCRAFT)-
Dominoes (do;JbIe nines)

Number-Puzzle Dominoes (CHILDCRAFT)

Perception of Position and Difectionality

Perceptivity (Match cards using direction) (CHILDCRAFT)

Intercept (try to get ‘a continuous line in our color across three, four, or five adjoining
cards) (CHILDCRAFT) '

Which Way (transparent pictures fit over picture to tell if child has chosen a transparency
with the same direction ’ '

Make peg or block designs stressing direction the same as the pattern. -
easier: imitate block or peg design seen
harder: make design from a pattern card *°

Directo - Make a pattern just like the one shown, using cutouts of bananas, mushrooms, etc.
(TEACHING RESOURCES) -

Letter Perception

Word Conservation Grouping Cards (4 boxes in set) Each box has several objects pictured
three different ways (3 different fish, etc.) The name of the object is printed on each’
picture, a different way on-each picture. Child sorts and realizes that a fish has certain
constant properties and certain differences, as does the word (CHILDCRAFT - ETA)

Alphabet Cards (3 sets to a box, one set manuscript letters) upper and lower case, one set
printed, one set cursive. Letters are exceptionally clear. Child can sort, match upper
and lower case, order, etc. Very advanced child can sort using cursive style as well:
Put all the a's in a pile, all the b's in a pife, etc. (DLM)

Same or Different Word Cards - child looks at words and tells. if the two wor&s are the same
or different, does not need to read them. (DLM) v
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Word Matching Flip Books (lI books, mdependent work)  (DLM)

Leﬁ'er Constancy Cards - Ieffers are shown in upper and lower case in" many different prmts, ‘
sizes, colors, position on the card. Very dlfﬂculf unless you give a chlld only a few letters
' to sort at a time. ' _ . ' '

-~

>

D. Visual Memory: The child with noticeable memory problems should go from exercises using
concrete objects (plastic fruit, cars, etc.) to exercises with pictured objects then to colors,
shapes, and signs, before remembermg symbols. Memory games are stressed throughout the
learning sequence.

+ % Usmg one-inch blocks make a simple design with three, four or more blocks. Cover deS|gn.
Ask child to make one like it without looking at yours. Compare.

+*  Ask child to watch you make simple peg deugn. Ren'ove design. Ask chlld to make the
same deSIgn. Compare designs.

*  Place flannel board cut outs or shapes in'order. Cover or remove. Ask child to place
cutouts in same order

+* Place objects in order on tray. Remove. Ask*child to duplicate the sequence of objects.

+  Memory cards No. 18], Levels {and 1. Pictures and colors. Child Iooks‘af card for a few
seconds and makes the same sequence pictured with his own 1 picture cards., (DLM)

‘ Child looks at sequence of color strips and makes same sequence when pattem card is removed.

+* - lotto: Use game child has played in the regular way (one with animals or other plcfures on

a board of six or enghf pictures. /
-

v

1. Ask child to name 2, 3, or 4 pictdres on the board without |ookfng.

2, Use cards drawn with the lotto to- put in lme of 2, 3, or more cards in front of ch||d
Remove one card and ask ch||d to tell m|ssmg card.

3

3. Ask child to reproduce arrangemenf of pictures you have made.

+  Remember: Use any set of paired cards with pictures which are plain on the back. Put one
card of each pair face down showing players where card'is. Place second card of pair face
down on pile. Child draws card and tries to pick card that matches by remembering where it

~is on the table.

Memory Exercises: One book. Child sees one or several signs on a page, picks the same
sequence from four choices on the next page without looking at original stimulus picture. (DLM)

k=4

This becomes hard rapidly, but cart be easier by covering a letter if desired.
Visual Matching, Memory and Sequencing Exercises (6 books) (DLM)
+*  Color, Discovery Cards: Place in sequence, ask child to remember and make sequence of ~ «

0 : colors (DLM) 003 9
1




toit. (DLM)

+*  Association Picture Cards:

go together. .

E. Auditory Discrimination:

*

* Ask child to name |, 2, or 3 of the items in the category.

« Objects that Rhyme: (IDEAL)

L3

Category Cards: Go over each card, category by category with child ssing only cards
appropriate to child's experience level. Place 3, 4, or 5 cards from one category face -
. down showing child where each card is. Call ouf name of card and ask child fo point
: ' _ !

/

+ Motor Expressive Cards: Child sorts cards into pairs that go together. When he knows pairs
well, he draws ane card and tells quickly what goes with it in order to keep card. (DLM)

Set | and Il. There are 5 objects in each set (5 chairs, § vehicles,

5 hats, etc) Place dll 5 pictures of hats (for example) on table, remove one when child isn't
looking. Ask child to describe missing card. (DLM)

+  Association Picture Cards: Lével t1l. Show cards, ask child what doesn't belong and why.
Neéxt time, show card and then remove card, andask child to name 2 or 3 things that do

Auditory Tape, Familiar Sounds: Fifty sounds. are heard without interruption or commenf,
Child can have 10 pictures in front of him and point to the pictures to show he identifies

the first 5 sounds. Stop tape, add next 5 pictures, remove pictures already identified as a
sound on the tape. Listen to 5 more sounds on tape and point to corresponding picture. (DLM)

Stop tape and ask child to name 3, .4, or 5 sounds he heard. Continue next day with same
format until all 50 sounds have been identified. Let child act as teacher for another child -
using same procedure thus maintaining skill for first child, etc. .

Buzzer Board Pattern Cards: (Using buzzer board to go with cards if desired-=it is very

loud and strident). Hands may be used. A dot is hand striking table. A dash is a clap.

Make a sound corresponding to a simple pattern on Buzzer Board Cards, and ask child to
_tell which of three pattern cards he heard. (DLM) ‘ - '

Example: Strike hand on table twice. Child picks card showing two dots. (Child should
hear but not see_ you strike hands, ) ‘

Do a simple élqpping pattern while siﬂ'iné in such -a way the child can hear but not see.
Ask child to repeat pattern. (Also a mémory activity) 7

Consonant Cards: Show child cards and day words with him. (4 words beginning with

same sound). Next say several sets of four. words adding one word that doesn't belong.

Ask child to identify word that doesn't Belong: bear, baf, bus, cat, bag, etc.

Name words that belong in a given category. ' Add one word: food, color, shape, animal, etc.
Child identifies word that doesn't belong.  (DLM) :

* Cheves Phonics Games N‘o. 4: Beginn'ihg sounds and rhymes (TEACHING RESOURCES) -

. o
*  Fun With Rhymes: 2 games (INSTRUCTO)

060133
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- Rhyming Pictures (INSTRUCTO)

* Name three words, two opposites. Ask child to repeat the two words that are opposites:

4

Rhyming Puzzles (IDEAL)

/

Rhyming Cards (éspecially good) (DLM) -

Parts of Speech Cards, Nouns: Go over some of the pictures and discuss, categorize, etc.

Next, ask child to listen to'word and tell if the name is a person, ‘a place, or a thing.
(TEACHING RESOURCES) : . , v

Parts of Speech Cards, Verbs: Ask child to identify action word. Name four words, three .
actions and ‘one noun. Ask child to identify word that is not an action. (TEAGHING RESOURCES)

Antonym Cards: Have child sort into pairs of opposites and name words that are opposite. (DLM)

wide, narrow, red sweet, young, old -
Discovering Opposites (II\;STRUCTO)

'Picfure.Cordé for Peg Boorc.iA: clossfficafion, opposites (IDEAL)

Qpposifes Flonnel Aids and Cards (MIL%'ON BRADLEY) : . .
Homon):m Cards: v‘Htvalp child understand that some words cor:lm look alike but hO\./e différénf o .

meanings. Child soits cards into pairs (words look the same for clues) and then tells -
different meanings (bark, bark wave, wave) etc. Play "What is the word", pantomiming
both meanings for children to guess. Children then pantomime. (DLM)

Homophone Cards: Words sound the same but are not spelled alike, Child sorts, says
words in sentences, etc., (DLM) : . ' }

. , ! -}
Singulars and Plurals Cards: Design games and activities for child to hear singular and
plural forms of words appropriate for him (TEACHING RESOURCES)

(If you have the curriculum cards: See Cards under Audifdry: Work Concepts, Sections
3 through 12.) ' ’

“F. Audiféry Memory: objects (cars, etc.) placed as directed orally.

+*

+*

@

Colored one-inch blocks: Place in order by oral directions using 2, 3, or 4 blocks.
Example: "one blue, two red" or "red, blue, green", etc, .

-Colored beads and string: (Use DLM Bead Patterns giving directions orally, without

showing the pattern to the child, After child strings beads, compare to visual pattern)

Peabody Tokens: Child hooks tokens together in color sequence directed. Ask child to

‘repeat 2 times. "Hook two red and two blue tokens. Repeat this", etc. (AMERICAN
GUIDANCE SERVICE) . : .
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Chunky Nuts: Child screws on nuts in coloror shape order given orally.” (also color -

activity)  (CHI LDCRAFT)

!

' |
i » . s B - [ !
Giant Links: .Child hooks large links together in color combination given orally. (CHILDCRAFT) ‘

Also color-activity.
Attribute Shapes: Child places shapes in combinations given orally, Oral directions using '
color, size, shape, thickness, as easy or difficult as desired. ‘

‘Teddy Bear Counters: Place accor.ding to oral directions, Give one, two, or three
~directions at a time depending on memory span. (MILTON BRADLEY)

Counters: .Place according to oral directions, memory of color, number, shape, or
picture as desired. (ETA) '

i
°

. . “r
Any sets of category cards. Ask child to name two, three, or four things in a given
miiliar with the cards through sorting, discussing, and

>0

category after he has become fanii
playing games with them.

Lotto: Especially shapes, numbers, colors, Farm, Zoo, Animal, etc.
|. Play the game, calling name of animal, shape, etc., not showing card.

2. Asll child to remember shapes, numbers, animals, etc., from his lotto board without
looking at the board. . . 7 . o ' o

3. ‘Say three animal cards or numbers used on cards from lotto and ask child to repeat ) "
the words.

Directo: Give directions for simp!é paffefns orally. Child follows directions and makes
the picture, without seeing the pattern card. Then compare pattern to child's picture.
(TEACHING RESOURCES) ' ‘ -

Memory Cards: Level 1 and [l. Look at a pattern card of 2, 3, or 4 pictures and say the
pictures orally in order. See if the child can put his individual pictures in the same
order. Check with pattern card. . A '

d. pictures of objects ‘

b. colored sticks . .

3

" Pack Your Suitcase: Child draws cards from a pile and names object. He puts the card on

his.own pile, face down saying "When | packed my suitcase | put in a ." Each
time before he adds a new card he naes each card on his pile until he has 4 cards. This
is a "book" and he puts them together and starts a new pile. The player with the most
books wins. [f child cannot say ull previous cards (to 4) he cannot take new card.

)

(CREATIVE PLAYTHINGS) : ’

" Association Picture Cards Ill: Show the child the card and have him name the three things

on the card that belong together. Remove the card and name the same pictures. Ask the
child to repeat the three pictures that belonged together,
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G. ."Audifory and Verbal Fluency, Closure, ;A;ssociaﬁén: ‘Exercises given on cards under » 4
Pre-reading, Auditory 13, 14, 15, 16. - ) .

¥ Partsof Speeth Cards (TEACHING RESOURCES)

o ‘“Café%ory and classi{:‘icaﬁon cards

»

~z

I4

ok Smgular and Plural-Cards

Match- Ups}{)Ammals ahd fhenr homes, colors, ,pe0p|e and jobs (PLAYS KOOL)
\.a - < i)”

- Child names several thmgs in categories, fills in missing blanks, associates animal with

correct home, etc. : :

“

H. Language Deveiopment and Preu-Reading Skills: Sequential Picture Cards (sets I, 11,/ Iil)' (DLM)

- Child tells meamng of each card, puts cards in sequence, then re-tells sequenced:i%b
at cards. (2) Child puts a familiar sequence of cards in order, then fells, withou ing

at the,cards, what happened first, second, third, (If there are 6 cards use two cards for
the "begmnmg two cards for the "muddle", two for the "ending".

Mnx cards from two familiar sets of sequérices and place them face down on the table.

~ Draw a cqrd (or have child draw a card) and tell what cozes next. Any answer that
“comes after the card in the story is accepted. Put only cards in the stack from the last

part of each sequence. Ask child to ell what comes before. L \

Ask child to tell complete story withaut looking at the cards. -

Let's Learn Sequence: (INSTRUCTO)

3

Story Boards: (See-Quees)’ Seasons, Butterfly, Chicks, 'Elower,_Frog, Squirrel, Robins

bt
a

Visial Games: (CHILDCRAFT) . e N : .

. i A
.+ Reaction Cards: Child has a choice of alternate endings to a pictured story. Discuss
whlch ending might be best, when, why, etc. (DLM)

+ -Guess What | am: Cards with clues leading child to guess the riddle. Chuld can later
learn the clues and give them to another child. Or he can make up good clues for his
own riddles as_a_result of this practice. (CHILDCRAFT)

The Blue Baok: Learning to Think Series. Fine activities in visual and auditory perception, .
word fluency, verbal meanmg, parf-whole reasoning, quantitative thinking, followmg
directions, association, grouping, comparison, etc. - (SRA)

Rebus Readmg Series Books | and Il: Good for children who "do not understand English, -
who need a step in language development after associating words with concrete objects,
but before working with visual symbols." (Especially good for helpmg child understand
language syntax, meaning of such English words as under, in, on, |s, was, whaf, etc.)

(AMl RICAN GUIDANCE SERVICE)
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Clofhesplm for snappmg .

3
"ot ; . . -

Distar Language Program Not recommended for introduction. ctf the same  time
personalization techniques are being developed in the classroom. It is a very fine
program for some children who need.language background; is programmed, is designed
for small-group work, District needs to provide teacher training and follow-up help

for teacher, (SRA) S . . . , s
Pre-Writing | - -
Modeling Clay ~ . . .

' Large dnd Small Balls for catching- PR

' , - . child develop fine
Quoit set for cofghi’ng, throwing (CHILDCRAFT) _ motor skill, hand
dominance

*Cl;\énky Nufs (screw on to shaft) a ‘ ’
Gmn‘f Links (hook together i in color sequencé giveﬁé uhhook)
' Rhyfhﬁj Ins;ft;menfs
Materials for sfafkipg and balance: large blocks, one-inch'biocks, .BI ckhead‘G‘amé, etc. '
Sna ogether blocks (CHILDCRAFT) 7 .‘
B Connector S.e'f.:[7 “large tinker-toy type 'co,n's‘frucfion set (CHILDCR.AFT)

Magnastiks (CHILDCRAFT)

/

i
. .
e/

important for helping

The Toymaker (CHILDCRAFT) e

VA . 8
&

Groovy Letters cmd}\lumerals .Child follows Ieffer wufh fmge;/fo learn to make motor
pattern correctly. Plastic laminated 3" letters for tracing follow the grooved letteys
Upper and lower. case letters on separate cards, so children /(leh reversals can Ieég
upper case before lower case writing (lower case has fmany more reversal possubllmes)

’l
-

" Dubnoff’ School Program (fhree Ievels) This was the basus of ‘our writing program and -
contains enough steps so that every child can learn the motor patterns for later writing
success. Programmed. Each child proceeds at own rate. One book will.often provide
material for more than one child, since not every chi Id needs every:page. Canbe
supervised by trained volunteer or older child or qude if desired, (TEACHING RESOURCES)
Pencil Grips: Soft plashc, flf on regular pencils so fhaf child must hold pencnl correctly.
Bright colors, popular, (DLM) '

Kl
v
+ ’
. .

*
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WORKING WITH PARENTS

. @

a B . . APPENDIX J - 1
. . , . |
l. Information Sharing:.~ : ; 9 i
- . |
, - . . |
In all activities, traditional and innovative, the goal was to create a genuine partner- “
ship between the parent and the teacher. :
. _ !

(a) Parent conferences, "happy notes" sent home with the child after a good day,
-~ dittoed flier telling what the class planned for the mgnfh, etc., were continued.,

(b) Back to School Night plus activities planned by indi(vidt}al'feachers.-

(c) Parents filled out a one page identifying and health information sheet at registration
(copy in packet). :

1

(d) A Parent Assessment (included in this packet) was given to the parent registering
a kindergarten child, It was taken home to be filled out when convenient and
retumed by the child on the first day of school. 'Often the form was discussed during

parent conferences. Reaction from parents was positive; they were glad the school
cared about their opinions. ’ - . '
#

(e) Results of forial assessments, given each child in September-and April were

. discussed with parents at conferences and sent home as profiles of development with
Q interpretations .

(f) Teachers kept a record (often just a check after a child's name) each time a phone
call or visit was initiated by the parent or the teacher, as well as notes sent ejther

way.

2, Parent Group Workshops: -
1 . «
The goal to make the school a resource for parents for ideas, for a place to meet other
parents, for a chance to work with teachers in a person to person setting, was implemented
. through evening workshops. : ‘

Two workshops were conducted. Parents moved at will to any of three activity centers

where they made things to take home for use with the child. Sharing of ideas about

how t6 use the things. made was incidental, not a formal presentation.

(@) In the fall parenfs made any or all of the things Below (some made one for an older
or younger child as well) :

A cloth-bound book for the child's draWings, snapshots, Sr other uses. (This was -

very popular) ' - '
' | A flannel-board with story cutouts, shapes, color pieces4,l etc., for auditory and
visual percep!'ion activities. S » | e
e A writing board covéfe; with coh’fa‘c?p;;:per'on which the child could write with
crayon and erase, . - | @ 0 13 8 m'. o o,




Parent Group Workshops {continued)

(b)' In the Spring a workshop on puppetry was given with a brief talk By a puppeteer |
and centers for parents to make and take home materials for many kinds of puppets.

ag"

3. Parent Directed "at home" Activities:
Some children need specific supplementary help as a direct follow=up of the personalized
program given the child in the classroom. Only children who were considered to have
~ a delayed area of development or disability were included in "af home" activities.
Parent directed activities were implemented on a trial basis by the Project staff during
the first and second years of this project and were found to be very successful (see report.)
Teachers carried out the activities with parents during the third year. - They were given
one day a month of release time from the classroom for planning and meeting with
parents. Each teacher kept a home program going.for 5-7 pupils.

X

The ‘goal was to further implement the parents-as-partners image and to belp parents
see how certain activities enjoyed by the child could become valuable feinforcement
of skills the child was learning in school.

Three guidelines were important:

I. Activities were carefully planned to concentrate on a child's specific needs so that ‘
real improvement could be seen rt the end of the year. The activities were sequential,
seldom incidental, usually stressing a child's weak areas, but sometimes specifically
chosen to give a child something he could really do well. ‘

2. Activities were chosen which were not seen as tutoring (games not ditto sheets).
Parents were shown how using Lotto in several different ways could improve verbal
expression, memory, auditory perception or vhatever use fitted the child's needs;
the stress was not on the child's lack but on the opportunity to enjoy the child
and to give him a few minutes of your undivided attention. - .

3. The rule was emphasized many times that parents should limit the time spent with the
child to about ten minutes (on a fairly regular basis). Parents were amazed that they
could accomplish anything in ten minutes, but agreed Iater that this was realistic
both for the child and for them. We asked parents ,wﬁo were very busy to consider
even five minutes each day (as opposed to thirty minutes once a week) on
concentrated skills (we sometimes left games the child could play by himself or
with friends outside the time limit discussed). ‘

A problem arises with parents who cannot get to school or avoids coming to school.

(particularly where children came from low-income housing projects or have moved often,

making specific advance appointments at school is a waste of time .) We eventually went

directly to the homes of a [w children and found that this was not resented and that the
parents were willing to use the materials and the children proud to receive things from school.

In several instances parents who woud not even call the school previously’ gained such

-

».
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Parén,t Directed "at home" Activities (continued)

confidence that they came brmgmg a neighbor to "their" school Each case should be -
considered seqjarately and approved by the building principal, of course, but if schools

_really wish to reach parents in "difficult" situations they must begin when the child is young

and must start where parents are, hoping later to get them to meet on a more common ground.
Some parents were without transportation and seemed lonely. A future suggestion for parent-.
involvement is that transportation might be occaslonally arranged for three or four such
parents (living in the same area) who could meet, come to school to check out toys and -
exchange ideas about ways'to Use the toys.

(EXAMPLE OF PUPIL GROWTH 9/73 - 9/74)

TINRREUE TV TRREEUN VWP i o, . - P

. “11 :
. NOTE: The McCarthy Scales of Children's Ab111t1es is copyrighted by the
Psychological Corporation, 1970, 1972 and is not available for
“reproduction_by ERIC at this time, ‘ \
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'” S ' C C Appendlx K

R.C.'ls a boy from a low Income family. Spanish is spoken in the home, 'Aithough

‘his mother worked with hom some at home. most of his oersonaIIZed program was

carried out In the school tettlng.

The follnwlng suggestions were implemented both In klndergarten and first grade.
Alt ough it was recommended that Richard remaln ln klndergarten another year he
was olaced in flrst by his wparents. ‘At the end of first grade he was at the 4th

percentile in reading skills, indicating that he was not ready for this level of’i

functioning and needed a great deal more practice and instruction in<the preliminary

processes that precede the use of symbols, ‘both {Q:readjggiand mathematics,

LA :

,NOTE: _The MSCA Profile form 1s.copyr1ghted by the Psychological Corporation,
s copyr1ghted 1970, 1972, and is not ava11ab1e for reproduct1on
by ERIC at this time. . '
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Suggostions for a personal!zed learning pnogram for RC ln Flrst Grade ajong wlth some-

suggestions for helplng the .parents with at-home parent d!rectod actlvltles. (Thls
/

is used here as«an exampie only because It shows-what can be done with slmple materials

and "how much reoet!tlon is often needed to build-a good foundation for a child )
Audlto_x
o ! .
| used some of the actnv.tnes from the Auditory Cards in receptnon, association,
closure, and telling whether a sentence was silly or true (and changing snlly '
LT sentences to true sentencesL

(a)Rnchard was able to answer ''yes" or ''no" correctly to such sentences as: auditory.

""Do eyes see? Do legs jump?" etc. but his answers were very slow. reception
. &. . ‘ - . 4 . +
- (b)Richard could finish such sentences as: 'We sleep ona __'. He = closure

could not answer in exercise 6, Auditory 13:

.~ "“When | start a sentence, you finish lt so It makes sense. Use any word you .
want to that is not silly." o

Jack fell off the __. Today is very - « In the water | wear my . etc.

e ThlS difficulty with auditory closure may show that Richard is intelligent enough
to answer when the answer is obvious (We sleep on a __ ' but that he cannot easnly
and quickly fit his thinking into your structure: Jack fell off the —

Even after several practice tries, Richard did not lmprove on exercise b,

" In reading this sometimes indicates that such a learner has trouble predicting
the logical next word or next thought. (Socially, such a child may have difficulty
interpreting the way other chlldren are'proceeding in their thinking from one
idea to the next, etc. .

(c) Richard had great difficuli§ deciding whether a sentence was silly or not and
changing a silly sentence into one that made sense. He was not sure whether the
following was silly or not and could not then change it into a ‘true’ sentence:

"Jack climbed the water." (See auditory l8 card ex. ‘3)

(d) As a natural continuation of the exercise above {c) | found Richard very poor
at repeating a sequence of numbers or words or of puttiny a silly sentence ln

sequence: Auditory 18 act. 1. « . . s :
Richard could tell that this sentence was silly: Live | in a house. sequencing
He could tell that this sentence was better: | live in a house. vords
But when | repeated sentence | (Live | in a house), he could not unscrafible

it even when he had just heard the sentence given correctly.

(e) Richard's auditory memory was poor. He could not follow the following directions:
' ‘ | o ~ memory
Pick,up'the teddyrbears (teddy bear counters) | say: | blue, | breenv,l red.

(f) Richard was consistently unable to tell when two words viere the same or dlfferent‘
He thought the followlng word-p.irs weré the gimel

O tubstug webtwad  gum-dumb " vewsthou  thread=shred A bess-batb tin-pin
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Out of 20 word-pairs given, Richard missed 12. . auditory
' . C discrimination

(g) Richard did not know the beginning sound of 8 ouf of 12 common words: beginning
cat, telephone, etc. "He did not know the names of many consonants. sounds

. {h) He also seemed to have auditory reversals. He Fepeatedly gave the sound auditory
- at the end of the word as the sound for the beginning consonant. .reversals

(1) Richard . knew the name of the housing area Iin which he lives and the number

of his apartment (San Juan no. 69. He did not know the address (street). The lanquage

family has no telephone. Richard seemed not to know the words for many
common concepts and objects. He needs much help in vocabulary-building activitizs,
classification games, etc. o ' ' '

Summary: Auditory development is critical to reading success, but Richard seems
- to have little facility in auditory skills at this time. He appears”
able to use comprehension and intelligence but to be low in memory, closure,
- language, sound discrimination, sequencing--all impoitant processes for
reading success. Richard was under considerable strain even though he was
- T doing "'games'' with me and was interested and very cooperative.

Visual gercegtion and math

Richard skippéd numbers when counting to 20. He found it hard to count above 20 and
often gave the wrong numeral. We stopped trying at 30.

-gihen playing dominoes, Richard found dots (Just to 6) very hard to match. He often
@ried to match a 4 and a 6 and found the game stressful, indicating some visual or -
" visual-perception difficulties.

' He was unable to make simple parquetry designs. He placed the square blocks
 this way in this design attempt: ‘ “

i
-

deslgnl::] Richard tried this: then this:

HO 111

Writing : Richard wrote his first name only in a barely readable, laborious attempt
which ran off the line onto the line below. He reversed 2, 3 and 9 when i
writing to 10 and was unable to write 10 at all until | wrote If first.

Conclusion: Richard has severe auditory problems, and is both tense and unsuccessful
in visual perception and writing tasks. He has a very limited understanding
of the meaning of number words and cannot count in sequence wi thoud many
mistakes. In a group at school, he is unable to do tasks or to start
by himeelf. When he gets ''stuck'' which is almost immediately, he cannot
try another problem, but does nothing at all. '

6Gid3 -
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Parent Help ' For Richard, Ten Minutes Per Day ' -

These suggestions can be used to stimulate and tecacher's ideas and can be adjusted
to the actual week-to-week situation as the teacher desires. . .

EN

1.Help with writing: . , .

P

a. Letter recognltion, upper case. (3-5 minutes, not every day). .
lee RIchard'fhe Bingo Board (enclosed) w!thvlarge upper-case letters prfn;ed
on it. Have parent and child play Bingo in various ways: -
| .Parent draws cards with,cqrresp0nding letters, shows card and says name ¢
or letter. Both parent and Richard put counters on correct letter on board.

2.Parent draws card, shows it to Richard but does not say letter. Richard
 puts counter on corresponding letter on Bingo Board saying name of letter.

3.Richard draws card, says hame, puts counter on own board (requires more speed) .

R L.Parent draws card, does not show it, says name. Richard puts counter on board
' from hearing name of letter only.

Follow through: same activity with lower-cése binéo board in future veeks.
(LATER ADD BINGO GAMES THAT PUT SOUND WITH LETTER) .

'b. Pencil control, directionality: (2 to 3 minutes 3 or 4 times a week)

Have Richard make a scrapbook with construction paper and newsprint in which
he can draw (with and without stencils) lines, circles, squares (1ater making
the shapes Into pictures of animals, etc.if desired). Do this after he has had

training at school making the same m otor patterns correctly. The shapes to be
made can be put at the top of the sheets by the teacher.’

In later weeks, continue making several individual shapes on paper with seguences
of shapes, first copy from sequence directly above, then make short sequences °
from memory. ' : -

Add sequences of numbers, tracing sequences (without'reversing)_firsg, later
~ copying from sequences, later writing 2,3,4 numbers from memory.

Make sequences of letters (again, these may be done as a'deéign if desired).

2. Visual Perception and Math

Give Richard increasingly harder parquetry designs each veek. Vary this with 2
block designs in perspective, peg boards, etc. . '

Since Richard can predictably be expected to have trouble vworking with symbols,
helping him get a good foundation in Math concepts with manipulatives would be
very important. As Richard works with blocks and pegs he can learn to see and
find the sum of groupings.of objects to 10 as well as many concepts (under, over,
behind, before, several, fewer, etc.) .

Auditory listening and response can be incorporated into these visual-perceptual
actlvities. - ' '

‘3: Auditory discrimination, memory, fluency, recéption ca

nemory n be helped to some extent
By using the folTowing activities:

IToxt Provided by ERI

Q ‘ .
’ﬂlERJﬂ: a. Teddy Bear Counters: Challenge child to )isten, remember, pick-up ''2 blue,
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2 yellow, 2 red" etc. Make a game ''Guess How Many 1 ‘Have''. In your hand p!ck
up 3 bears and one hand, 2 in another. Say " | have 3 bears and 2 bears. Guess
how many that is, etc." "(Of course this Is not quessing, but thc format must
be kept as a game to be relaxed -fun, cffective.) b

L. Bingo can be played in many ways:

.Child matches pictures (named) with pictures on the boards in Farm Lotto, Zoo
Lotto, Animal Lotto, What's Missing Lotto Alphabet Lotto etc.

Child matches pictures when he does not see the card drawn but hears the
name only., ‘

On game boards with which child is very familiar, he guesses the card drawn
~ from clues. In turn he draws a card and gives clues to other playcrs.

Child tries to remember 2,3, pictures on a given board (after he has played
-bingo on that board) without re-looking at the board.

~ Vocabulary and classnf:catlon activities can be made by using Bingo Cards. °

<

sS. Seeuence Cards (and DLM Reaction Cards) ° ' . - . N

a. Give several sets, one or ‘two each week so that much practlce can be done
in a sequential vay. .
1.Have child tell meaning of. each card (begln wnth 3 or 4 card sequences,

- . increase to 6, 8 card sequences) .

2. Have child put cards in sequence and tell Story, looking at‘cards.

3. Have child tell which card 1is missing when you remove a card while he is
not looking. : f _ "

L. Have child draw a card and tell what went before, what went after.
, o ‘ . "
- 5. Have child tell sequence without looking at cards.

b. Use React;on Cards (DLM) to have child tell which ending to a situation would
be best and why, suggest other endlngs not pictured, etc. (Parents like these
. cards.

6. Use miscellaneous games like the fish games, gear games, etc. to help child enjoy
his home project and to reinforce listening, golors, left-to-right placement, etc.
or child can just play when he is finished wlth his IO minutes.

7. 1f Richard 4is ready, give him objects that rhyme, followed by rhyming puzzle cards,
Cheves Program “Show You Know Then Go“ game for initial consonant sounds, etc. ’
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Materials List  THIN SE WITH PARENTS .
- - ) 4 ' oY <~ o . . . ~ AN CoN
~ Materials need to be tailored to fit (1.) the child's specific needs TN
’ (2.) the child's interests (3.) the parent's: assessment of the child and ,_ ’
what the parent sees as appropriate and ""fun''. Different parents are 'suc- : B
cessful with different types of things. : ‘ ’

e

RS .

Kesping Ih mind that there are a 1imited number of really good materials
available, where possible It seems wise not to duplicate exactly the same
materials the child yses In school (although the same kinds of materials .
are usually the most approprjate for the child). It: is also best to have
.  some materials that are not those available in the department store so that
the child has already used them at home just in an "informal play' situation.
A sense of ''newness' and expectation' are important for the child who has
need for extra help, since he is often the tense child, the fearful child,
- the child with short attention span, or the frustrated child. ’
[§ - E)

'Materials can be used to give child extra practice in (1.) manipulation . ]
leading to better understanding of math concepts and number concepts (2.) practice =
+with oral "story' problems (3.) practice leading to child's becoming very sure
. of basic number facts. ) ' ' : L .

" Used This Year * Suggested " ~ %k Use: With Some Res;r.vatlons_ '.
Ideal Teaching Aids . # | 7540 Geobpard and rubber bands (25 hole)$ 1.25 e;. ‘

- % Teaching Resources .#20-210 Geoboard and patterns;rublfer bands 29.00 set
‘ CLt » geoboard only #20-216 © 9.00 i

. % ideal . . #7758 Two-Place Nqﬁbe’r Board . 3.75 ’ e
Ideal ; #3600 100 Colored 1" blocks - 5.00 |

| " Milton Bradley #7615 Plastic Pegboard and 100 Pegs 3.25
| i . /. ' s _ -
B Milton Bradley #7632 Teddy Bear Counters,100 (especially ~ 3.50
| ‘ , , : . ’ popular) -
| ‘Milton Bradley #7616 Plastic Counters, 100 o 1.25
| Playschool ~ #306 Parquetry Blocks | - 3.25
; % ﬁilton Bradley #9315 Educational Play Money (not used in )

Kindergarten Level, might be excellent
‘ ' for First Grade...high quality product) 1.50 .
ETA (Educational Teaching Aids) ﬂ )
159 W.Kinzie St. Chicago,l11. 60610 #120-48 1-10 Value Boats - - 3.25
. ‘ ' #)20-4J Unifix Cubes (needed abnve)  4.50 (100)

ETAV * #uiaz oog and Bone sam;(count:ng angfnoving)"i.os ‘
I‘ETA‘ ' - % "#skB84 Number Ludo Game (Additbn, Subtra;tim) l.éh
. | ETA #736  Keyway Counting Sticks {400, L4 colors) 10.25 (4 I.nch) -
: : (also available in 100 for 2.80) :
) o " ETA #719  Colored counters’with holes, & colors

ERIC .. (Discus Counters 7/8" Loo 8.4s
— o 00id6 '
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" cimt‘h‘ematlcs%aterials, cont. ~ . _—
% ETA Counters shaped #739 - Real Things Profile Cdunte%s : ‘ R
. like cars, birds;, . . 150 (30 ea. of 5 objects) (300, $8.25) 4,50
* ETA Coun;ers withy #738 Everyday Object Cbhnters (1) 30 ea. | .
d’ - pictures of 10 different pictures (500, $6.25) 445 -

) éTA " : . #4482'lntrosets 1 (counting, introduce sets)
: - : 24 cgrds, to.5 objects pictures ea, card 2.85
ETA ' #h483mlntrosets 11 (children with varying differences

cards 2.85

£

in dress, hair, etc. for sorting) 2k

Teaching Resources (TR) L L
100 Boylston St. #83-120 Number Recognition and Conservation

\\ Bos;on, Mass. 02116 - (several sets_of'ca;ds and strip book 5.9 .
\{ TR T #99-312 Pléstlc’Shapeé (set of 48, six shapes _
N - - 4 sizes ea. shape, uncolored) . . 5.95 : =
\ . - s . D)
" Developmental Learning Materials (DLM) : . .
. 7440 Natchez Ave. Nites, 111. 60648 T . ’ . v
*,6LH" S #316 Photo Number Group Card Game (60 cards,
- . , : _ - numerals and“pictures 1-10 for grqupjng, sets 3.25
%o . #126 Counting Picture Cards (5!pictu§es each
S N item in groups 1-6 . L 1.25°
- %DLM E #272 Money Game (not used in klndergérten.progrcm, .
' N ' * might be excellent for First Grade B -1 B
DLM ‘«h #237  Shortcut Game (make own game;_move ahead ’ oot
k ~ with toy autos) . 6.50
Childcraft Ed. Corp.. . ’
150 East 58th St. N.¥., N.Y. 10022
Childcraft . #4x346. Match It (Combinations co 6) 2.50
# Childcraft ‘#WiX352 Counting Tiles (100 in a board, tiles 5.95
" go 1-100, ¢child makes patterns, more for
N First Grade than Kindergarten - T
% Childcraft #ix330  Primary Math Lotto (match numerals to dots
. o s or simple sums to-dots, First Grade) . 5.95
% Childcraft #x328  3-Nay Numbers (fit together number wprd.'
o X ‘ ots, numeral in 3-way fit. Wood, 30 ps. 7.95
" % Childcraft ./ #%260 Number Fit (fit numeral on board, goes only
. one way, excellent for reversals, tactile. 2.50
In Stores Game of Skunk \{ ) S : R 2.69
%% Pick Up Sticks (child counts sticks, 1 for yellow, .39 .
: : 2 -for red, etc. and adds this way -
> Dominoes (especially with colored dots, sets to 12 ' .
o for First Grade) - 2.00 or less

o
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Mathematlc; Materials Llst,\coﬁt. L =3=

school Specialty Supply »
P.0 Box 1327 Salina, Kansas 6740V _
e #98-8938 Box of Large Fish, pl%stictlamlnated, .
write on numerals and erase, add sum of
. fish caught (24 for
\ : _ .
#98-8936 Fishing Poles with large magnet (6)

Constructive Playthings
1040 East 85th St. Kansas City, Miss. 64131 o
-xk\ #16225 - 25 hole larae pegboard (Tact1imat)
#16220 100 hole large Tactilmat (Qegboard) excel l'ent for
- end of year ‘In-K or for First Grade
#16230 Large stringing pegs for Tactilmat QlOO'for

#)6036 = Pyramid Puzzles (perception of relative lengths
. @nd patterns, colors : .

£ %k .#l 6076 Footsteps to Numbers (walk-on footprints 1-10
e (can make; these)
#106090 Weaving Mats 12 weaving mats plus many strips for
: o making or imitating designs :

these shapeg blocks varying in size, thickness
color, etc.i& N ' 48 for

ST 7/

% - #GL209043 Property Biocks(\Sorting and Classification with

e et J

o

00148

3.75
6.75

' _ 5.00

3.50
8.00 .

. 2.00

8.95.
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Materials List 4 ' el .
VISUAL PERCEPTION, GAMES, EYE-HAND COORDINATION = © | /f?k
’ Materials Used in Past ‘ *‘Suggested_(ﬂw)" ¥k Used With Reservations . " ‘
.. Include gj;gggggiﬂ m golbred‘cgbes (with.blbck;pattqrns). Pegboards, etc. »
' From Mathematics Listing. See addresses and full names of companies in Mathematics
- Section, . =~ . o : . o
DLM . #lig} Colored lnch"gﬁbé Designs (one-dimensional) 3.50 set’
DLM #118 Plain Inch'Cube Designs in Perspective 3.00 set o .,_
DLM ) “#112 Colored “In¢h.Cube Designs in Perspective ' 3.50 set
DLM #1\4 Large Parquetry Designs : . 3.75 seét .
oM #115 Small Parquetry © 4.5 set
DLM ' #1116 Small Parquet}y Designs 1 B ) 3.25 'set
: #179 Smal} Parduetry Designs i 3.50 set
DLM _#k #212 Same Or Different Design Cards - 2.75 set
DLM . #292 'Symmetrigal Mat@h-Up (easY) L o 1.75 set -
DLM L #181 Visual Memory Cards Levels 1 & 11 3.50 set ~
DLM - #288 Size Sequencing Cards 5 2.50 set
DLM #305 Halves fo Wholes (match 2 parﬁs of card) easy 2.00° '
DLM | ‘ #2371 Form Puzzle (fit shapes. into indented }shape :
o or drawn picture of shapé)easy 3.00
DLM- #270 Size and Shape Puzzie (2 parts per object,
: fit together'and fit into time slot) - 3.50
.. DLM \7_ #27n Dimensional_ Puzzle (éwo inserts each: shape, o '
a .one nesting within the other) » . 3.50
DLM. #109 Alphabet Cards (3.s¢ts upper and lower case
: - letters of 'the alphabet.....very popular and
| useful, apprépriate for First Grade level 5.25.
DLM  #2«50 Same 0r~Diiferént-Word Cards (child merely tells
) if two words on card are same or not. No reading
] required, but words may . be read. 2.50
. #DLM | V . #32 " COmpounJ words  (child puts two simple words

together to match a given comgound word. May do , . ‘
with or without reading words) . ' 2.00 : '

_ #DLM #338 Word Matching Fiip Books (11 books) 11.00
' #DLM © #336 Alphabet Matching Flip Book (6 sections) = 2.50 /
- ',DLM' ‘ #125 Spatial Relation Picture Cards o . 1.25

b0ids - T a
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Materials List

- v

LM - #203

ALM - C #133

S MM ok

) *DLH s’
. *DLM e #06

WLM - #107

.Vigual'Perception; Games, Eye-Hand CQOrdlnatfon. cont.

=5= , ’ ;.

”

Pjcture Leclng Boards “, ' 5-75
Lacing Boerds (5 shapes, hard) - _ | 3.75
vShapes Stenclls (excellent pre-writing practlce) 3.75
| Animel‘Stenélsl ~ . oo ’3-75 :
Farm and Trinsperta;ién Steeeils - o 3.75.
SeaspnelfStencl};‘v o - ‘ ui 3.75

fMemq;z, Visgal‘Hetching

MWLM #330

#331

’ “#332
‘ . *DLM - #315

Books 1,2,3 eesy to. harder matchlng color ,sequencing, .
posltlon c 1 _ 18.00

Books 4,5,6 Matching, memory and sequence of upper

‘and lower casé printed letters using 1, 2,3,4 letter .
.sequences v y . ) B 18.00
Total of all books above (330,331 ot $2. savtn'gs) 34.00

Eye-Hand lntergretlon Exercises (pre-writ:ng (1ines,

".curves, loops, designs.....tracing, closure.....lS

laminated cards . ~ T

Teaching Resources (TR) Perceptual Skills Deve]bpment“Cards

*TR #81-170
R’ . #81-150
TR #81-140
TR - #81-230

o

" detall, position, external detail, etc.

Matchlng Cards 4 decks with 24 cards (12 pairs) in 7.50
eech'ﬁeck going in difficulty from clown. feces to
cireus scenes to be paired. " o,

Bdx of 12 sets of 24 cards (IZ pairs in each set) quite 0. 95
difficult for K level. Children match pairs for internal :

2 4

Difficult for K. 2 sets of cards in.which child must ~ 5.75
remember a series of 3 shapes and find the same 3 shapes

(or combinations of 3 shapes) on other cards pictured

in different sizes and positions. Memory, shape and size,
recognition, form‘constancy;'enalysls~end_prob1em solving. -

' Spatio-Match  Set of 3 decks of cards - I.'match yellow 4.95

and blue cards with same grouping of shapes,
2.gmeteh pink pairs 3. match white outline designs
paired so that there are. same general arrangement
but dlfferences in positions of the matching pairs.

00150 .
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"_Materials List . « o
Visual Perception, Games, Eye-Hand Coordinstion, cont.,

~% ETA ) #2726 Cards for matching action words and action . -
-+ =", plctures. Visual perception, word recognition .
First Grade, not used with Kindergarten . 4,50
. \ o
*ETA #2696 Sentence Building Word Cards...keep words -

in cénter of sentence the same if desired,
- change ending word .for patterning
1] went to the....... store, house, school

. ~(placed by teacher) (chi1d puts. in and reads) - 3.00 -
ETA ‘ #2074 Word: Conserva, ion G;'ouplng Cards, A boxes In'\_s.et; o
T (same word 3 times, pictured 3 ways for sorting #.95
- . . - . - 3\ .
*ETA #2078  Three '0f a Kind Strip Books (pictures withwords . |
‘ : to sort into many classifications. 8 books . 8.5
. ETA K . #2236A ]‘ Letter Recognition Strl;; Books S G .
o o ' "k books, single letters) =~ - . 3.85 ;
#22368 Letter Recognition Strip Books (- . e - /
3 - 4 books double letters o 3.85 ’
Childeraft 431233 Alphabet Puzzle Cards (rather cheap, good when
- child puts together a few af a time under
=’3upqrvls!m.*Jigsm puzzle, 2 piece - : _ 1,00 )
4Childcr'auftv . #3L 193 Color Teaching Cards_(put color word 'vrllthkcorrecft. 1.50 ‘ -
, pictured sentence cardg : T

" childcraft - #3L 147 Reading Readiness Puzzles (set of 4) easy Fit in

pieces for color, matching pictures, words with
faces, classlflga‘tiqn (L to R progression practice) 3.95

»n

Childeraft. .  #3L 195  Name It. New for First Grade. Animal Picture; Animal
. word, Sentence about animal. Put the 3 parts together.
' . \ oy ' . - I ‘95 4 '
Chlldcraf\t #L 373 Symmetry Match halves, Visual Perception -~ - 3.25
Childeraft  #uL 490 Positional Words and Pictures (set of 4 boxes) T
' o ‘Match picture, positional word, sentence 7.50
(_:hildcraft ' #4L 172  Kiddie Kards (verS{ easy) Match top and bottom 1.00

hal ves of animal pictures, names of animals/gn pictures.

Childeraft -~ X 125 ° Spéce Relationship Cards (picture and words of
Space Concepts . : : . - 2,00

-
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. Materials List, Continued THINGS TO USE WITH PARENTS " AUDITORY g

| Many materials listed under math or visuai-percagtion actlvities can. be
- ' - used for auditory practice. (Addresses names of DLM, etc.: given eariier)

Example: Child listens and places shapes or colors in the order you say. -
Child orally describés llkes and differences in visual-perception materials.
F1ip Books (say, insfead of show child a pattern and let him find the
) © same pattern on the next page.

Bead Strlngnng (ask child to place beads in order you say, etc.) o
¢ Colorforms . (child places shapes on board as you tell him using
: : in ‘order, large, small medium, above, below, etc.)

DLM ‘Halves to wholes ..ask child to name 3,k kinds of houses, people, animals,
DLM Size Sequencing Cards...find card that is not largest and not smallest,etc.
DLM ' Compound Words.. you say one word, child gives other part orally

|

DLM #291 ‘ ‘Consonant Cards cards with pictures for beginning, ending,
' medial ‘consonants and digraphs. , 4.75
 DLM . #2322 Homonym Cards Excellent pictures ‘of words spelled alike
~_ ‘ S wfth different meanings. Child matches, uses in sentence.2.75
HBLM T #233 Homophone Cards..plctures of words that sound the same,
. . are spelled differently o 2.00
. DLM . #234 Antonym Cards...excellent. Child practices opposites, ‘
: . . . . sees relationships. 2.00
DLM - | #?40' | Reaction Cards...chlld chooses different endings for

"situations expressed in a basic card ~-picture with 3
possible endings (omit one group, for older children) 2.00

DLM #2237 Sequential Picture Cards 1 Story in sequence in 6
\'" L parts. Esp. for kindergarten. | 1.25
T . , S
DLM #61 Saquential Plicture Cards II (3-part seriés, very easy) 3.25
DLM #182\ | Sequential Picture Cards ill (6 part story of events,. .
- B -appropriate for K or Ist grade, very. good 3.25
‘ ‘ |
DLM ‘ #231 j c tegory Cards (5 tools, sports equipment etc\\ln each
' - N thagory. Sort name, remember, classify. Excellent © 2.25
v . l‘ .
DLM #235 m ;Rhymlng Cards. Excellent. Pictures of 3 rhyming wordS\_
'\ /plus cards giving beginning sound which child uses as ,
.i\/ clue to rhyming. , 2.75
DLM #124 f/ﬁ Assoclation Cards 6 sets of 5 things per set, very easy, S
#156 . cars, chairs, hats; etc. - = Each set 1,25

DLM #157

" Association Picture Cards 111 & pictured objects,"
' _ ' | orie doesn't belong easy : ‘ . 3.25 N
DLM #159 - Motor Expressive Cards sets : and 11. In each set there

#160 ‘are pairs of 2 pictured objects thatigo together. Easy
' . } Egﬁh Set
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‘Materials List, Auditory, cont.

#DLM . #313'(new) Open Sequence Cards. In a three-story sequence, the

ch

or
i

1
i

ild begins wlth'a‘madtermpicture‘(showlng the beginning,
the middle, or the end of a sequence) the child finds

; -the pictures in the story which come before and after.
i+ Later, he can tell the whole story in sequence.

» ; _ ‘ ,
*OLM - #320 (new) ‘Building Match-Ups. 8 master cards each representing

(Available in
Spanish, too)
R #10-140

This might be
better for use
in classroom even
though it works
well with parents

-~

™ #84-350
- . 84~360

¥R #84-310

TR . #84-210

| #84-220
#84=110
#84=120

#84-130
#814-140

#84-150

!
#2188

a category, 48 cards which are sorted according to
appropriate master card. Later, ask child to tell .
orally what goes with each category.

[8

Rhyming put-together puzzles and Game *Show You Know
Then Go''. Especially good for .both math and auditory.
Use regular dice for math game, use dice (provided) with
letters for sound game. Child rolls die, tells name of
letter and moves number of spaces indicate. Or, child
tells a word beginning with that letter sound and then

“moves. Uncluttered board. Very well made. 14.95

i Esgecia!ly Godd for First Grade
. Category Cards....pictures of foods and animals
Category Cards....clothing, household items
Parts and Wholes Cards showing whole item plus
other cards with a part to matcly to whole

éonsonanf and Vowel Sounds Cards (80) with at

' least 3 examples of 20 most common initial consonant

. sounds, long and short vowel sounds, at least 3 examples

of 19 most common final .consonant sounds.

Cards with singulars and\ﬁiﬂrals to pair.‘35 pairs L.95

Noun Concepts lobucafds. many categories : 5.95'

plus one example for many other ‘verbs ) 5.95

Verb Concepts 100 cards (3'ex$mBL;i\for~lh common verbs

. Adjective Concepts 100 picture cards}\gany ways you can
describe things . Also, many opposites pictured. '5.95

Adverb Cards Sort into How, When, Where f?\ggfired 4,95

Preposition Concepts Especially good, exceilénf\pictures
of position words and concepts o . B}

what Am | Puzzle Cards Read the bottom section to the ‘
child and have him find the picture that fits puzzle.
Matching word may also be fitted to picture. 3 for 4.50 1.50‘

66iod
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childcraft

3

44X 125

. Childcraft #4G 160

#46 110
#4G 195

#4G 109

#4G 143

© #46 162

#Childcraft
*Childcraft

‘Childcraft

Childcraft

#4G 453
#G 452
#iL 405

#aL 407,
H#iL Lo6

L 2

% Childcraft *#4L 156

pieces
eqch

/

Childcraft

Butterfly
» l}L l 57

Flowers

. % 4L 158

* 4L 181
% 4L 403

4L 340
% 4L 529

# BL 53]

L 384

Constructive %1011

" . Playthings

*1010

*1013‘

Materials List, Auditory, cont.

Space Relationship Cards (35) with space re- : —
lationships (and opposites) | _ : 2.00

What's Missing Lotto (Ask child to tell and S
remember what Is missing as well as just match : 1.25
Zoo Lotto Child matches pictures, then names
animals on each card..looking, not looking at pictures. 1.25
Object Lotto Classify. After playing lotto in the regular
way, ask child to name things in each
category. - s 1.25

"ABC Lotto Play in regular way, then ask child to name

picture that went with given letter without
looking. Or say name of picture, ask child

to glve letter without looking. ‘ 1.25
Farm Lotto After playing, ask child to describe
Go Together Lotto any object - 1.25

Photo Lotto (full-colof phptographs) 54 cards, 6 boards L4.50

- Combo Lotto Combines people withﬁtheir proper places L4.50

Color #atchups (after child matches'pieces, he says ' 5.95
? what goes with what. Vary pace to make '

~ Animal Homes game harder). - 5.95

People and Their Jobs - - _ 5.95

Visual Games. Sequence of several events from 3-
_picture story to 8-picture story 8.50

See Quees Seqdéncing pictures. Have child téll events

in order after he puts pictures together. Looking and .
not looking at pictures as he re-tells serles

Robins |

Frog

Baby Chicks

Rhyming Cards - 1.95

Consonant Combination Puzzles (find pictures'with same 8.95

.beginning consonant, sound plus card with werds )

First Sound Puzzles Find picture 6f something with same
sound as words pictured plus lower case letter to match 7.95

Match The Sound Match letters tc picture (only one)
of each beginning letter sound - 1.95

Fun With Rhymes Three games using rhyming words - 5.35

Creating Stories 50 standup scenes and characters

_ ' (pirztes, haunted house, space etc. 5.35
Carnival of Beginning Sounds 5.35
o . Go15n
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. Patterns

From local stores: Pounding Boards with hammers '
: Game of Skunk, dice, dominoes, Pick=Up-Sticks

-10- List Of Most Popular Parent Materials
(KIndergarten Level) - T
Childcraft #iM 435 Gears in Action . (1arge colored gears) - 7 6.50 - .
| #iM 462 Jumbo Lego . K - 15.95 ‘
- \\\\Schqol ‘ #98-8938  Large Fish (use in'any ways since you can T 9,95 .
Specialty . _ write. on them) one box makes several sets
Supply #98-8936 Large Fishing Poles (6) 6.95 -
: : . . . AY
. V . a N . ) .
Constructive #16220 100 Hole Tactilemat and stringing pegs #16230' = 6.75
Playthings: o Lo ‘ : _pegs 5.00
Hilton Bradley #7632 Teddy Bear Counters - 100 i 3.50
Playschool #306 ‘Lacge Parquetry "Blocks \3.25”
Ideal #3600 1" Colored Blocks e , | \
' \
Childcraft #4G 160 A1l lotto listed on page 9 ea. set ‘ .25
: ‘ ¥ L
" Creative Playthings . - ' \«
' !
- EOL3L Black Cat Game 2.%5
g0L438 Pack Your Suitcase 3.25
EO439 Four Games 4.95
Educational Teaching Aids | .
(ETA) 736 Colored Counting Sticks (400 4=colors) 10.25
719 Colored counters with holes, (400 4-colors)_ 8.45
(discus counters)
Developmental Learning Materials . . ) .
(DLM) 109 Alphabet Cards (3 sets of upper and lower :
Lo case) : : 5.25
231 Category Cards 2.25
. 235 Rhyming Cards - 2.75 ’
210 Reaction Cards 2.00.
Minature cars, village, etc. were popular o
Teaching Resources (TR) ., 82-160 Small Mosaics with 10.95
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) PRE-READING Visual Percephon 6 Percephon of Pattern Sequence ‘ Card

: b

One of the most important pre-language and pre-readmg skills, sequencmg involves seeing and
: ‘ remembering or hearing and remembering as well as the ablllfy to gain meaning from a series, *
‘ Emphasis should be on understandmg relationships, not mere memorizing.

Objective:  Child can see and repeaf a sequence of up to 4 objects, colors, shapes. Child can .
listen to directions and repeat a sequance of 3 or more objects, shapes, or colors.
In a visual sequence of 3 repeated twice, the child can tell what would come next *
if the sequence were repeal'ed a third time.

Assessment:  Child can begin by repeating simple bead and peg patterns as soon as he ‘enters
school. During the year he should be encouraged to extend his visual and
auditory memory, and to understand sequences of letters and numbers by the end
of the year,

Maintainance: Helping a chlld see sequence in everything structures his day, is useful in

- learning measurements, days of weeks, who will be the hélper next, etc. Ask
children what you do first, second, ‘third as often as possible, what came first,
next, last in a story, etc. Help chlldren see that what happened last was a  *

resulf of first and second activities. Represent a sequence with symbols T, 2,73,
, etc. Have children tell one-more, what comes after, what went beforé, efc
Help children become aware of numerals in sequence "Begin at 3 and count to

ten," efc
[
(SAMPLE) , ;
MATHEMATICS: Numbers | a,b,c,d, . Card
(@) Recite numerals in order to 5 (c) Count fixed ordered objects to5

(b) Count movedble obiecfs to 5 (d) Count fixed unordered obiecfs to 5
- Objective:  Child counts qu:ckly without tension with accuracy every time. ‘

Assessment:  The eventual goal is that i'he child concepfuallze numbers and think in terms
of sequence (not respond by rote). Each step in conceptualization builds on
mastery of the previous step. Much variation should be built into activities
(counting different objects, different arrays) as the child practices and reviews
until basic steps are automatic. Each child needs to proceed at his own rate.

Maintainance: Use every opportunity to have child count and conceptualize to five, avoiding -
using higher numbers until he is ready. Include (a) sorting pictures of things to
5, sorting cards of dots, sticks, etc., to five, placing pegs to 5, stringing beads,
domg f’nger plays, etc.

Integratior: Use concept of up to 5 in colofs, shapes, building blocks (all the ways to place
‘ - 2 blocks, 3 blocks, 4 blocks, etc.) activities with knives, forks, plates, etc.,
' discussion of days of school each week, etc.

06io6




‘ . (SAMPLE) ’ el e e e =
PRE-READING: Visual Perception 6 (cont'd) T : Card

Maintenance (cont'd): Tell number stories putting picfﬁres on board and taking aw.’ay.or_

adding: "Four litt birds.sitting on a tree; one flew away and then there were three".

Substitute numerals for birds next time you tell the story, etc.

Prent Directed Activities: “Help parént see importance of emphasizing order in child's
activities when he goes to bed, when he gets up, when he prepares to do a _
simple cooking task with mother, etc. Tell a series of three things out of order
and challenge the child to tell what is silly: : - :
"Billy brushed his teeth and climbed into bed and ate his snack." E %

Have parents cut out appropriate frames from the comics and paste on cardboard.
Child puts story in order and then tells story.

Game of Sequence: Child fries to roll 4 dice into a s;quence of 3 dice: |, .2,' 30r2,3,4 or
~4, 5, 6, etc. Using playing cards to 5 in each suit, place cards face down.
Players draw, each trying to get a sequence of 3 cards for a "book", etc.

MATHEMATICS: Numbers | a,b, ¢,d (cont'd), Card

Parent Directed Activities: Play Tic, Tac, Toe (three squares across, three squares down,)
~— throw quoits or rings to 5, sort playing cards with cards in four suits to 5 (ace, 2,
3, 4, 5 of diamonds, clubs, etc.), play dominoes with dots to 5, Pick Up Sticks
(to 5 sticks of each color), hunt for up to 5 objects in room, etc.

\
Cards of activities follow the first card’in each step on the Scope and Sequence..
All cards are numbered for easy filing. First card should also be tabbed.

KW
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(SAMPLE) =~ - ~  APPENDIXN -

s

PRE-READING: Visual Perception 6 , Card T
Activities "~‘ : e | . Materials:
. ‘ I.  Using pictures of r.epresentaﬁve objects, have the child secioence family
pictures (baby, toddler, elementary, teen, adults for example). Then
have him reverse” ‘the sequence and start with the older members first.
‘Show child pictures in graduated size (DLM Size Sequencing lPic‘tures) and
have child sequence from small to large and from large to small..
Show child other pictures and other objects and have him sequénce by:
fat to thin, small to large animal, etc. Reverse some sequences so
child understands what reversing means, - A .
2. Go tomore dbstract patters such as colored block or colored bead paﬂ'ems: 'DLM Size Sequencsing
(a) Same size, several colors in sequence. Child repeats sequence of 3, cards No. 288
Child reverses sequence of 3. - .
(b) Same size several shapes, child repeats sequence of 3, reverses sequence Bead patterns and
of 3, looks at pattern and tries to make sequence of 3 from memory . beads for stringing
when pattem is removed. o o : DLM 289, 290
(3) Child makes sequence of 3 shapes, same color, then repeats exact FM |5 (size sequence
sequence of shapes in different colors. _ cards) FM 28
o
(SAMPLE) . -
E : ti ’ ‘ Card
MATH' M:ATICS Concepts 5 | Quontity , | ar
- Activities: . | Materials:

4

Children do not .always realize when we use exact and inexact terms.
What is the difference? "Bring me some candy". "Bring me 4 pieces of
candy". There is some candy in the pile. There are 4 pieces of candy
in the pile. |see some cows. |see 7 cows.” Help children, especially
those with language needs, to explore several meanings of some, not many
few, several, almost, since these words can be very difficult.

(a) Bring me some counters. Bring me a few blocks, Show me several

pictures, Put almost as many in this pile. Putsome shapes on the flannel
board. Give me some pieces of candy but not many. Act out directions, -
have children give directions to each other. - . \

(b) Have children draw words from a hat. Teacher can whisper the word
‘to the child. Child then calls on anyone and gives a direction using that

word. Child decides if direction is followed correctly. ‘\

00L58 B /




ERIC - 00159

(SAMPLE)

pke-xm: DING: Visyal Perception Cad T
Activities (cont'd):’ ¢ Materials:
(d) Child makes sequence of beud.é, shapes, pegs, or hooking Peabody * (attribute logic block
tokens and repeats sequence two times, three times. ' : FM 10 |" colored cub

- _ : FM 33 Beads and
3. Continue Activity 2, steps a, b, ¢, d using 2 shapes, 2 sizes,.2 colors.  pattems.
Next use 3 colors or 3 sizes. The sequence should be easy fo under- e
stand so child can figure out what would ligically come next.

4. Place pictures of clothing and foods (4 or 5) before child and help him see
the relationships in the pictures (coat-hat, boots-mittens) for example asan
*  aid to remembering sequence. Have him make the sequence after cards have v L
been mixed up. Next show two more cards: dnother article of clothing for o
example, and. a picture of food. Which picture would come next?. (Not the food)

Ht\;ve child close eyes and remove one card from the sequence, mix up other
- *  cards. Which card is missing (use sequential understanding, not memory to

determine this)

o
R
4
' | (SAMPLE) . )
* MATHEMATICS: Concepts 5 (cont'd) ' : Card
_ Activities (cont'd) Materials:
- ¢ . . | ———
(c) Think of all the words (put cards with words on them or words on the ' .

board) that could be used to describe a pile of objects:
Example : 3 objects o .
' three, some, not many, a few , almost as many as 4, etc.

2. Help children understand that some can mean many different amounts
‘depending on how the word is used. How much is "some water"?
Each child con have a different amount in mind and still be correct. How
much is a cup of water? A quart of water? L

How much-is "a lot" of sand? How much is a cup of sand? Isacupa
lot? (Yes, it is in your dinner. No, it it is at the beach.) Help
. children understand when we need-to be exact, when we can be relative

in our talking.




" - . » (SAMP E)  APPENDIX 0 -
PRE-READING: Auditory 16 Aud:toty Association _ s o

Activities: ’ . T Materials:
‘ I.  Ask the child sentences such as the ones below. Help child with answers .
if needed and discuss why some other word would not fit. Repeat the same
4 or 5 sentences (in random order) several different days if needed before
going on to new associations. Help the child understand the relationships
and then become dblé to state them (or héar them) without tension, quickly.

A rock is hard, a pillow is, Winter is cold, summer is (Reverse sentences
The sky is blue, the grass is A horse is large, a bee |s-:—___ for additional
i} A grandfather is old, a chlld is__ A lion is wild, a kitten is___ practice)
) Candy is sweet, a lemon is A man is tall, ababy is
2. A rabbit hops, a fish  (swims) A horse walks, abird  (flies) A-102
% A cow.moos, a duck ~ (quacks) - A cat meows, a dog _ (barks) Step 6
A bee buzzes, a cat (meows) A rooster crows, a rﬁ?__(talks)

3. A sheep is covered with wood, a cat is covered with __ (fur) |
. A fish is covered with scales, a fox is covered with (fur) C 7
. A duck swims, a buH'erfIy (flies) (Child may help you make up others like thls)
A colt is little, a horse is (blg) A hen glves eggs; a cow gives (mllk)

(SAMPLE)

PRE-READING: Auditory |6 (cont'd) : . Cad T
Activities (cont'd) . | Materials:
4,  Before it rained the ground was dry. - Affer it rained the ground was A-l02 &
(wet). Before | blew up the balloon it was little, after | blew it up, it Step 7
P was (big) Before | fell in the mud, | was clean. After | fell in the mud, (Additional.
| was (dlrfy) Before | turned on‘the lamp the room was dark, after ‘sentences there) .

| turned on the lamp the room was ___(light) Before I cut the string it was
long . After | cut it, the string was (short) Before | grow, | am short.
After | grow | am  (tall). Before T put the top on the box, the box is
- open. After | put the top on the box, the box is  (closed) Before | put
water on the stove the water was cold. After | put the water on the sfove it
was ___(hot). Before | found my dog | was sad. After | found my dog ’

—__(happy).
5. Ifitisolditisnot __ (new) ‘ ' If it is young, it isnot  (old) -
it + &dark, it isnot ___(light) ' If it is high, it is not —7|ow)
If it is small, it isnot  (large If it is clean, it is not (dlrty)
If it is fast, it isnot ~ (slow) - If it is smooth, it is not  (rough)
. _ If it is up, it is not _Tdown) If it is night, it is not _-(aay)
: If it is well, it isnot  (sick) * Ifitis hoppy, it is not _ (sad)

(other examples in Pedbody Language Kits Levels K, 1, 1I)

6Gi60
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(SAMPLE)

" APPENDIX P

. PRE-WRITING 9: Crayon-pencil Control:

Making Diagonal Lin

s r

P L L 8

Cird™ "

-

Introduce child to step in pre-writing making diagonal lines from top L to bottom
R and from top R across the page in the opposite direction to bottori L intersecting -
lines in the center in some exercises. : . .

: Obie;ﬁve:
@

Assessment:  To begin: Child cdn hold crayon correctly and 'do activities on previous cards with
conﬁ'&;cé. Child does not have directionality problems which make him draw lines
from L to R part of the time and from R. to L at other times due to lack of feeling
for the proper direction. Child con benefit from learning to make strokes in new ways.
Activitiy does not subject child to tension, he does not mind doing it. o '

Continue activities.on a daily basis until child can perform each activity below

easily, then review occasionally for maintenance. )

(such as RR sign) with diagonals, How many
Can you draw a picture of -
folds so you have 2

Find and draw objects in real life
diagonals can you find in the room? Playground? etc.
them? Fold circles (pies) into halves, quarters,  Draw en the
pieces of pie, 4 pieces of pie, 8 pieces of pie, etc.

Maintenance:

L i aa -

,. (SAMPLE)
Crgﬁn:gncil Control {cont'd) ~ X
Use activities involving‘fhe geo-board (rubber bands in position), peg-boards and

pattemns, drawing diagonals on the chalkboard, placing flannel strips on flannel
board to make pattems, etc. ,

P

PRE-WRITING 9: Card

L

Ihfegrotion: '

Math: 5 pegs across peg-board from top L to bottom R. Make design.  How many .

pegs inall? ~ 4 o o ‘
5 pegs across peg-board from top R to bottom L, etc. How many pegs in a}l? \
Games: Play Bingo. Only diagondl lines win.

~ Auditory: Follow=auditory directions in pldcjng pégs, etc.

Visual perception (closure). Complete unfinished figure to match finished one.

WEEEﬂ |

Parent Directed Activities: Parents can help make color whee‘, dart board, etc., and play with him.

throw darts - throw rings - throw bottle tops on number

00161
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o L . (SAMPLE) - S
PRE-WRITING:l.Use of R and L hands alone; preliminary: exercises for hand
_hand control, balance, rhythm, R or L dominance. S
Refer to Gross Motor also. ) . -
Activities: )
. Child throws large, light ball or towel (knol:tea) into wastebasket placed
" 3 feet, 5 feet, 8 feet, 10 feet (or farther away) using R hand, using L

Child pins colored clothes pins foa clothes line as directed; snop-on or
. not snapping kind as desired. R hand alone L hand alone :

3. Child rolls ball to knock down plastic bottle(s) from 10 feet or farther
.away: R hand alone - Lhandalone -

4,  Child picks up objects scattered on floor with only one hand (he may
transfer object to other hand for holding) 5 or more objects.

13
N . o /
. N . /
/
7

" , 5001’1‘62

Cord "~

Materials:

Light ball (Ig) or

.. knotted towel

_Clothes pins,
Clothes line .

f r

Ball,jl plastic .
beitle

Stones, shells,
marbles, etc.




QAIENTATION SESSION o " Tescher's Neme___._

. . i : (- v . ’
‘ : oL ; Scheel Grade o .
. - . S . A

M “\ . - . Ty, ¢
) hrm!ln“’\llmrgartm Pregram with Supplmmentary Parant Involvement” - -

A Title 41 -ESEA Pilet Project 1972-98 OVPS Project . . - .
. . - . . . . . \

C . Plaass check aach item: .

l. Therg)are twe n,lor c.mn of this preject: . { o
I 0o Some | 1 Would Like S

A A_gumLzsg_ﬂ.nm_na..nMM - | Of This' To De More .

1. feth formal on‘ Informal assassment of
; onh chlid's functlc«lng‘nrly In the Yesrl.ececooos

2. Iwplementation of o pn«dun to give at T . g : - o )
Teast a few minutas of nmomllnd lnuruetlon . ) “ ,
ond practice . ‘ }

vt - . -~.

" © a for high need pUpilS.cceenrenranseensionns| o t K
b, '."’u_ ml"..-..-..---.--......’.-.-.----‘ '
- ' : 3. A precedure for planning fer both

¥

8. shert rangs needs..ccocccnsccnnscscaccnnesal N R ‘ ' .

b- 'm‘;}'m n‘.‘!uu--..-.......;...-.;---- ) ‘ Y .

o % A record keesing system thet Is - 7 - a o .

o;. feasible (in terms i! time € effort)...ceece

b. points toward plonnlng......‘................ : , -

. . 5. A curriculum scope & sequence with sppropriats i - ] ',-' R
‘ . instruction end practice suggestions (aspecially ! L N .
for "high m‘poplls"..................,..........’ : :

\] 2
\ '\
n 1. Parent sharing of Infermatien sheut thelr child... \T\ : ‘ ‘ ,

2. Tescher sharing ef sssessment informstion and )
prefassional ebservetion....ccc cecccccnnccnscascen. . -

! 3.1 Greup Werkshops « Making and Teking of laarning -
N . - , gamas and llds...............n. j

. ) 4. Teacher-Parent plaining muhor to glive supplementary
‘ 7 "at home' help for chlld whe needs added practica and

© enceuragement In fems ares of develepment (using fun .

activitios and games). ...ccceesnscenccnncacncacncns mmmean ceacaace

5. Appropriate "at home" activitias for all pusiliS.eena

'

2. 1 weuld 1ike to visit a prefect classreem: ___yes ___ nme (If yc[. indicata the
: Yo day: of the wek in ordar

o \ ‘ . e . of prefarance in spaca
. - to left)

The ‘agreement to visit Involves the folloulng.

two separate half day visits te the same classroom, at least
. 2. discussion with the classroom teachar of her gobls and tachni

3. & (chack Vist) evaluation aftar your obsarvation by you
&, o Yollaw-up Individual review of the projact matarisls and
oM‘ a discussion with a projact staff membér, at the distridt education v

center,(seme convenlent day-sfter school). “ 1. . J

projsct techniques and cempenents,

2
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BOULDER VALLEY-PUBLIC scuoo:.s T

;/ Bamard'D Pat” Ryan, Snpenntendent ' S A . b
i “P.0,.B0X 11 ‘ S DEANE DARNELL .
¥ ;."."j»" 'BOULPER, COLORADO 80302 : o Coordinator of Eorly ,
o ~ (303) 447 - 1010 . , . " | Childhood Education . .
' L1
1 A .
& . , o

We are pleased that you want to visit a kindergarten: classroom where the. tem.‘:her is .
implementing the "Persongl ized Kindergarten Program..." model. Since we have r quests !
for visits from both within and outside of our district we must adhere to a, definite schedule

for each visit. All classroom visits are arranged through my office and the teacher and

prmcnpal will have a copy of the scheduled vnslts ahead of time.

You have been scheduled to vnslt:

Date(s) ; - - " : : .

Teacher's I\iome

(If you should have an _emergency or .
illness and.cannot visit on this date

. call my office 447-|O|0 ext. 361 and | will call the school and
arrange for another, hme ) :

School

\}-

Please cdmplete the following: ,
1. Fill out an appllcahon for attendance at a professnonal meehng (from yourofflce) Your
principal should sign it and then send it to my office. Fitl in the two half days that you will *
be visiting and location. S s '

r

- i

2. Arrange for your own- subshtutes and the subshtutes are regularly pald (usmg the dlstncf
subshfute pay number.) .

?

3.” On your time card mark the half d;::)"s that you visited as (PP)

+  WE HAVE SCHEDULED ALL HALF TIME PEOPLE SO THAT THEIR VISITS FALL ON THEIR OWN
TIME and no substitutes will be required. Vs
You should plan to be in the bunldmg wfl'?ere you will visit at least one-half hour before the

. session begins to check in at the office and visit with the teacher abiout her goals and planning

for that,session. When you arrive at the building you will receive a one page " Guidelines for-

! Classroom Visits" and a one page observation queshonnalre After your final visit pleuse leave

N " the questionnaire with the secretary in the oFFuce ’
I will vnsn with each of you in my office, a'ny Wed., Thur., Fri., after school, hopefully within
, a week of your final visit. We will use this time to dlscuss the observation, look at materials more
-, zarefully and consider your questions. You will receive a complete packet oF matenal and
B ‘nformation at this time. 6Gi64
’ . ;AR ‘Deane Darnell, Coordinotor
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Early Childhood Educahon g
Title Il Project
1974-75

fUlDELlNES FOR CLASSROOM VlSlTATION-

You are about to visit a 1 classroom in which the kindergarten teacher is I'rymg to meet the
children's learning needs by fitting a portion of the classroom experience to the developmenl'al
learning Ievel of that child. We call thisa " Personaluzed Kindergarten Program. "

The effort is still in the refinement stage. Teachers are in the process of developing their class-

room organization plans; somewhat different instruction techniques; trying out different ways of

using the same materials; using aides and volunteers in efficient ways; and keeping records of

each child's sequenhal progress. This is only one component of the project effort (other components o
are the parent involvement activities and early pupil assessment).

Major assets of this project are:
"a viable pﬁrenl’-l’eacher partnership from the first day of school

a commitment to the value of parents as a resource to supplement a regular school curriculum
for some children (with "at home activities")

~

a sensitive and feasible early assessment of each child

the realization that each chuld has sl'rengfhs and weaknesses and these must be taken into
. consideration in planning for his learning experiences

~ the realization that kindergarten and first grade is the ideal time to identify |eormng delays
or disabilities and to focus-on providing a small step developmental leaming program to correct

some difficulties and give continuous progressive learning experiences for all pupils.
. *********,*****************

=3

The principal wull visit with you, if possnble, durmg your visit to the school. He will have a
schedule dhead of time. . “ ‘

The teacher will need a few minutes to talk with you about what is happemng on that particular
day and what her planning and goals have been for that day.

vAsk the teacher whether she wais you to interact with the children or not
Ask the I'eochér whether she minds if you make notes while observing

If there are two people observing at the same time I'hey should not stay I'ogel'her durmg the clossroom

observation. i
e . - . /

The teacher may or may not have time to talk wul'h you during the actual class time. She will have
- time to answer. questions and discuss your obseryation with you after your (second) visit.

.dke time to look at record keeping I'echniques and plarning procedures. Ask the teacher which
materials have been most helpful to her.-

(Frequently asked questions on back)

A ',((2_“65
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QUESTION: How much aide time do teachers have? - S

ANSWER: Each teacher has had three hours of paid aide Hime each day during fh?/ hird project
A year, fobr hours of paid aide time during the second project yedr and none the first
year (pilot-planning year). (in the "Getting Started" section of the packet you '
will receive from my office, you will find several altemative approaches to getting

classroom help). - . /

. 1 : .
QUESTION: Are dll fhe§;natqria|s essential to a personalized program?
ANSWER: fm‘f*fs&ﬁe%'mﬁr—éﬁds are necessary in order for children to work independently and
. without constant teacher help, but t/ ese could be some of the fl;ﬁngs you already have.
~ It would be important to add specific items each year from a list of priorities that you-
. would set for yourself. Two-hundred dollars each year for fhre?e years would give
you most of the..equipment and mat}rfuls you would need. Each teacher has received
about $800.00 worth of material ‘rel : :

|

QUESTION: How impor}ant'ils staff developm7/nf? |

ated to this project. /

_ T | . . i -
ANSWER:  Probably the most essential facfrér in the success of any chdnge of this type. No
‘ ~ provisicn has been made to proyide this type of help. ’

r

QUESTION: Why a "Personalized Program with Parent Involvement". | This is an efficient and . |
- effective means of teaching all young children in a regular classroom setting.
; ! ’

; ‘ ’

ANSWER:  Establishing a regular classroorﬁl program based on pupil,/ learning needs is a difficult
task but this project has developed or.e model that has made it work for pupils and
teachers. [Each teacher who attempts a personalized learning program will use some

“of the things she has been doing|and add some new approaches. involving the parents
in a partnership is very productive. " ' o

"
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‘the requirements of the Elementary and Secondary Eduéation Act of 1965. This eval-

. accordance with Colorado's approved state plan. The project in question is now in its

met with the project staff. Sevéral classroo\m teachers at the kindergarten level and

held with the Superintendent of Boulder Valley School District RE 2. Observations of

l The cooperation and hospitality extended by the_staff was of considerable help.

INTRODUCTION

An on-site evaluation was conducted of thé Title III Project entitled "An lndividudliied

Supplementary Kindergarten Program with Parent Involvement', in order to fulfill'
uation was a part of the regular visitation program for Title IIT Project conducted in

first year.

The members of the evaluation team were:

* Mrs. Jeanne S. Werschke, Colorado Department of Education
Ms. Carol Pedicino, Jefferson County Schools '
Dr. Graham M. Sterritt, Pueblo School District No. 60
Dr. J. Stanley Ahmann, Education Commission of the States (Chairman)

The on-site evaluation began at 7:00 p.m; on February 21, 1978, when the full team

the building principals of the schools where they teach were also present. Throughout

Februaiy 22 members of the team conferred further with members of the project staff, Py

i)a.rious kindergarten teachers, and a sample of five parents. A conference was also

clagsroom activities were made in four différent gchools in the morning of February 22.

Records and materials were inspected.

The preliminary planning by the project's staff for the visit by the evaluation team was

well handled. Every reasonable effort was made to facilitate the work of {he team.

CGi68
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Shortly after the completion of the on-site visit each member of the eva'luatiop team

~ submitted an in_dependent evaluation of the project to the Ehairma.n. These in turn

were forwarded to tho Colorado Departmeht of Education, and cd}xtain a great wealth
of useful information. In addition, numerous suggestions were made by each team

member.

This report {s a summary of the four independent evaluations and is divided into three
parts, namely, (1) strength of the project, (2) areas in need of improvement, and:(3)

gerieral recommendations.

. STRENGTH OF THE PROJECT

1. The scope of the project is very ambitious. Because its goals are open-ended
in many ways, the potential impact of the project oh school systems is com-
paratively large. | |

2. The staff of the project is competent and highly motivated. Leadership is
clearly present and morale is high. '

3. Interviews with parents revealed that an extremely positive attitude towardsA
the project exists. Almost unanimously ihey agreed that the project is worth-
while, that they better undefétand their child, and that they ho;w that this is .
the beginning of a lohg-range effort for ifnprovement Eof the education program
for their child. ‘

4. Pa;'ental involvement exists to a remarkable degree. In sharp contrast to
1108t kindergarten programs where parents feel uninformed, and in son;e

ways uncomn';itted. the role of the parents in the Title ITI Projéct is praise

. worthy.

66169




8.

6.

7.

1,

2,

v

A serious effort is being made to individualize the instruction for '*high
need" etudente. In an unobtrusive way the kindergarten teachers are working
with those children using the materials nnd methods designed by the project
staff. :

Considering the .size and scope of the project, the evaluation plan for it is
well 'designed. It is clear tlmt more attention'_has been given to this plan

for this project than commonly occurs in the case of similar projects.

There is considerable support for the progré.m from the administrative staff,

particularly by the principale of the elementary schools. The principals
seem to be well informed and conceivably are supporting the project when-

14

ever possible.

ARES IN NEED OF IMPROVEMENT

The predictive validity of the tests used in the screening be.ttery needs to be
. : !

: |
established. Furthermore, a wide variety of instruments was used and con-

‘ceivably there 18 some overlap. Study of the predictive validity question might

very well reveal some of the overlapping and non-functional parts oi the
battery, thereby permitting a shortening and tightening of this data-gatl\ering
effort. ‘ -‘

The relitionship between the remedial program for the child and the diagnosis
based upon the screening battery data was not entirely clear. In order to-

truly individualize the instruction a careful analysis of the diagnoetic data is

GOL70




3.

4.

6.

7.

<

needed and detailed communicntien with the teacher and possibly the

parent must follow.

Very soon the kindergarten pupiIB in the program will be moving to firat

grade, yet little thought has been given to the articulation question. Coor-
dination with the first grade teachers needs to be established, then developed
fully in order to maintain and increase the impact of the progra.m

One means of extending the program beyond the kindergarten year is to

train the perenfe so they can provide the connecting linkage needed to first

grade and out-of-school experiences. Perhaps this could be accomplished by

'Amenns of tre.ining sessions for Vparents, including home visits, small group

dieeuuions, and large group meetings, Communications with the parents

by means of the postal service should only be u-ed in a limited way; for enmple,

the distribution of screening dat.a about Ehe child to the parent by mail is a
potentially dangerous procedure. | |
Consideration should be given to the use of other community agencies as im-
portant ancillary Isupporters of the project. A case in point is the Boulder

County Mental Health Center.

‘There is a contlnuous need for new home materials to be developed. With the

limited time and staff now- available, this will be increasingly more difficult

to accomplish.

‘Unless very sensitive and knowledgeable, pareénts might "label" their own child

. because of the information provided by the project. This could lower their ex-

pectations with regard to the child's abilities and accomplishinente and

G171
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possibly exoggerate the child's probloms. This kind of risk is typically

present in a project of this kind. _ ;

J 8. Inrpite of the genernl support provided by the administrative officers of the
school district, .the question of future district support for the project when
federal support terminates was not olenrly answered. In view of the youth.
of the project, perhaps it is difficult to answer suoh a question. Nevertheless,
attention should be given to this ms.tter through continuing efforts to commun-
ioate with members of the ndministrntion. the soﬁool bo..rd, and the com-

munity at ,lnrge;

GENERAL RECOMMENDATIONS

Almost all of the following reoommendations grow out of the suggestions for improve-
ments mentioned in the preceding seotion. Needless to say it is recognized that the
‘implementation of some of the-reoommendstions will be hampered by the svailobility

of needed resources. A | |
) 1. It would be profitable to employ. asa oonsultnnt, a peyohometrioslly trsined
person to examine the soreening test battery and to study its degree of pre-

rdiotive validity. This might be done with a view towards strengthening the

evaluation plan at the same time.
2. Ccemmuvnication i8 alwuys a problem with an innovative projeot and such is
the casa here. A key part of this is the question of establishing a remedial

vrogram individualized for the child and involving both the classrrom teacher

9 Y Y E I
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and the parent (i? some cases) in this instructional effor;. Furth.rmore,
a plan for communicating the results of these efforts to the teaching
faculty and commﬁnity at large is needed. )
Plans for perpetuating the program beyond the kindergarten year must be -

madé. At a minimum, meetings with first grade teacher shouid be scheduled

and efforts to train pdrents more intensively should be made. Conceivably

the parents, followihg their training,'could assist in the training of other

parents as well.

A canvass should be made of other community agencies_whiéh might support

the project. It might be well to solicit the help of certain members of the
medicil profession, for example, pediatricians.

More home materials of a varying nature are needed and the démand will
probably cxceed supply‘to an even larger degree és the proj?ct progresses.

A systematic program should be established for developing these materials

and then training both teachers and parents to use them.

Time and resources permitting, efforts shouldl be made to provide for parents

a limited t%aining program in basic psychological and sociblogical theory and
practice so that they might better understand the problems which their
ch11dren have, and the manner in which the test data and the instructional

program reflect these problems. Such a program might go far to reduce the

probability of the occurrence of the ngelf-fulfilling prophecy".

>

(retyped due to unreadable copy on original)
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- GENERAL COMMENTS "~

The Title III Project visited by the evalu;tion team is now in its first year. Needless

to say it is suffering from some of the usual "start-up" pronicms. It is hnpreas;ve

to see the manner in which the staff has attacked these problems and its optimisr;x '

for future progress. The staff can be ligitimately proud of the work which it has

completed. ’ |
The ovelll'all evaluation of the program by the team is favorable. The project is, in

*  Inany ways, 2 promising effort at this point andAshould be encouraged. The imple-
‘mentation of many or all of the foregoing recoinme'ndations will improve the likelihood

of additional success,

G0i7a
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also present, as well as several parents.

| E | ' APPENDIX §

INTRODUGTION

°

. . /
In order to fulfill the requirements of the "Elementary and Secondary Education
Act c\)f 1965'", an on-site evaluation was conducted of the Title III project entitled
"An Indi:viclualize(ﬂ Supplementary Kindergarten Progrdm With Parent Involvemcnt".

This project is being conducted bg( the Bouldér Valley School District of Boulder,
Colorads. ;I‘hé site visit was a part of the regular visitation program for the Title

> - 7

III project being conducted in accordance with Colorado’s approved state plan.. The

7
project in question is now in its second year.

1Y

The members of the evaluation team were:

Ms. Gwen Caldwell, student at University of Colorado, Boulder

Dr. Edith King, University of Denver, Denver -

Ms. Iris \Iorrls, Department of Education, Denver K

Mr. Graham Sterritt, University of Colorado, Denver C'lmpus

Dr. J. Stanley Ahmann, Education Commission of the ‘States, Denver
(chroirman)

The on-site visit began at 7:00 p.m. on January 15, 1974, when the full team met
with the project staff and many other personnel. Iucluded in the group were classroom

teachers and teacher aides at the kindergarten level who are involved in the program at

four differént clementary schools. The building principals of these schools were

Throughout January 16 members of the team conferred further with memnibers of
the project staff, various kindergarten teachers, and a sample of parents, all of whom
were mothers. During the morning the team was divided so that cach team member

visitec.] at least two schools,  thereby providing visits for all four schools included in

the project. As it turned out some actually visited three schools, the others two

schools.




\ E Finally, records and materials were inspected. In addition, a conference was

\)  held with the superintendent of the Boulder Valley School District RE 2. ’ .

: The planning for the visit of thc team was extremely well handled by the project

\
)

\ staff. All nee;i:“ed efforts to facilitate the work of the team {vére made. The coopera- .
tion and ho's‘pitality exir:ended#\by the staff was most helpful.
e ---'*'Sh6i‘f1’);i’{ftc1' the completion of the on—;ité visit each member of the team prepared
and submitteci an independent ev:;lﬁation,of the project to the chairman, In turn, these

- \ have been forwarded to the Colorado State Department of Education. They contain a

1

| \great deal of useful information and deserve careful study. Since variability exists amang

the various reports, it is particularly im'pori:mt tha£ the suggestions made by cach member

. ‘~oi\'\the team be studied thoroughly. .

0

" This report is a summary of the five independent evaluations and is divided into

threg parts, namely, (1) strengths of the bi'oject, (2) areas in need of improvement, .
! , : '

Dy A .
and (?{) general recommendations,
' \
\
. STRENGTHS OF THE PROJECT
\ ,' ‘

- . 1. .Beyond a doubt, the project staff has made a substantial ana continuing

effort to reach the goals of the If)l‘oje'ct. ,
- 2. As revealed by interviews with parents, the attitude displayed is quite

positive. On the other hand, it should be noted that it varies somewhat,

| ! ]
depending upon the school wherle the child of the parent is enrolled. More
: , » !

than likely these differences 'ce[m be traced to the parents'vreaction to the

-

total kindergarten program rather than to the Title Il program in isolation.

~3
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L

, e ¢ .
A wide varicty of teaching mutcrmys have been'prepared and gre being usq:d./ '

A I
Many if not all have possibilitics. /’ B

i . . . //' ) . . ,
Elaborate classroom records f/m' each pupil are bemé_li‘;'fl'i and are in g6od

7. 8

. : N e ) ) R
.order. This is proving to be a time-consuming but valuable task, uspally
o A

falliné; heavily upon the teaching aide, ﬂ S
Visits to two of the four schools in the program showed that t&pl ogrqm is,

RS

truly ﬁmctidning. The teachers and teacher aides understood the prograr

and, insofar as oné could téll,, supported it. In the case of the other two- BN

schools, the situation is less positive. : )

-

-

Workshops for parents were well/ attended and achigéed their goals. Pa rt!ici-/

patijon by classroom teachers in these workshops was voluntary.

[« o

. .

*  AREAS IN NEED OF IMPROVEMENT?
, B ” n Cy . : .
In the case of two of the schools the coordination needed Between .the project

L t

. |
staff and the teachers is incomplete. In addition, tﬁere secemstobe a

9

-

(]

questioi: of the acceptance of theproject staff by a few of the teaching staff. a
This is 2ssotiated with thérgontention that the project staff should have more -

o

Al Ny
experience in teaching kindergarten children.

1 .

PR

In two of the schodlg there is a teacher morale proB’i"Em which has reached

o

the point to where at least one of the teachers is totally disenchanted with

1 * . ’ . / \

%
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. o the program and wants to leave it. Evidently the decision to continue the
program in that school is traced not so much to thé project staff as to the ‘ ‘
© _ cer}tr'al admi'nis.tration of the elementary education effort of the "‘;chool
district. The disenchantment mentioned will so;)n reach the point--if it has
not al&eady done so--of Qut right hésitility which in turn will seriously erode
the effectiveness of the project e‘ffort.-
', ~ , ‘ " 3. .In spite of continuous staff efforts to encourage considerable flexibility in .
the uép of pro‘ject n'laterials with the pupils, a few of the ;eachers seerh to
C L . be unclear about this point. . |
‘ 4. ' Dissemination is limited. At least two important audiences are not receiving
// : ‘ | as much informa:tifon about the program as they should. These audiencéswfa\re
~ the elementary teachers in the proj'ect schools-'-—z-f‘}pecifically, the fjrst grade; )

-

a. o teachers--and the parents of pupils at the elementary level.

t : ‘ - 5. Thexte are no visible plans for the district to integrate the project--or some
variation of it--into the regular elementary education prograin following the
A.completion of the third year. Ih fact, it is possible that there arc further
co‘ncer,nS within the staff of the school superintendent about the ‘total ele-

/ mentary éducation effort, quite apart from the role the project might play.
If this is true, it could have é bearing on the environment within xvhich the

L

project now exists and will continue to function.




GENERAL RECOMME NDATIONS

For all practical purposes the following recommendations are the outgrowth

of suggestions for improvement mentioned in the prcceding scction. On the other -

. ; : .
hand, bec. 1se of the varying views of the members of the team, it is not possible

“to give a definitive list of general recommendations which could be defended as ba

unanimous position of the team. It is underétood, therefore, that implementation of

/

all of the following recommendations is not reasonable, in all probability.

1.

The evaluation program for the project should be given careful attention
in the coming year. If at all possible, it should be éxpanded by -identifying

and using a contro‘l grezp in the Boulder school system, -

A vigorous dissemination effort should be started as soon as possible, aimed
both at the teaching staff and the general public. Communication with other

elementary school teachers-~particularly the first grade teachers—-—should»

be established.

//

Consideration should be given to re-focusing the project for its third and :
last year. Such a plan miéﬁfhave characteristics like the following:

(a) A reduction in the number of schools in the project from four to two.

(b) A concentration on only the ""high need'" pupils rather than the entire

__class.

Il

(c) The involvement of other elementary teachers in observations, "mini"

instruction in the project, study groups, ctc.

06179 R
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(dy A continuous effort to individualize the program for each classroom

teacher and the pupils.

\ ‘ ' : .
(e) An effort to heighten intra-staff communications and motivation to
] :

\

the highest possible degree by means jof a shoi:\t but intensive ''retreat"

or workshop.

i

' ’ J ; \
This reshaping of the project should be déne after careful work with the

classroom teachers, elementary :education administraltbo‘rs, and the help

!

‘of a qualified outside consultant.
Coordination/ of the program of the project with the program in the first gra[cle
needs to be established. This, in turn, would improve t‘n\@ involvement of

first-grade teachers in the project at least as interested observers.

G6id0
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 GENERAL COMMENTS
. The preceding is intended to be a representation of the consensus position of

the team which visited the project. It is apparent from the manner in which some of
the comments are worded that a representation of a consensus in this instance is fnost
difficult. Support for the project varied from one. team meinber to another. Some be-
lieve that, with significant restructuring, the project can have a highly successful third
ycar as a well- managed demonstration effort. Others believe.that, to continue the
project, a strenuous renewal effort would be needed. O;le member of the team believes
that the project should be phased out, although the in-depth dlagnos1s of each child's
learning prolile as' he enters the Boulder school system would be retained.

If it seems profitable to do so.most, if not all, the team members would be
pleased to confér with the project staff or members of the staff of the Colorado D.epar’t-
. ment of Education in order to e}gbo.rate upon their respecti\;e positions, They would

also be w?lling to work cooperatively with any coﬁsultants or visitors appointed to assist

the project in developing its future plans.
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‘ . |  Report of On-Site Evaluation of The T: e II Pro;icct .
An Individualized Supplemcntary : - .

- Kindergarten Program
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ProjectSponsored By
- - . - Boulder Valley School District

Bouldef, Colorado

. o - April 28-29, 1975




On-Site Visitation T'cam , , .

J. Stanley Abmann, Education Commission of the Stales, Denver, Colorado
Mary Baca, Mcmber of Colorado Title IIT Advisoxy Board, Denver, Colorado
Paula Ross, Colorado Departiment of Education, bcnver, Colorado

Graham Sterritt, University of Colorado (residence: Denver, Colorado)

- Dorothy Riddle,  Colorado, Women's College, Denver, Colorado

’ Schcdule
April 9

April 28
7:00 PM

April 29 -
8:00 AM

G roup. I

Group II

v

Pre-site Visit

Meeting of "on site' team members with project personnel
(teachers, aides, principals and project staff), Elementary
Educator Director, and advisory council chairman.

Team meénmbers ~ Washington Elementary School '

to observe classroom procedures (kdgn.)
T

- to cxamine materials and records (kdgn.)

to talk with teacher aide in kindergarten
to talk with one or two parents
to talk with first grade teachers

Team members - Aurora 7 Elementary School

to observe classroom procedures (kdgn.)

to exaniine materials and records (kdgn.)
to talk with teacher and aide in kindergarten
to talk with one or two parents

to lalk with first grade teachers




April 29
10:00 AM

_Group I

Group II

11:30-1:00

. 1:00-4:00

2

Team-members - Whittier Elementary School

c

. to observe classroom procedures (kdgn. )
to examine materials and records (kdgn.)
to falk with teacher aide = <

. to talk with one or two parents

Team members - Aurora 7 Elementary School

to observe-classroom procedures (kdgn.)
to examine materials and records (kdgn.)
to talk with Pat Jensen, teacher (kdgn.)

to talk with one or two parents,

“Lunch meeting - on~site team members, building principals,
Mary Barrell, Deane Darnell

1:00-1:30

1:30-2:30

2:30-3:00

3:00-3:30

—emre §:30-4:00

Met with Mr. Mel Wlesley, Elementary Dducatmn

Director

Met with Deane Darneﬂ and Mary Barrell to answer
questions and bring up any pomts that have not been
covered thus far

Met with Dr. Ryan, Superintendent of Bouldeér Valley

" Public Schools

Closed Site Visit Team Session

Summary session including "on-site team" and
project staff (teachers, principals, administrators,
Mary Barrell and Deane Darnell)

£0i84"
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STRENGTHS OF THE PROJECT

The project staff is extremely competent and highly

motivated. They believe strongly'in the merits of the-
project and cohvey these beliefs to the teaching staff
and parents. |
The concept on which the program is based is highly
appeallng”and has great potentlal. Flrst grade teachers

and klndergarten teachers familiar w1th the program sup—

.port the concept and methods of . the project. .Certainly

the three bulldlng prlnc1pals belleve in its merits.
A wide variety of teachlng materials has been developed.

They seem'to be sound; are well used, and in godd supply.

;The evaluatlon plan (1nclud1ng a,control group) is in

placé and functlonlng well. Prellmlnarj data strongly :
suggests that the parent involvement adds significantly~

to the student achievement. &

All parents interviewed spoke'supportihgl§ of the prbject
and displayed'warm feelihgs toward the staff. They believe

their work in the project has helped them to understand their

own behavior- and that of their child, to a greater degree.

Children in the program displayed a high degree of self-
direction: ’




-
s

WEAKNESSES OF THE PROJECT s
‘ . l. Record kceplng for the students is somewhat burdensome and>
not completely uniform. Strcamllned mcthods should be
Nfound; -
2. Articulation with some first grade teachers and kindergarten
~tcachers (not in the program) has not occurred although |
visits by-these teachers has been strongly encouraged and,
when they d1d occur, they were very . successful

3. Admlnlstratlve support above the school. bu1ld1ng level is
mlxed at best. The administrator respons1b1e for elementary
educatlon clearly falls to comprehend the potential of the.
project and cannot be called a supporter of it. The support
of the super1ntendent and board is hard to d1scern and prob— ;

. : ably is luke warm at best. (The foregoing analysis is, compll—
““ ; cated by the fact that a school board election of some conse-
quence was in the offing as the site—visit team net. ) '

4. There is Stlll some questlon as to the degree of ~ommun1catlon
achleved when results of tests are distributed by mail to many
of the parents of the students:. Should there be teacher-parent
interviews about thls mattexr? ’ . V ’ |

5. The descriptions of students provided by parents use a form

whichJincorporates terminology that may be difficult for them

to wi derstand. Can this be simplified?

'MEETING OF OBJECTIVES
Now -in itsvthird year, the project is truly meecing its ob- ‘

jective$ .when they are considered broadly and comprehensively.

ERIC o | ‘ 60136
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This has occurred in spite of the fact that administrative

i

. support at the upper echelons has been uncertain, perhaps neg-

ative. Furtherhore, the growth of the project has been un-
usﬁally good from ycar to year as the pfoject staff andrteach-
ing slaff became familiar with the full intént of the Title IIIX
effort. Indeed, the excellency of the program is all thé more
remarkable whén one considers the administrative problems it

faced;\

T | '
[ . SUGGESTIONS FOR IMPRCVEMENT

1. By all means the project should be incorporated; at least™

/ .
part, into the regular school program. - Central admini-

iny
strative support for this move is not strong. Perhaps a.
compromisé positibn is to extend.the project, with district
funds, for one year in order to follow the. students into

the first grade and improve the articulation of the program
between'kindergartén and first grade. This would permit the
evaluation effort to show more definitively the‘usefuléess.of
.the project, perhaps with respec£ to the possibility that

the program reduces the proportion of children in need of“'

special education classes.

2. Record keeping for each student should be improved by using

< simple computer methods. These should be studied.
L. <o
3. Very quickly a new project director should be hired and given

proper'orientation to the project, assuming that district

funds would be available to continue the effort even partially.

If possible, the learning specialist should be retained on the

. project staff.




Communication between teacher and parents about the students

should be improved ' by distfibuting test results and achieve-
ment rccords to parents by means of personal conferences
whencver poésxble. Also useful would be an effort to educate
parents regarding the nature of the learning which occurs
among five and siﬁ—yearwoldvchildren and how the games they‘

play at home will influence their child's chances for success

in school. _

.. Coissg




